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Abstract I 

fhis study that investigated traditional gender roles and 1nanagen1ent perfonnancc 

of fenu1le headteachers \Vas conducted in Gulu District. Traditional gender roles are 

cultural and socially constructed and defined responsibilities for both men and wornen. 

f\ccor<ling to available data~ the 1nanagen1ent pertonnancc of 1nost fen1ale 

ht·adtcachcrs \Vas lo\v as in the general school 111anagen1ent indicators ranging bet\veen 

40-50 °-'o. (Gulu Inspection llcport 2004 ). \\"hat could have been the cause? In light of the 

above. there \\'as need to investigate \vhat affected the 111anagcn1cnt pcrfon11ance of 

female headteache'rs of prirnary schools in the district. 

Qualitative 111cthod \Vas cn1ployed using a cross-sectional survey design to obtain 

inforrnation concerning traditional gender roles and the 1nanagen1ent perfonnancc of 

fen1alc headteachers of prirnary schools. A stratified san1pling technique \Vas used to 

s~lcct a 111ore representative san1plc. 'l'hc sa111ple size con1prised of 10 fcn1alc 

hL·adteachcrs \Vho headed the schools. I 0 n1ale deputy headteachers purposely san1pled 

fron1 the san1plcd schools. and 30 heads of depart111ents that con1priscd of n1ale and 

fen1ah:. 10 senior n1alc and fc111alc teachers. 40 rnale and female 111en1bers of school 

n1anagc1nent and parent teachers· associations respectively n1aking a total of 110 

parti(ipants. Schools that had t\vo dcpuh:s. the san1plcs \Vere randornly selected. 

The researcher adopted intervic\\' approach, using open-ended intervie\v to dra\v 

upon the experience and vie\vs of respondents at the different levels. The data \Vas 

analyzed qualitatively. 'fhc data fron1 interviews and focus group discussions were 
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tahulated and grouped into recurrent themes and analyzed. Quotations from intcrvie\vs 

\Vere also included to hack up the findings. I 

·rherc \Vere various challenges and effects of traditional gender roles on 

1nanagen1cnt perfonnance of fcrnalc headteachers of primary schools, In light of the 

. 
above. the researcher n1ade the follo\ving recomn1endations; 

The n1alcs. f en1ales and pressure groups should be 111obilizcd and sensitized to 

suppo11. prornotc. and encourage gender and developn1cnt approach that is based on the 

understanding of gender roles and social relations of \Vornen and men . 

. l\l:adcrnic and research bodies should carry out gender oriented research involving 

thl' stakeholders at all levels in order to identit)' gender concerns. 

· Development partners should estahli~;h and disscn1inatc research \Vork and 

encourage docun1cntation of cxprrienccs. -rhis should involve the stakeholders as \Vell. 

The Ministry of Gender. Labour .. and Soc1c.I Developrncnt should establish gender 

111onitoring and evaluation fr1r gender dcvclopn1~nt an<l \vo111en in developn1ent \vhich 

~an help in sensitizing the people about the differ~nt roles that the different genders play 

in the' Jeveloprncnt of the society 

Al:aden1il: and Research bodies should conduct many rnore gender oriented 

r~scan:hcs to help in enlightening the public about the different issues that concern the 

di tlerent genders. 
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Introduction 

lkt(kl!round to the Stud\' 
- --,. 

I ra'-iitiunttl L!L"ndcr roles refer to thl" cultural and sociallv constructed an<l defined 
~ r 

Il'~po11"'ihil1ti,:s for both n1cn and \\n1ncn. l'he lJganda StralL"gic ('ountry (jcnder 

\~:.~·"sllll'llt. ( \\'urld Bank 100)) rc\'c~ils that \\·onlL'll \\·urk ClHlsidcrably longL"r hours than 

pruducti\'c \\ · or~. Sornc cultural nonns Lt11d \'allll'S oft1:n cunJonc gl'tH.Jer discri111i11ation 41S 

"rL·sult: abuse of rights L'(llllinucs and hL·conh:s sPci~1 1 ly ··acceptabh.~··. 

/\ fr i ca n \ v o 11 l l' n a r L' \' i c t i 111 I s L' d h ~ d i s c r i 1 n i n at i d 11 and l'.' u lt u r a I st er l" o t y pl" s that n: n d c r 

1 I , 1.: l i ll L' " ~ ll l L..· "c L' n t. i n h l' r i t a n c L' d r H.l d u t ho r i t ~ pas s t hr o u g h th l" 111 a I c I i n l". \ v i t h t h l" 111 a l l" 

~ ·ruduc~.: h~ir~ tu L'\>ntinuc lin~:agl· and c.a1T) L1111ily h~.'avy \\·urkload (l~rny. 1972). 

Like othlT ,,·un1L"11 in suh-Saharan /\r·ica. llt!anda \\'Otn~:n carrv a hravicr \Vorkload ·-- ~ 

th~u1 nH..'11. I he anthropologist and pol't ()kot p·Bitck ( 1966) labelled the ;\frican \vo1nan 

~ts a cuok. a s\\·rl"per. ayah. dish\vashcr. cultivator. storekeeper~ buildeL runner of ~rran<ls. 

":art. lorry. and a donkey. ~v1any other con1111enta!ors have echoed this description~ 

inl·ludin1! l'l\ .. '~idcnt rvtuscvcni of Uganda \Vhll in I lJ8() rctC:rrcd tn l~gandan \\ 'Olnen as 
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donkeys. tractors. water pipes. and factories. None of these tern1s were intended to be 

derogatory but to graphically depict \von1en 's n1ultiple roles inchfding the n1ajor roles of 

education. (K \vesiga .. 2002) . 

• 
rv1anagc111cnt perforn1ance includes managerial functions such as; planning, 

organising .. leading .. and controlling. ·r·hese are done in a consciously coordinated social 

unit of 1norc people that functions on a relatively continuous basis to achieve a con1mon 

set of goals. 

In education sector ho\vcvcr.. so 111any explanations have been given on the 

pcrfor111ancc of \V<..)111en at the rnanagcn1cnt level. Mute111ba ( 1989) rcrnarks •the reason 

· \vhy \Vomen sccn1 not to utilise their education for for111al en1ployn1ent as complex and 

this is related to their <lon1cstic roles". On the other hand, Klein ( 1984) observes that 

son1e \V0111en are dissatisfied \Vith their n1arital and family life .. seek satisfaction in their 

\Vork and hence bccornc rnorc con1111ittcd. And this is \vhy Valerie Fol and Ayoyeri 

( 1992) citeJ hy (,apuc .. (2000) assert that 70 <~Q of \\'0111en \vho arc in top positions have 

an average of three children \vith an average age of 15-20 years. Since they are gro\vn up 

children. the problcrns arc tninirniscd and they can concentrate on their jobs. The other 30 

~ ... ogive culture and child hearing as fr1ctors that I rnit their career developn1ent. 

f)cspitc the above explanation~ ~tpanga 's ( 1 ~'98) findings reveal that \Vornen have 

been sensitised and no\v the society seen1s to ac' ept that \\'on1en can be good leaders. 

That is \vhy there arc a nun1her of \Vornen roming up in the n1anage111ent and 

adn1inistration of schools. 1\pparcntly though .. the «.ttitudes and behaviours to\vards them 

at the "·ork places have not changed n1uch. A vail:tblc data reveals that the nurnber of 
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fc1nalc headteachers in n1ost districts in northern lJganda range between 20-30o/o .. 

(Education statistical abstract 1997 .. 2000). Gulu fen1alc headteach~rs comprise of 23% as 

con1pared to 77°/(, of rnalc headteachers (Gulu Education statistical record 2004 ). 

Though the above findings reveal factors that constrain the perfon11ance of fen1ales for 

fonnal ernployn1cnt as con1plex and related to domestic roles.. there are son1c 

(ontradictions basing on \Vorkload in fa111ilies, attitudinal and behavioural changes 

ll>\\ards fe1nalc leaders in schools as a challenge .. rvtpanga ( 1998). Therefore, there \Vas 

need for n1orc investigation. 

Stalcrncnt of the Prohlt.:111 

The n1anager11ent pcrfonnancc of rnost fcn1alc headteachers \Vas lo\v as in the general 

school 1na11agc111cnt indicators ranging hct\vecn 40-50 o/o. ( Gulu Inspection l{cport 2004 ). 

\\/hat could have been the cause'.' In light of the above. there \Vas need to investigate \vhat 

aft'cctcd the 111anagc1ncnt pcrfonnance of fe111ale headteachers of prirnary schools in the 

district. 

J_'urpusc of the Study 

The purpose of the study \Vas to investigate ho\v the traditional gender roles affected 

the rnanagen1ent pcrforn1ance of fcn1alc headteachers of primary scliools in Gulu district. 
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C>hjectives of the Study 

Th~ specific objectives \Vere: I 

I. lo find out the viC\\'S of stakeholders on traditional gender roles and the 

n1anage111cnt pcrfom1ance of fc1nalc headteachers 

2. To tind out the 'challenges that traditional gender roles had on the nianage111ent 

pcrfon11ancc of fcn1ale headteachers 

3. To analyse the effects of gender roles on the n1anagcn1ent perfonnancc of fe111ale 

headteachers in prin1ary schools. 

_ Scop~ of the Stud)~ 

The n:search \Vas carried out in ten prirnary schools headed by fcn1alc headteachers in 

tht: con~ ~xt of traditional gender roles as the inc.h:pcndent variable. ~rhe researcher 

dirl·ctcd thl' investigation on the in1pact ol traditional gender roles on 1nanage111cnt 

pcrforn1ancc of fe1nalc headteachers. The study \Vas conducted bct\vccn Novcn1bcr 2005 

and \.'1ay 2006 in Ciulu district prin1ary schools especially in schools \Vithin the 

~vtunicipality and those displaced into rv1unicipality. 

Sil!. nifi<:an<:~ of th~ Studv 
·-· ~- -- -- ' -- ..-.--

It \Vas anticipated that this study \vould be useful to the following: 

I. Policy-n1akcrs/ Education Managers 
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It \Vas hoped that the findings \Vould enable then1 to redress the impact of 

traditional gender roles on the managen1ent pcrforn1ancc of female headteachers. ·rhis 

\\·ould fonn the hasis for better strategies to the irnplementation of gender pol icy 

. 
2. School rv·tanagcrncnt C'o1n1nittccs (SMC)/ Parents Teachers" Association (PT A) 

rhc findings \Vould hopefully clarify the irnpact of traditional gender roles on the 

111anagen1cnt perforrnancc of female headteachers._ this \vould improve interpersonal 

relationship for quality n1anagen1ent and leadership of the schools. 

3. School Adn1inistrators/ Srhool Teachers 

The findings \Vould enhance understanding of \vhat \Vas expected of the fen1ale 

head teachers. This \Vas expected to lead to better con1111itn1ent to their duties and that 

of the teachers for in1proved operational cftt:~:tiveness and efficiency in education 

s vs t c 111 at th c sch o o I I c \' e I 

4. i:c111ah: I lcadteachers 

The findings \vould enable the1n to evaluate their pcrforn1ancc, identify their 

strengths and \Vcakncsscs in order to achieve total quality n1anagement and overcome 

challenges of their n1anagcn1cnt pcrtorrnancc in schools. 

5. Existing Body of Kno\vledge 

The findings \voul<l 111akc contributions for reference and stin1ulatc nlorc study on 

gender roles and pcrforn1anccs. 
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Chapter Two I 

1-iteraturc Revie\v 

1 ntroduction 

In this studv .. literature \Vas rcvic\vcd under four headings~ patriarchal cultures .. 
r 

division of lahouL gender stereotypes and 111anagemcnt pcrfonnance of fc1nale 

heaclteachers. 'l'his study \Vas concerned \Vith hovJ patriarchal cultures .. division of labour 

(gender roles) and gender stereotypes affected the 111anagen1ent pcrfonnance of female 

headteachers of prin1ary schools. 

Patriarchal ('ulturc~ 

in 111ost societies in the \vorld .. kinship s ~_atus is dependent on a person's l~tthcr. 

Prop~rty is inh<.:ritcd and descent is traced in the patrilincal line. C:oontz and I lcnderson 

t 1986) explain that 111atrilineal exists in a significant 1ninority in societies in \vhich 

descent an<l property pass in 111atrilincal line .. but here again, po\ver, in the sense of much 

of dt:cision-n1aking and control of access to resources is vested in n1en. It is therefore 

111L·n in control by dcfriult \Vhether present or abs~nt frorn ho1ne. Where men n1ove to 

\\·ork in citit.:s. they leave their \viv~s behind crea ting de facto if not de jure female-

headed households~ (("haprnan and Prothero~ 1985 ). 
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llesent1ncnt by n1cn that \vomen arc spending tin1e away fron1 household duties or 

\\·on1cn · s participation in public \Vorld threatens traditional fnale-don1inatcd power 

structures. ( Kusn1ir and Lagacspada. 1986), quoted by Lynne and Sylvia ( 1989). On the 

other hand. I lollnsteincr. ( 1982) cited by Lynne and Sylvia ( 1989) observes that husbands 

uf fc111ale h:adcrs fr1cc ~riticisn1 on account of allowing their \von1cn to lead. ·rhcrc are ..... 

cvidcncl·s of di\'orce or rnen stopping their \von1cn fron1 leadership. 

\Vorncn an: frequently treated as dependants of 111en rather than as persons in their 

o\\·n rights. (Klein. 1984 ). ·rhis is possibly \vhy Rearson. ( 1988) asserts that \von1cn are 

inferior to rncn and have no lcgiti111atc clairn to authority according to patriarchal culture. 

The role of patriarchy as a concept explains the subordination of \Vo111en or put 

1norc boldly. n1an · s do1nination. This has undesirable in1pact on the value placed on 

\\lH11cn. Radical fe111inis111 category of gender thtory stands for disrnantling of patriarchal 

systcn1 that is seen as a fundarncntal barrier to \V<.'n1cn's advanccrncnt~ (K\vcsiga. 2002). 

lhc aho\'c studies have traced gender inequality fro111 its origin and have sho\vn the 

,·alucs placed on rnales. Fu11her rnore. these studies depict the irnpact of patriarchy on 

111anag1..'n1cnt functions such as leading. controlling. planning. and organising. I lo\v are 

tl:rnale headteachers pcrforn1ing the roles of n1ales in schools as \Veil as the roles spelt out 

for tcnu1lcs by patriarchal cultun:? This study on gender roles and the n1anagement 

pcrfonnance of fcrnalc headteachers of prin1ary schools \Vas expected to ans\ver this 

question. 

J)ivision of lahuur 
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According to Shakeshaft .. ( 1987) n1en and \Vomcn divide labour on the basis of 
~ 

sex. rvtale tasks are n1orc valued than fen1ale ones. The roles of Mrican won1cn .. spelt out 

hy the anthropologist and poet CJkot ( 1966) and President Museveni ( 1985) depict 

\\·0111en · s 111ultiplc roles. ·rhese assertions are not far from what Oppong and Abu ( 1985) 

l:onc~ptualis~ as the sc\··cn roles of \Von1cn as distinct from those of n1en. They include 

pan:ntal roles. dorncstic roles .. kin roles, conjugal roles .. individual roles .. community roles 

and occupational roles. Guycr"s ( 1984) local studies in Africa confinn that the production 

of food. processing and domestic chores are \Vorncn "s \Vork \vhilc 111en sit and drink. 

K \Vcsiga · s (2002) findings on a study of \Von1en.. rniddle-lcvcl n1anagers in 

lJ ganda Public Service sho\v real conn ict of roles bc.:t \Veen dor11estic and occupational 

roles. These findings support \\'hat Sentienza (2004) observes .. that gender roles and 

responsibilities influence people~ s attitudes and behaviour to\vards occupational \vork .. 

career dcveloprncnt lo\v aspiration to prornotions. l'hese are aspects of n1anagcn1ent 

functions. 'J"his is confirn1cd by C'apuc"s (2000) findings during her study on 

ad111inistrators· roles and styles as challenges to fe111ale teachers in developing their 

L·an:~r. 

( 'apuc · s ( 2000) findings further rc.:vcal that 68 °/o of fernale teachers find it 

di flict11t lo carry out certain roles and adopt various styles in education n1anagement. .. 
\Vnn1en rnay not seek realistic assessn1ent of cornrnitrnent on pron1otion through lack of 

a~piration. rather. because of not \\:anting to take on t\vo jobs, this reflects an accurate 

assL·ss111cnt of the nurnber of hours in a day and real lirnit for the hurnan body (Shakchelf 

198 7 ). 

These studies above \Vere done on middle managers and secondary teachers. 

\Vhat arc the findings on lov.' level managers of primary schools? l'his study focused low-
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level n1anagers at educational foundation level: it was interesting to investigate whether 

th~ findinL?s \\,.ould be si111ilar. .... 
I 

Gender Sten:otvpes 

(jcn<lcr stereotypes occur \Vhen rnen and \Vomen are regarded according to rigid 

thinking about social and cultural expectations of their gender rather than flexible 

~onsidcration of their individual potential anc! capacity. l~asing on \vhat values cultures 

have n1uted concealed in us, cultures still continue to pressure us to conforn1 to the 

gender stereotypes and also do \vhat \Ve are expected to do. The cultures' expectations 

hccon1c intcrnalisea as our O\Vn self-expectations (Cook~ 1985). 

As \\lillian1s (2000) put it. "The old paradig1n still shaping our thinking rnay keep 

us a\vay froin seeing \Vhat they arc. ~rhis is \vhy Friedan ( 1970) and IV1oscr ( 1987), assert 

that there n1ust be paradig111 shill fron1 the old focus on our status visa-a-vis nlen. The 

. 
issue of breaking gender stereotypes and addressing \vornen 's strategic needs are of 

critical in1portance if dcvclopn1cnt planning is to be gender a\varc and capable for 

funda111cntal l:hangc. -rhis is in line \vi th \vhat (?ray ( 1989) identifies as t\vo paradign1s 

that can be use<l as means of exarnining gender issues in schools. 

Fcn1ininc paradign1 as: caring .. creative intuitive, a\vare of individual differences .. 

non-cornpctitivc .. tolerant, subjective and infor111al. Masculine paradigm as: highly 

n:gulatcJ. l:onfonnist .. nonnative, cornpctitive objective and fonnal. 1-Io\vcvcr .. there is 

nccd: ·to be n1utually inclusive, each person can rec~gnise that they have qualities fron1 
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both lists. i·hc better adjusted \VC are en1otionally, the easer it is for us to accept this 

· fu 11 y androgynous· quality. I 

The idea of \von1en leaders· stereotypes that has nlade people to prefer n1alc 

h:aders is reflected and concluded that female and male managers are con1pletely 

interchangeable. They are selected as managers because they n1cct specific set of 

attitudinal and behavioural criteria .. (fjary &Po\vel 1993). 

J)cspi tc all the above. Schu111ach ( 1986) contents that educational institutions 

ha\ · ~ ·a gender out lay' that high school principles or cn1ploycrs \Viii interact n1ore \vith 

1nalt: than \Vith fe1i1ale leaders. ·rhis is \vhy l)avidson and (~ooper ( 1992) assert that it is 

stilJ hard for n1en to cope \\'ith \Vorking \Von1cn as equals. having been burdened \Vith 

their l:onditional stereotypes of \Vo1nen being less valued and subordinate to 111en. 1\nd 

this is also \vhy Navancthen. ( 1998) of [)urban. asserts that \VC need to change the rnyths 

in legal systctns: the il·agi le \von1an \\'ho is not fit to hold certain occupations. a \Vornan 

as a \\·caker sex. traditional la\vs that protect 111cn a against \vomen. \\1 ornen have in their 

lives kno\vn f~ar of hurniliation and pain of suffering. It is \Vondcrful if \von1en can have 

a goaL vision and sci f-confi<lcnce to keep it up. Although these findings revealed 

~ituations · in \Von1cn·s life. there \Vas still need to find out the current vie\vs of 

--1.\takcholc.h:rs of pri111ary schools to\vards the effects of patriarchal cultures, division of 

labour and gender stereotypes on the 111anagement perforr11ance of fcrnale headteachers. 
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The ~1tanaL?en1ent Performance of Fcrnalc I leadteachcrs 

I 

1\frican "01ncn arc rcno\vned for their survival and 111anagement skills in the face 

uf l'Conon1ic hardship .. natural disaster and civil strife- and their ability to make ends meet 

in the n1ost di fticult circurnstances. l)espite these attributes._ fe\\' African \vomen arc 

~houldering high-level n:sponsibilitics in n1any \valks of life, (rhc l-lun1an Devclopn1cnt 

Rl'rort. 1995 ). 

~1panga"s ( 1998) research reveals no significant difference bct\vcen the 

PL'rforrnancc of both 111ale and fc1nalc headteachers or prin1ary schools in Lu\vero 

J)istrict. 1-lo\vcvcr.. her findings reveal that rnany of her respondents felt that 1nalc head 

tea( hers \\ere n1orc capahlt: initiators than !~n1alc headteachers due to the stereotyping 

attitu<ll:s in society . J'his finding is supported by Stephen. (2003) \Vho asserts that studies 

sho\V that fc111alc adn1inistrators scor~ highly on alrnost every i1npo11ant din1ension of 

l~adcrship than their n1alc counterpa11s. \Vornc.:n tend to use dernocratic leadership style .. 

L"ncouragc partil:ipation. share po\\'Cr and infonnation and atternpt to enhance follo\vers· 

'i~:lf \\orth. This is supported hy r~scarch finding ·' that reveal that effectiveness of schools 

is linkL~d \\ith qualities such as e1npathy. \vannth.. genuineness.. concreteness. 

( l\.'turgatray~d &Cjrcy .. 1984 ). This is synonyn1ou~~ \Vith fe1nales and is in line \vith \vhat 

\lah:riL" and i\yoyc:ri ( 1992) observed that 70 o/o of \Von1en in top positions have fe\ver, 

gnnvn up l:hildrcn that 1nini1nise their t~1n1ily prchl\!111s to enable then1 concentrate on 

thL·ir jobs. fh'-' above tindings sho\\' not only so1r11: contradictions on real findings and 

\\hat thl.' socic:ty hcl ievc as a result of stereotyping attitudes, and possibility of other 

intl uencing fr1ctors too. Therefore. traditional gender roles under the specific headings .. 
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patriarchal cultures.. gender stereotypes and nianagcn1ent pcrf ormance of fem ale 

headteachers. if investigated \Vould provide more relevant information. 

In conclusion. the related literature rcvie\V t.hrew light on inequality and the root 

• 
caus~s based on kinship. ·rhc i1npact of inequality as rooted in patriarchal cultures; 

division of lahour and gender stereotypes that have affected attitudes, behaviours and 

personalities of fen1alc headteachers of pri1nary schools in perfom1ing nlanagen1ent 

functions \Vere studied. The findings revealed the perceptions of fcn1ales, males and 

stakeholders in educational responsibilities in primary schools. 

· Research Questions 

·rhe preceding background and the related literature revie\v have narro\ved down the 

study to ans\vering the follo\ving research questions: 

1. \Vhat arc the vlc\VS of stakeholders concerning traditional gender roles and 

rnanage1nent perfonnancc of fen1alc headteachers? 

... 
2. \\lhat arc the stakeholders" expectations of the rnanagcn1cnt perfonnancc of 

fcn1alc head teachers in respect to traditional gender roles? 

3 ~ · \Vhat are the chal lcngcs that gender roles have on the nlanagcmcnt performance 

·of fc1nalc headteachers? 
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Chapter Three I 

Methodology 

Introduction 

This chapter looks at the rnctho<lology used in this study and covers research 

design.. study site.. sarnpling techniques. participants, instruments.. ad1ninistrative 

procedure, ethical considerations .. extraneous variables and data analysis. 

R.cscarch IJesign 

In this study .. qualitative 1nethod \Vas cn1ployed using a cross sectional survey 

design to obtain inforn1ation concerning traditional gender roles and the managernent 

p~rfornH1ncc of fen1alc head teachers of prin1ary schools. ~rhis n1cthod \Vas to enable the 

n:scarchcr directly or indirectly get inforn1ation frl'n1 a cross section of fernalcs, other 

school adtninistrators._ groups of deputies" heads of depa1tn1cnts, subject teachers, groups 

of School ·Managen1ent ("'01nn1ittcc (SMC') and Parents Teachers Associations (PT A). 

Study Site 

!•. 
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This study was conducted in Gulu District. This area was cllosen because the 

researcher \vould not n1ect a lot of constraints on cost of transflort, meals and others, 

because 1nost schools \Vere displaced near town and within the Municipality. 

Sa111r.ling Technique 

Stratified san1pling technique was used to select a more representative sample. 

This \\'as done by classifying the san1ple into sub-groups according to common 

l:haractcristics and selecting representatives of 1:ach group . 

.. 

'fheir conunon characteristics \Vere that they \Vere all primary schools and 

headed by female head teachers. These \Vere representative sarnplcs of schools that fell 

into the follo\ving categories: 

I. tvtunicipal Pri1nary Schools 

2. l)istrict Pri111arv Schools 
~ 

3. Grade 1 Pri1narv Schools 
"' 

4. Grade 2 Pri1nary Schools 

5. Gratlc 4 Primary Schools 

These categories selected \Vere sample types of schools that met the set conditions. 

Participants 

,, . 
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·rhe participants for study were purposely-selected female head teachers. 111ale 

and fcn1alc deputies, and groups of 111ale and fc1nale heads of departments and rando1nly 

selected stakeholders (Chairperson, 3 comn1ittee 111cmbers of MC/ P~f A) fro111 the 

strati tied san1ple schools. T'hese were selected ~ecause they were at work and their 

perceptions of current situations \\ .. ould be investigated. 

1-hc dc111ographic characteristics of selected head teachers included: sex, 

acadcn1ic qualification._ and age bct\vcen 30 - 50 years old. 

11 participants that con1priscd oC one head teacher, one deputy head teacher" 

three .heads of dcpartn1cnts~ one senior \Vo1nanltnah: teacher, chair persons School 

. Managc1ncnt c:ommittcc and Parents 1·eachcrs" Association, and three co1n1nittcc 

1nc1nbers fro1n School Managen1ent C~on1111ittee of each of the stratified satnplc \Vere 

selected fron1 the 5 schools fron1 111unicipal and 5 schools fron1 district, n1aking a total of 

110 participants. 

I nstrun1ents 

·· Th~ rcscnrchcr adopted intervie\v approach, using standardised open-ended 

-i ntcrvic\v to dra\V upon the experience and vic\\'S of n.'spondents at different levels. This 

approach \Vas adopted for the purposes of tri'!ngu!ation (Burns, ( 1997), Maykut & 

ivtorchous~~ 1994~ Miles & Hubcrrnan, ( 1994 ). More questions were easily developed 

fron1 respondents" responses. 'fhis provided a \vid~r perspective to this study. The 

follo.\ving techniques \Vere used. 
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Open-ended intervic\v. The researcher held face-to-face interview ith female 

head teachers and deputy head teachers. I 

Focus group/ Open-ended intervie\v. This . was administered by the researcher to 

groups of heads of departments, subject teachers and purposely-selected stakeholders 

(l\VO chairpersons MC/PTA .. three committee members of MC) that belonged to the 

stratified sarnplc. 

'y' al idi ty of instrun1cnts 

' 

. The interview questions \Vere forrnulated basing on the research questions. These \Vere 

discussed \\'ith colleagues and formulated \Vith the supervisor until they \Vere proved 

valid to the research questions. 

Rel iabi I it)' of I nstrun1cnts 

This stt1dy that \Vas qualitative required panunount consistency and reliability of 

• 
instru1ncnt.sincc the researcher used the interview mode that yielded results according to 

independent research conducted by the researcher. 

' 

~\dn1 i11istration procedure 

1· · '(he study was started by a preliminary visit by the researcher to the authorities for 

pcrn1ission to undertake the study in the selected schools. A programme for the 
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adrninistration of the instruments \Vas dra\\'11 accordingly with the administrators of 

I 

The researcher personally adn1inistered the intervie\v to all participants. Face to 

face intcrvic\v \Vas held . \Vith head teachers .. and deputies. Focus group discussions \Vere 

ad1ninistercd to heads of departments" subject teachers and n1embers of SMC/ PT A. To 

1naxin1ise quality of infor111ation .. the researcher did not disclose the schools selected to 

others and the activities \Vere carried out \Vithin a short period of tin1c. T'he researcher 

rcl'orJed the findings for analysis. 

}:xtrancous va_riahlcs and ho\v they \Vere contro 1. l~d 

The cxtn111l·ous variables that \vcre ccntrolled in this study included: sex .. 
• 

~Jucation level. n1ari tal status. econornic background and school security. 'rhesc \Vere 

l'Ontrollcd by standardisation as a technique. This involved setting sonic conditions to 

hold ~xtrancous variables constant as hclo\v: 

· I. The headteachers chosen \Vere fcn1ales . The rest of participants had 

halancl:J nurnbers of both n1alc and fcn1alc persons. 

2. ·rhc researcher chose the female headteachers that had obtained (Grade v) 

teaching certificates and have been substantively appointed. 
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3. ·rhc fc111alc headteachers of schools in secure places (\vithin or near 

rvtuni~ipality. or near arn1y detaches) \Vere selected tcf participatc. 

I ·:th iL·aJ ( 'onsidcrat ion~ 

lhc n1a.1or ethical issues of concern included: inforn1cd consent.. privacy. 

confidentiality. anonyrnity and researcher's re~ponsibility. 

Infor111t·d consent. ·rhc rcscan:her sought the consent of participants to participate . 
" 

has~.:d on adL·quatL' kno\\'lcdgc of th~ subject of study. procedures. purpose of the study. 

duration of stu<ly and expected signi ticance of the study \Vere provided by the researcher. 

Privac) and confidentiality . -lhL" rl'scarcher assured the participants of con1plete 

control uf infor111ation bct\\·cen thL·n1 in a~reerncnt that lirnits others· access to 
~ 

infonnation that \\'ould intrtH.k· in their lives. 

Rcscarchl·r·s RL·sponsibility. ·rhe rl'searcher \Vas sensitive to hun1an dignity and 

rnL·aning to her intentions. 

f ) a ta 1'\ n a I " s i s 

ni~- data \\'as analysed qualitati\'rly. The data fro1n intcrvie\\'S and ft)CUS discussions for 

re~L\tr(·h questions \\'as tabulated al:(l>r<lingly. grouped into recurrent thcn1es and 

anal) scd. Quotations fron1 intcrvic\vs \Vere also included to back up the finding. 
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This chapter dealt \vith the presentation, analysis and interpretation of findings fron1 

the study conducted \Vith the primary school stakeholders at five levels, namely; the 

fernalc head teachers .. the deputy ·head teachers, the groups of heads of departments, 

subject teachers. School rvtanagement Conunittcc (SMC) and Parents 'feachers, 

1\ssociation (PT A) . 

.. 

·rhis study investigated ho\v traditional gender roles like~ patriarchal cultures, division 

of labour. and gender stereotypes affected the n1anagc1ncnt pcrforn1ance of fe1nale 

headteachers of prin1ary schools in Gulu. 'fhis \Vas in light of the pcrforn1ance of fen1ale 

headteachers that \vas lo\v as con1parcd to the p~rf ormance of their counter parts (male 

hl:adtcach~rs ) .. evidenced by general school n1anagcn1ent indicators ranging bet\veen 40 -

50 ~·<> (Gulu Inspection Reports, 2004). 

The results of the analysis \Vere based on the findings at each level for each of the 

research question and objectives. 

!'. 

I 

I 
I 
• 
' I 

t ' ' 

\ I 

' .. . 
I I 
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The levels of the respondents' vie\vs \Vere determined using the rating scale shown be 

Ratino ei 

\lcry High 

11i1!h 
~ 

iv1odcratc 

f .O\\" 

I 

Levels (o/o) 

Above 80 

61 - 80 

41 -60 

21 -40 

l'hc 1indings \Vere represented basing it on ca~h question .. level by level. 

-rhc first objective of this study \Vas to find out the stakeholders' viC\\i'S of traditional 

gender roles and the pcrforn1ance of fcn1alc headteachers. ·ro achieve this objective, the 

respondents ans\vered the follo\ving research question. 

Rcscar(h Question One: \Vhat arc your vie\vs a~ stakeholders of traditional gender roles 

and the n1anagc1ncnt pcrforn1ance of tc111alc headteachers of prin1ary schools? 

fables I 5 sho\v the vie\vs of stakeholders at ditTercnt levels on the effects of 

traditional gender roles and the n1anagc1nent pcrforn1ance of female headteachers. 

.• 
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Jable 1. Female head teachers' views on traditional gender roles and the management 

p_crfor111ance of fc1nale head teachers 

Effl!cts of traditional gender roles 

on 1nanagen1cnt pcrfonnancc of 

t\!111alc h~adtcachcrs 

\'' crv I-Ii ch . ~ 

ll i1 1h 
C' 

iv1uderate 

( .U\\ 

------

I otal 

- - ·- .. -

I 

Frequency ( f) Percentage (o/o) 

3 30 

6 60 

1 10 

() 0 

10 100 

--

Frorn this table 30~,.o of the intervic\ved head teachers had very high response, 60o/o 

had high vic\\·s. 1 oc~.10 had n1oderate and none of •hem had lo\v opinion of the influence of 

gt:nder roles on their 111anagcn1cnt pcrfo1mance at school. 'fhe n1ajority of head teachers 

that constituted of very high. 30 O. .... o and high. 60 °/o expressed extren1e difficulty in 

balancing ho1ne and school responsibilities. One of then1 said ·I spent 111ost of n1y tin1e at 

school because I had a helper at hon1e. hut in rnost cases she did not follo\v instructions. I 

l!Ot criti(isn1 fron1 111v husband and his relatives'. ·rhc criticisn1 \Vas based on the culture 
~ . 

that a n1arried \\·on1an 1nust render services to her husband and her relatives herself .but 

not hired services of another. (,ulturc restricts services vf helpers to rninor roles like baby 

sitting and \Vashing dishes. Another headteacher lament~d "My husband 111arricd a second 

\vi fe hccause he said I spent rnost of n1y energies on school activities. No n1attcr \vhat 

~tTorts rendered. running t\vo jobs at the sarnc tin1c still remains a big challenge ... Her 

husband 111isscd the services that culture dictates such as staying at hon1e at all times and 
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giving her husband I 00 o/o services just to mention a few. This was why he married a 

second \vifc to bridge the gap. The fen1ale headteachers were 'lorn in between home 

responsi hi Ii ties and school rcsponsi bi I ities. 

These findings revealed the vie\vs of female headteachers that traditional gender roles 

aftcctcd the 1nanagcn1ent performance of female headteachers in schools. 

rable 2. The dcputv head teachers~ vie\\'S on the effects of traditional gender roles and 

th~ h~adteachcrs' n1anagement pcrforn1ance at school 

1-, rtccts of traditional gender roles 

< >n rn~nagcrncnt perforn1ancc 

\ l ~ry 11 igh 

11 i ldl .. _ 

tv1odcratc 

Lo\v 

lo ta I 

-- ----- ---

Frcquenc:v ( t) 

4 

5 

1 

0 

10 

Percentage (o/o) 

40 

50 

10 

0 

100 

1:ron1 this table 40 ~·~ of the intervic\vcd deputy headteachers had very high response, 

50 ~/o had high vic\vs. 10 ~·o had n1odcrate and none had lo\v opinion of the affects of 

gender roles on the 1nanagcn1cnt pcrfonnance of te1nalc head teachers. One of then1 ~id 

·\Ve \Vere able to run the school effectively because of the policy that a fen1ale head 

h.:achcr had a 111ale deputy othcr\visc a fem ale head teacher wouldn't 111anage both 

responsibilities at school and ho1nc at the end of each day'. 
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Culturally all \von1en. female headteachers inclusive are expected to fulfill home 

rt!sponsibilities first regardless of other duties elsewhere. In fact as1humans, they may fail 

on some days to meet the tin1e expectations. hence getting delayed somewhere in 

het\veen. This is \vhy the deputy \Vas a 1nale to bridge the gap in school. In reality female 

headteachers rendered less than expected of them at school meanwhile their deputies did 

the rest. Mean\vhi le f ron1 hon1e female headteachers relied on their helpers to do the 

needful \vhile they \Vere at school. This n1eant both the policy makers and the deputies 

are a\varc of this problcn1 probably by default. 

·rhese findings clearly sho\vcd the vie\vs of the deputies that traditional gender roles .• 

affected the n1anage1ncnt performance of fen1ale headteachers at schools . 

. rable 3. The groups of heads of <lepartrncnts ~ vie\vs on the cff ects of traditional gender 

roles on the n1anagcn1ent perforn1ance of head teachers 

Effects of traditional gender roles 

(Jn 111anagerncnt pcrforn1ance Frequency (f) Percentage (o/o) 

\"cry 1-1 igh 30 60 

J -li~h ' 
~ 

12 24 

~v1odcratc 5 10 

3 6 

Total 50 100 
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Fron1 this table 60 o/o of the intcrvic\vcd heads of subjects had very high views, 24 °/o 

had high vie\vs. 10 o/o had 1nodcratc vicv.'s and none had low views of the effects of 

traditional gender roles on the 111anagemcnt performance of female head teachers. 

()ne of the groups'· observation \Vas .. Our head teacher manages the school very 

cftectivcly a111idst the role conflict bet\veen home and school. he delegates duties to the 

deputy or deputies to bridge the gaps." The tact here was. the deputy did most of the 

\\'ork. and hence the success rel icd on his efforts. i·hc headteacher was com1nended on 

her 111utual understanding and relationshir \Vith thcrn. The truth here is .. the talented 

headteacher kno\vs her areas of \Veakncsscs and tactfully delegates such responsibilities 

to her · deputy \vho' does better in most cases. The headteacher uses her adn1inistrative 

skills to delegate effectively. Irs quite clear that these respondents \Vere a\varc of this as a 

problc111. 

These findings sho\\' the vie\vs of the heads of departments that revealed that 

traditional gender roles affected the n1anagernent pcrforn1ance of the fc1nale head 

tcach~rs. 

Table 4. ·rhc groups of subject teachers~ vic\vs on traditional gender roles and the 

p1anagen1ent pcrfiJrmance of fe1nalc headteachers 

Effects of gender roles 

on 1nanagc1ncnt performance 

Very High 

11 i L!h .... 

~vtodt:ratc 

l ,0\\/ , . 

·-i·otal 

Frequency (f) 

38 

4 

8 

0 

50 

Percentage(%) 

76 

8 

16 

0 

100 
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Fro111 this table. 76 ~10 of the intervic\vcd subject heads had ve.,, high vie\VS, 8 o/o had 

high \'iC\\'S. 16 °/o ha<l 111odcratc vic\vs and none had lo\V opinion on the effects of 

traJitional gender roh:s on the 111anagernent perfom1ancc of fen1ale headteachers of 

prirnar) schools. ()nc of the groups said ·~\Ve had a special leader \vho \Vorked tirelessly 

\\'ith her deputies at her rescue especially \vhen she had duties out of school. \Ve admired 

thl· \Vay she handled both school and hon1c activities'. '[his n1eant the respondents highly 

con1111cndcd her as an individual \Vorking in t\vo places satisfactorily and earning good 

results in school in particular. ·rhe headteacher cooperated highly \Vith her deputy at \Vork 

~1nd hence the deputy covered the \vork she couldn't <lo hecausc of un-avoi<lable 

cin:un1stanccs like going to attend to hornc responsibilities and others. The deputies 

oh\'iously un<lcrstood their bosses· problcn1s .ind they coped \Vi th thcn1 \veil. 

These findings reveal the \'IC\VS of the st1hjcct heads that revealed that traditional 

g\.'tH.lcr roles affected the n1anagcn1cnt pcrfonna•1cc of fcrnalc headteachers at schools. 

l"ahlc 5: Tbc groups of ~chool ~v1anagen1cnt Cornrnittcc (SrvtC) and Parent Teachers 

1\~~ociatio_n _ (f>T1\) n1cn1hcrs· \ ·ic\\'S on tra<litiunal gender roles and the n1anagc1nent 

pcrfonnan~~ -of t~rnalc head teachers in schools. 

I: fleets of traditional gender roles 

()n n1anagcn1t·nt pcrfonnance Frequency (f) Percentage (%) 

\\·ry 11 igh 20 40 

11 i., h 
Co 

/') 44 --
\

11 otk·ratc 8 16 

Lo\,. 0 0 

·1 otal 50 100 
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Fron1 this table. 40 ~'o of the inlcrvie\\'e<l School Management Committee Mernbcrs 
I 

and Pan:nt 1·eachcrs • 1\ssociation 1nernbers had very high vie\vs, 44 o/o had high .. 16 °/o 

had 111oderatc and none had lo\v vie\vs that traditional gender roles affect the managen1ent 

pcrforn1an~e of the pri1nary school le1nale headteachers. One of then1 said ·Every 

successful \\'OllHln had a n1an behind. 1\ 111an \Vas behind a \Von1an to do what a \von1an 

l'oulJn not do. our headteachers \Vere doing \\'Cl I in n1ost cases" There they had deputies 

ll) Jo ~chool activities \\hi le the heatcachcrs fulfilled hon1c commitrncnts•. The fact here 

\\as that the successes of these headteachers relied on 111utual cooperation in the school 

pi\'oted by the f~n1ale headteachers as excellent leaders. Deputies rendered full support 

because they shar~d the san1c success through their n1utual understanding of \vhat 

happened to their leader's tnanagcrial roles in schools and other rcsponsibi Ii ties at hon1e. 

I his con1n1cnt \Vas based on the cultural belief that n1cn are better leaders than \Von1cn. 

This also revealed the f~1ct that they ackno\vlcdgcd fe1nale roles in both places. 

The~c findings rc\'t'al the vie\vs of the school n1anage1nent and ·rcachers' Association 

n1crnhcrs that suppnrted that traditional gender roles affected 1nanagc1ncnt pcrfonnance 

of fen1alc headteachers. 

~~h~!l le111!cs that ecndcr roles had on the n1anagen1ent perforn1ancc of fcn1ale hetd 

lL'achcrs 

The third objective \Vas to find out the challenges that gender roles had on the 

111an~1gcn1ent pcrfonnancc of fcn1alc headteachers. To achieve this objective._ the 

respondents \Vere asked the follo\ving research questiori; 
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Research Question Three: \\'hat arc the challenges that traditional gender roles have on 

n1anagc111ent perforrnancc of fernalc headteachers? I 

Fron1 intervie\vs held during the study, it was found out that the views of stakeholders 

at different levels had iri conunon the following challenges, an1ong others; 

1 . f)i len11na in balancing roles 

2. Negligence of duties 

3. Late corning 

4. .!\ hsenteei sn1 

5. Lack of cooperation 

The rnajority of respondents revealed dilcn1111a in balancing roles as a big challenge 

that influenced the 111anagcn1ent perforn1ancc of fcn1ale headteachers of prin1ary schools. 

lhcv observed that the role conflict bct\vecn hon1c and school \Vas the root cause to this 
~ 

l:hallcngc. <Jne of the respondent said ·sorne fcn1alc headteachers seerned to get 

satist~1ction frorn their ho111e responsibilities- hcnt.:e they spent rnorc hours at their hon1es 

than at s~hool. Thcv associated then1sclves n1orc \Vith hon1c successes than failures at ., 

sl:hoo!s, . ·One of the head teachers revealed that she lost interest in school activities 
,,,,. 

heforc the death of her husband because of fa1nily conflict \Vith her husband over 

roncentrating rnorc on school responsibilities. This explained why she did an excellent 

_joh as one of the leading fcn1alc n1anagcrs in the dist1ict. 

! .The 111ajority of respondents revealed negligence of duty as a challenge of gender 

roles on the rnanagcrnent pcrforn1ancc of fcrnalc headteachers of prin1ary schools. They 
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observed that rnosl fcn1alc headteachers failed to balance home and school 

r~sponsihilitics. ·rhcy spent rnorc hours at hon1c fulfilling home ~mands at the expense 

of school responsibilities. One of the fcn1alc headteachers said 4 My husband has married 

a second \vitc \Vho is not a \Vorking class to satisfy his needs at home fully. He has lost 

interest in me con1pletel'y .. ·rhe tcrn1 negligence arose here when she did not participate 

fully in the school and yet she \vas tcnncd an excellent house wife at hon1e instantly. 

lhl" s~ \\·ere l\\·o titles ~l\varded to the sarnc \voman at the san1e ti111e. This \Vas the 

dik·nuna that the fen1ale headteacher faced in an atten1pt to pcrfonn t\vo roles as a 

headteacher and a traditional housc\vifc at the san1e ti111c. 

The n1ajority of respondents revealed late corning as the n1ost co111111on challenge of 

gcn<.h.:r roles on the n1anagt:nH:nt perfonnancc of fen1alc headteachers. They observed that 

n1ost successful fc111ale headtcachc.:rs assigned 111ale deputies to handle early rnorning and 

late afternoon school n:sponsibilitics to cover up their \Vcakncsscs. 'The fact \Vas the 

headteacher assigned the deputy to do her school roles as she perforr11cd ho111c roles as 

traditional ~ultun:s dictate. ()thc:r\visr. th~ consequences \vould single her out of the 

:--;ol·ict\'·s nonn . 
" 

The n1ajority of respondents n:vcaled ahsentecis111 as one of the challenges of gender 
~ 

roles on the n1anagcnH:nt pcrforrnancc of fcn1alc headteachers. One of the focus group 

nH:rnbcrs narrated that ·\\le had to reschedule our Managen1ent Com111ittee rneeting 

h~<.:ausc our headteacher had to take her child to the hospital. Her husband \Vas busy 

drinking in the trading centre after a long disagrcc1nent over \vho should take the child to 

hospital. 1-Icr husband \Vas not \vi IJing to take a \Von1an" s role". This is practical of a real 

111an according to culture. A true n1an never I istened to or performed a \Von1an" s roles as 
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~ulturc dictates. It is a \Vornan "s duty to care for all including her husband but she would 

he cared for by son1e other \Vornan \Vhen she got sick but not her husband. He should 

strictly do \Vhat culture and the society accepted. The respondents understood this as a 

problem that \vas \vhy the 111ecting \Vas rescheduled. 

The 111ajority of respondents revealed lack of cooperation bet\veen young fernalc 

teachers and the fl.·111ale headteachers as a challenge. They revealed that niost young 

fcrnalc teachers failed to halance home and school responsibilities. They conformed to 

\\·hat the society expected of a \voman as a \Vite and a n1other \Vho \Vas fully responsible 

for all ho1nc and society responsibilities. ~v1ost headteachers failed to handle such 

irr~sponsible bcha\·iors against teachers· conditions of service especially \vhen the 

teal: hers did not in1prove on their \Veak area~· . This \Vas true because the headteachers 

kncv.-· that they are victin1s of the san1c problcn1s but for then1 they have deputies to cover 

th~:rn up and the fc111alc teachers ha\'e none. There \Vere son1e controversies in dealing 

\vith such cases that ahvays ended up in disagrccn1cnts. 

These findings revealed the vie\vs of respondents that challenges of gender roles to 

111anage111cnt p~:rforn1ance included: loss of interest .. negligence of duties .. late corning .. 

ahscntecis111 and lack of cooperation. Theretor·e_ the vie\vs of the stakeholders supported .. 
that these cha I lcnges of gender roles affected 111anagen1ent perforn1ance of female 

headteachers in schools. 

The effects of gender roles on n1anagement performance of female headteachers of 

priniury schools 

t 
\ 
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The third objective \Vas to analyze the efTect of gender roles on the management 

perfonnance of female headteachers of prin1ary schools. To achie)'e this, the respondents 

\Vere asked the follo\ving research question: 

R.cscarch Question three: \Vhat are the effects of traditional gender roles on manage1ncnt 

pcrfr>rn1ancc of fcn1ale lieadteachcrs of primary schools? 

Fron1 the intervie\vs held. the vie\vs of stakeholders at different levels had in con11non 

the follo\\"ing effects, arnong others; 

1. ~1ore burden and stress 

2 . . Devaluatio11 

3. Lo\v esteen1 for career dcvclop111ent 

4. l.o\\' participation 

The rnajority of respondents revealed 111ore burden and stress as an effect of gender 

roles on the n1anagcn1cnt perf{1nnancc of fen1ale headteachers of prirnary schools. They 

expressed that headteachers \Vere over-loaded \Vith both borne and school responsibilities 

to an cxh:nt that n1ost of then1 felt sick at the end of each day. One of the respondents 

said. ·:rhc <lcn1ands placed on \Vomen by both home and school gave complete over 
~ 

hurdcn and stress. l~here \Vas need to share roles by fan1ily men1bers in order to give the 

fe1nalc headteacher some ti1ne to handle adrninistrativc duties at school. Failure to 

al:hie\'e gave rise to stress and lack of confidence for career developrnent'. ·rhis explained 

the health status of n1ost female headteachers as being a matter of concern for further 

investigation. One of the headteachers said she took antidepressant tablets every night 
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~xccpt on \veek- ends. ·rhis \Vas a clear evidence of stressful experience got during the 

\Vcek · s activities in both hon1e and school. I 

The 111ajority of respondents revealed lo\v social values placed on \vomen's roles as a 

factor that affected the ·n1anagcn1ent performance of female head teachers. A society's 

,. i~\vs about \Von1cn detern1incd their roles'I responsibilities, degree of independence, 

general status. and cn1ployment chances. The conviction of \Vomen .. s inferiority n1ay be 

conceived in physical, psychological or intellectual terms and is used to justify 

restrictions placed on women. One of the respondents said, "The n1anagement 

pcrforn1ance of fcn1ale headteachers \vas r1ted according to the value that the society 

~xp~cls to see in tlicn1 ... This rncant. they based their judgment on cultural expectations of 

a \vo1nan. A \Von1an .. \vho n1ct this criteria had high social value and vice-versa. Most 

\\'on1cn preferred to get role satisfaction from ho111e than fron1 school. This \Vas \vhy there 

\Vere fc\v fcn1ales opting to hca<l schools. 

The rnajority of respondents revealed lo\v cstccn1 for career developn1cnt as one of 

the effects of traditional gender roks on the 1nanagcn1cnt performance of fcrnale head 

teachers. l ,hcy observed that rnultiplc roles for \vomen both at hon1e and school left no 

tirnc tor career devclopn1cnt. 'fhe burden and stress fron1 gender roles left little tin1e for 
_. 

relaxation and creative thinking. C)ne of the female headteachers had this to say, ·1 got so 

tired that I \\'ould not \Vish to go for further studies or getting pro111otion because even 

\vhat I am doing no"' \vorks n1e up con1pletely. This \Vas clear evidence of low esteem for 

career developn1ent. 
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The majority of respondents revealed that the lo\v nurnber of females in leadership 

corncs as a result of n1ultiple traditional gender roles that every woman must do. TI1ey 

observed that most f cn1ale headteachers preferred to get role satisfaction from their 

ho1ncs and con1111unity where they live after retirement. One of the female head teachers 

said. · 1 took up this leadership responsibilities after the death of my husband and when 

rny children have gro\vn up. tvty husband vowed to marry a second \vife if I spent n1ore 

ti1ne at school·. ·rhis incant 111ost \vomen \Vere capable of meeting the basic traditional 

gender roles requirc1nents from hon1es than fro111 leadership. This was a big challenge to 

the females and all concerned bodies and org,lnizations. 

The majority ·. of respondents revealed that traditional gender roles affected 

111anagen1ent pcrforn1ance of fc1nalc head teachers of prin1ary schools. T'hey explained 

that this \Vas \vhy then: is a policy that in every school if the head teacher is a fc1nale, the 

deputy must be a n1alc and \'isc-vcrsa. ()nc of the fcn1alc head teachers confessed, "I 

delegated 111ost early n1orning and late afternoon duties to n1y deputy and the teachers on 

duty because I kne\v that I \Vould not do thcn1 effectively due to \Vork overload'. This 

\\'as clear evidence of lo\v participation at school and is against teachers' conditions of 

scrvi~c hv tv1 inistrv of Education. . ; 

.,.. 
'l'hese findings revealed the vie\vs of respondents that the effect of traditional gender 

roles on the managcn1cnt perforn1ance of fernale headteachers \Vere, among others; more 

burden and stress, lo\v social values, lo\v esteem for career development, low nun1ber of 

fcn1ales in leadership and lo\v participation at school. Therefore, these \Vere factors of 

gender roles that affected 111anagen1ent performance of female headteachers in schools. 

• 
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Chapter Five I 

J)iscussion of Results, Conclusion and Recon1n1endations 

Intrclduction 

The purpose of this study \Vas to investigate ho\v traditional gender roles affected the 

1nanagc111cnt perforn1ance of fen1ale headteachers. In this chapter, the discussion of the 

findings in line \Vith the literature revie\ved has been made .. conclusions dra\vn and 

rccon1n1cndations supported. 

J)iscussion of results 

The discussion \Vas 111adc according to the research objectives as belo\v: 

RcscarcJ1_()hjecti vc One 

l'hc first objective was to find out the vie\vs of stakeholders concerning traditional gender 
~ 

rol~s and the pcrfon11ance of fc111alc headteachers. Data analysis and interpretation of 

responses fron1 the target groups at di ftcrcnt levels revealed the following 1najor findings; 

Fc1nalc headteachers revealed that they had extreme difficulties in balancing home and 

school responsibilities. In n1ost cases .. fen1alc headteachers handled home responsibilities 

bettor than school ones. This is in line \Vith K \Vcsiga's (2002) findings that show real 

conflict of roles bct\vccn domestic and occupational roles. enticnza (2004) observes that 

• 
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gender roles and responsibilities influence attitudes and behaviors towards work. 

Mute111ba ( 1984) ren1arks "the reason \vhy \Vomen seem not to utilize their education for 

fonnal cn1ployn1cnt as con1plcx and this is related to their domestic roles'. These research 

findings arc in support that traditional gender roles affect the management performance 

uf t~111ale headteachers. 

The n1alc ()cputy Headteachers revealed that female headteachers delegated most 

of their school responsibi Ii ties to them. This n1eant male deputies did rnost of the school 

activities \vhile the female headteachers '.-.·ere attending to hon1c and other cultural 

al:tivitics. rrhis is in line \Vith Mutcn1ba. ( 19f,6) rcn1arks ... the reason \vhy won1en sccn1 

not to utilize their· education for forn1al cn1ployment as con1plex and is related to their 

don1estic roles.~ 

This research finding is contrary to Mpanga's ( 1998) research findings that reveal that 

both n1ah: and fcnu1lc headteachers pcrtorn1 equally \veil in prin1ary schools. Ho\vevcr. 

1nost of her respondents tclt that rnen \Vere better initiators due to stereotyping attitudes. 

These research findings supported that t'1~aditional gender roles affect 111anagen1ent 

pcrforn1ancc of female headteachers. 

... 
The vic\vs of the groups of subject teachers revealed that traditional gender roles 

affect the nu1nagen1cnt perfonnancc of fe1nalc headteachers. They expressed that n1ost 

homes had f~unilv conflicts bet\veen fernale headtcachtrs and their husbands as a result of ., 

dissatisfaction of their \Vives performances at ho1ne. This is supported by (Kusn1ir and 

Lagaespa<la.1986 ) .. quoted by Lynne and Sylvia ( 1989) who observes that rescntn1ent by 
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n1cn that \von1cn are spending tin1c a \Vay fro111 household duties and won1en 's 

participation in public \Vorld threatens traditional n1ale-do111inated 1JOWer structures. 

C)n the other hand~ 1-Iollnstciner ( 1982) observes that husbands of female leaders face 

t:riticis111 on account of ·allo\ving their \Vomen to lead. There are evidences of divorce or 

n1en stopping their \von1cn fron1 leadership. Capuc · s ( 2000) findings further reveal that 

68°/o of tcrnale teachers find it difficult to carry out certain roles and adopt various styles 

in education 111anagen1cnt. \Von1en may not seek realistic assessn1ent of commitrncnt on 

prornotion through lack of aspiration. rather. because of not \vanting to take on t\VO jobs 

... this reflects an accurate assessn1cnt of the nun1bcr of hours in a day an<l real li111it for 

hun1an body (Shakehelf 1987). T'hese findings support \\'hat Scntienza (2004) observes 

that gender roles and responsibi I iti~s influence people's attitudes and behaviors. 

rhcrcforc~ the findings supported that traditional gender roles affected 111anagcn1cnt 

pcrforn1ance of fcn1ale headteachers. 

The groups of School tvtanagen1cnt C'ornrnittcc and Parents 'f eachers' 1\ssciation' s 

\'ic\vs revealed that traditional gender roles hav( a great effect on the 111anagc111ent 

pcrfonnancc of fen1ale headteachers. ·rhcy said the fen1alc headteachers relied on the 

1nalc dcputit~~ to run the schools effectively. This is supported by Valerie and Ayoyeri 
~ 

( l 992) \vho assl·rt that 70cYo of \vo111cn in top positions have fe\ver gro\vn up children that 

1ninin1izc their l~unily problcn1s to enable the1n concentrate on their jobs. Their vic\\'S 

~upported the i111portancc of 111alcs being behind females for successful n1anagement 

perforn1ancc. This is supported by Mpanga 's, ( 1998) findings that rnany of her 

respondents felt that rnales \\'ere rnorc capable initiators than females due to the 

stereotyping attitudes in society. Despite all, Schun1ach ( 1986) contends that educational 
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institutions have "a gender out lay' that high principals or employers will interact more 

\Vith n1ale than \Vith fc111alc leaders due to conditional stereotypes, won1en being less 

\·alucJ and subordinate to n1cn. ·rhese findings are evidence that traditional gender roles 

aft~·ct n1anagc1nent perfonnancc of fe111ale headteachers. 

Research Objective 'l\vo: 

The third objective \Vas to find out the challenges that gender roles have on the 

rnanagcrncnt pcrforn1anc.e of fcn1alc headteachers 

fJata analysis and interpretation of respondents~ responses revealed the follo\ving 

n1ost cornrnon challenges a111011gst others: Dilcn1ma in balancing roles, negligence of 

duties~ late con1ing~ abscntccis111 and lack of co-operation. 

Respondents revealed that 111ost headteacher~ failed to balance home and school 

responsibilities. l\1ost of then1 spent 111orc tinH! ho1nc than at school. But for those who 

spent 111orc tirnc at schooL they had either divorce or a co-\vife that most of the 

hcadtcuchcrs did not opt to. l "his \Vas also in line with Capuc's (2000) research findings .. 
of her study on adrninistrators · roles and styles as a great challenge .. 68o/o of female 

teachers tind it difficult to carry out roles and udopt various styles in education 

111anagcn1ent because of role conflict between the don1estic roles and school roles. 

\\/0111cn 1nay not seek realistic assessment on promotion through lack of aspiration, 

rath~r. because of not \vanting to take on two jobs (Shakeshelf 1987). These findings 

• 
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supported that role conflict bet\\'een home and school affected management perfonnance 

of tcn1alc headteachers. I 

The findings revealed that successful headteachers assigned deputies to do their 

duties as thcv staved ho111c and can1c to school at later hours or left school before time . .. 

scheduled. ·rhis is supported by K \Vcsiga' s (2002) findings that sho\v real conflict of roles 

bct\vccn <lon1cstic and occupational roles. ·rhcse conflicts have a great influence that 

affects the attitudes and n1anagen1ent perfor111ance of fen1ale headteachers. These 

findings suppo11cd that role conflict affected n1anagcment perfonnance of fcn1ale 

headteachers in schools. 

The findings revealed that fen1ale hcadtea~hers absent then1selves fron1 schools for 

ho1nc responsibilities that culture dictated or. then1. Males or their husbands never 

ac~cpted to <lo the tcn1ah: roles. ·rhis is supported by (iuyer ( 1984) local studies in Africa 

that contirn1 that the productions of food~ processing, and dornestic chores are \Vomen "s 

\vork \vhilc 111en sit and drink. K\vesiga"s (2002) findings sho\v real conflict of roles 

het \Veen ho111c and occupational roles. l 'his finding is supported by what entienza 

( 2004) observes that gender roles and responsibilities influence people's attitude and 

behaviour to\vards \Vork. ·rhcse findings supported that absenteeism affected 

1nanagc111cnt perfonnancc of fcn1ale headteachers. 

These findings reveal that young female teachers fail to balance hon1c and school 

roles and develop irresponsible behaviors \Vhcn guilty. The female headteachers found it 

difficult to handle the problerns effectively because the female headteachers themselves 
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are victims of such problerns too. Therefore. these findings revealed that traditional 

gender roles atTected n1anage1nent perforrnance of female headteachers. 

Ilcscarch (Jbjectivc ·rhrec: 

The third objective \vas to analyze the effects of Gender roles on the management 

pcrfonnancc of fc1nalc headteachers. 

Data analysis and interpretation revealed the follo\ving most comn1on effects among 

others: More burden and stress, devaluation. lovJ esteern for career development and low 

participation. 

The findings revealed that fc111alc headteachers had burden and stress particularly on 

\Vl·~k days that n1ost of thcrn relied on pain killer tablets and sleeping pills. Failure to 

halance both borne and school roles gave feelings of failure to achievements that 

influenced their confidence on career dcvclopn1ent. This is in line with hakeshalf s 

( 1987) findings that \von1en 1nay not seek realistic assessment of con1111itn1ent on 

pron1otion through lack of aspiration, rather, because of not \Vanting to take on t\vo jobs. 

This takes on accurate asscssn1cnt of the ntunber of hours in a <lay and real limit for 
~ 

hun1an body. These findings supported that burden and stress affects management 

pcrfonnancc of fc111ale headteachers. 

The n1ajority of respondents revealed lov.,. values placed on wornen's roles as a 

fal:t0r that affected the n1anagen1ent performance of female headteachers. A society's 

vic\vs determine their roles, responsibilities, degrees of independence, general status and 

• 
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cn1ployment chances. This is supported by K\vesiga"s (2002) findings that the role of 

patriarchy as a concept explains the subordination of \vomen or 'J>Ut more boldly man's 

don1ination .. the core of radical fcn1inis111s \Vhich has undesirable impact on the value 

placed on \Von1cn. T'his finding supports that traditional gender roles affect manage1ncnt 

pcrfonnance of fcn1ale headteachers. 

The rnajority of respondents revealed lo\V csteen1 for career development as one of 

th~: ctfccts of traditional gender roles on n1anagen1ent pcrfonnance of fcn1ale 

headteachers. ·rhis is in line \vith \Vhat Sentienza (2004) observes that gender roles and 

n:~ponsihilitics influence attitudes and behaviors to\vards \Vork. These findings explain 

\\'hy there arc fc\\·: fen1alc headteachers ,ind supports that traditional gender roles affect 

n1anagcn1ent perforn1ancc of fcrnale headteachers. 

The 111ajority of n:spon<ll'nts revealed lcnv participation as one of the 1najor 

challenges. Fcrnalc hcadtcachl'rs rnanag.cd schools through effective delegation of duties 

hl deputies. teachers and prefects. This is probably \vhy The Education Service 

Conunission ackncl\\'lcdges that if the headteacher is fen1alc then the deputy should be a 

111alc and \'ise-\'ersa. This finding \Vas clear evidence of the effects of traditional gender 

roles to n1anagc111~nt perforn1ancc of fen1ale headteachers. 

Cunclusions and Rcco1n111cndations 

'. ···1 his topic investigated traditional gender roles and the managc1nent perfom1ance of 

fcn1alc headteachers of prin1ary schools in Gtdu district. It was intended to reveal ho\v 
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traditional gender roles affect the nianagen1ent performance of fe1nale headteachers of 

prin1ary schools. ·rhis \Vas in relation to the data, that the management perforn1ance of 

fe111alc teachers \Vas lo\v as in the general school managen1ent indicators ranging bet\\'ecn 

-lO - 50°/;J. ( C1ulu Inspection Report 2004 ). What could be the cause? Is it traditional 

gL·nch:r roles that aftcct the 111anagement performance of these fen1ale headteachers? In 

light of the above. there \\'as nee<l to investigate \Vhat affected the manage1nent 

perfonna1H:c: of fl_.rnale headteachers of prirnary schools in Gulu district. 

I"his study established that: 

Traditional gender roles gr~atly affect the 111anagen1ent pcrforn1ance of fen1alc 

headteachers. 

I hL' stakehokh:rs · n1ost con1n1on expectations of the female headteachers" 

1nanagc:111c:nt pl·rfonnancc include. an1ong others: quality leadership .. dedication to duties, 

L·tfL·cti , . ~ con1111 unicat ion and high i ntcgri ty. 

!°hl: challenges of traditional gender roles to n1anagen1ent perforn1ance of 
... 

fc111ale headteachers included. a1nong others: diletnrr:u to balance roles, negligence of 

duties .. late con1ing. ahsentccisn1. and lack of cooperation. 

The effects of traditional gender roles on managen1ent performance of female 

headteachers include. an1ong others~ burden and stress. low value to fen1ales, low esteem 
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for career devclop1nent and lo\v participation in schools. In vie\V of these findings .. the 

stud\ cone 1 udcs that: I 
r 

Stakeholders arc a\varc that traditional gender roles affect the managen1cnt 

p~.:rtl_lrn1anc~ of ternalc headteachers of prin1ary schools. 

Th\.."n: an: various challenges of traditional gender roles to n1anagcn1cnt 

p~:rfonnanl:c of tl.·n1alc headteachers of prirnary schools. 

!'here arc various nrgativc ctfcctj of traditional gender roles on n1anage1nent 

p\.:rf~ln11a1H.:c of fc11lalc h~:aJtcachcrs of prin1ary schools. 

l{l'.\.:01111ncndat i ( Hls 

Basing gcnl~ralizations on th~: findings of thi .; study. the researcher rccon1n1ends that; 

Rcscarcli ( >~j\.·cti_ \ \.' ()nc 

~ 

!\.·1 in i st rics. ~ (j()s. Pri vale Sectors. Politicians. District Authorities and con1n1unity/ 

"o(i\.'l) should inohili1c and sensitize 111alcs and f< .. ·males, and pressure groups to support 

pn>111ot~. an<l L'ncouragc gender and dcvclopn1cnt approach that is based on the 

und~rstanJing of gender roles and social relations of \\'on1en and rnen. Provide 

appropriate education and creation of a\varcncss to ''<ldress the specific gender concerns. 
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Rc..:~earch Objective l\vo 

I 

.'\cadcn1ic and research bodies should carry out gender oriented research involving 

stakeholders at all h:vels in order to identify gender concerns. 

R~scan:h _<Jbjectivc Three 

Developn1cnt partners should encourage and disscn1inate research \Vork and 

du(u111cntation of experiences. This should in\\))vc the stakeholders as \Veil. 

iv1 i nistry of C.icnch:r. Labour and Social Dcvelopn1ent could establish gender 

lnonitoring and e\'aluation for gcn<lt·r de\'cloprncnt and \\'on1en in dcvclopn1cnt. Identify. 

analyze and address the con1n1011 gender issues. 
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I 

l h~: ~t~indard i ~cd op('n-cndcd i nt~rvie\v questions 

lnt\..'r\ il'\\ ' s\.·hL·dull' fnr the te111al~ h~ad teachers and deputy head \(!achers. 

\\ ILlt :u·'-· \ uur 'i"-'\\ s of traditiunal g..:ndl'.r rl)l~s and the inanagc111cnt perfonnancr of 

~1. /\-.,a f(·111ah.~ ~H.l111inistratur. Ill)\\ ' \.lo \'OU balan~r vour ho1nc and school .. 

n:spunsi bi l iti~·s·.> 

( >u· .. :"tiun ~ ·- · - - - -- - -



\Vhat are the ctlccts of traditional gend~r roles on the 1nanage1nent performance of 

r~:rnah: head l~achers? I 

1. I lo\\' did \'Oll bc~o1ne an adn1inistrator? .. 

~ _ I n y· our op 1 n 1 on. docs th~ p n: s ~ n t po I i tic a I sys t c 111 he 1 p f e 1n a I cs to cl i 111 b the 

ladd~r to leadership? 

l. I-lo\\' do th~ appointing bodies pru111otc lc111alcs seeking career develop1nent in 

aJ111 in i stra t ion? 

4. I-lo\\ do you tind \\·ork \vith thi: follo\ving categories: Politicians, Education 

( >ftic:L·rs. Sl'.h1..)ol :vlanacc1n~nt (.' 0111111ittl~c and Par~nts' T'cachcrs' Association? .... 

5 _ \Vhat arc your fc1nal~ teachers' personal challenges \vhcn balancing hon1e and 

schtHll r~sponsibilitics? 

(> . In ~ · our opinion. \Vhat strategies can be laid to motivate females to seek career 

di...·\·i...·Jopn1~nt to lca<lrrship? 

7. \Vhat traditional fcn1ale roles do you \vish to be shared bct\vccn fcn1alcs and 

n1al~s? 

• 



8. 1-lu\v docs the society look at you and your 111ultiple responsibilities? 

I 

9. [Jn you havt· any personal challenges that you seek to be helped \Vi th? 

• 



.i\ ppend ix U 

I 

itltl'l'\'ii...·\\ schedule for the groups of heads of departrnents and groups of subject teachers. 

l >u~:stion 1 . .. ... ·-· ------

\\ 'hat ar1..· y(>Ur , ·ic\vs of traditional gender roles and the 1nanagernent pcrfonnance of 

I hl\\ do you (onsiJl·r traditional gender roles and your responsibilities at school? 

i. ) 1. l l'..') l i u 1 i ! ... _____ _ 

\\ 'hat ~11\: ~'lhtr 1..'\Pl'\:tations of thi: n1ana~'-·111cnt perfonnancc of fcrnalc head teachers? 

l.211,:)tiun 3 

\\ 'hat at\: th~.- ,,:halh:tH!CS that fc1nalcs head teachers fitcc \vhcn balancing traditional 
~ -

1 •. 1h:~ ~111d th~:ir l'l' .'-.ponsibilities at s1..·hool? 

\Vhat arc...· th1..· effects of traditional gend~r roles on the 111anagc111ent perforrnance of 

• 



8. 1-lo\v docs the society look at you and your n1ultiplc responsibilities? 

I 

9. [)o you have any personal challenges that you seek to be helped \Vith? 



i-\ppcndix c· I 

I nt~·r\ i~·\\ ' schL"duh: for groups of other stakeholders of the schools. 

\\ ' h~ll ~1n .. ~ your \'i~,, · s of traditional gender rolL's and th~ 1nanagc1nent perforn1ance of 

\\ ' h~tt ~tr~· your "opinions l>ll th(· fc1n~lc traditional roles and the headteacher's n1ultiplc 

r~.:~pu11~ibilitii:~ at schuul'! 

( >u~st1un 2 ...__ ____ - · -

\ Ju~: s tiun _) .. -- -------

\\ 'hd t \,' hal lcn~L·s do you obsL'rVL' in the pL'rfonnancc of the f cn1ale headteachers in 



\Vhat are the effects of traditional gender roles on the 111anage1nent perforn1ancc of 

I 

'.:ir· .. :( it i ~ rl.· sl.·an.: h q ucst Ions 

1. IJo you think traditional gender roles rnay constrain the perfonnance of f c111ale 

h~.'adtl·ach~.:rs? (iive reasons for or a~ainst. 
'-

In your l>pinion. \\·hat strategies can be laid to 111otivate the fc1nalc headteacher to 

P"-"rfunn ~: ff~cti \\:I y? 

-, \\"hat plans ar(l you a\\·are tht' prt'sent govcrn111ent has put in pla~c to pron101e 

t'c111ak·s· l·arccr dcvclop111cnt and equality bt:l\vecn n1cn and \vo111en? 

·\. \\ · 11~11 -,trat~:giL"s do \'ou su~gcst should b'--· i111pl~111cntcd to 111otivatc fcnialcs to 

p ~, r h: ct th L' i r la k· 11 ts·.> 

\ In > uur opinion is tht·re any traditional gender roles that could be in1proved upon 

• 
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i-\ppcndix IJ 

B uduct 
'-

. 
l h i~, l·un~i~t\.·d of tra\'(>l expenses, purchase of stationeries. subsistence services 

1 -, ,,.· '" : \ : L ~ r; al '.'-, ~· r \ i..: ~: s. p hut l) copy i n g. pr i n ti n g and bi n d i n ~ . 

. ' 
...... \, ~ I Itcins l)escri pt ion Estin1ated 1\n1ount 

. . - ------------
St~1ti0narv - 5 rcan1s of photol:opying papers 

- 5 rul~d papers ·(J 6.0UU = 30.000 = 

- :2 pac k\:ts of di skcttcs ({/. 1 0.000 :-: 10.000 == 

- I lin: u!' l'l)Input<.:r 300,000 = 

- l'hotucup~ in~ s~:r\'ircs 200,000 = 

- Binding proposal 20,000 = 

- Bindinl' rcscan:h 
~ 

100,000 = 

lJata l·ollc~tion 

- lran~port 200,000 = 

- ~·l~al~ ( n:spo1H.l~·nts) 200.000 = 

l 11tl·r11 ct s c r \ .. i c ~: s 

\'isit tu othL·r I.ibraril'S 500.000 :-: 

-
" \ 1 i src l lancous 152,800 = 

2,062,800 = 

• • 

• 
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Appendix E 

·rin1e Fran1e\vork 

Ti1ne (Months) Dates 

- - -- -- - ------------------------------
! >L·\ ~·h>pnH:nt l1f Proposal 3 June - August 2005 

; l ' .. · \ l· lo n 111 ~ n t o f I n st run H: n t Septe111bcr 2005 . 

U.ita l'.olh:ction October 2005 

[ ).1~a ( )rt!anisation. 1\nalvsis and 
~ . 

' ., 
J Novc1nbcr - January . 

2006 

I :· !' i ng .. F di ting .. · R t.r~port 

\\ ntin~ .... Subn1issiu11 Februarv - July. 2006 
~ . . 

- -----·-- - -- - ~ - - -------

P. 
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i\ppcndix F 

List of schools 

1 hl· Pri111ar~ S'-·hools that pa11i~ipated in this study are here bclo\v~ 

i ll ,'i ·. l{u~ar\' . . 

l . ~ d ~\.Ht r L i n c 

l .iYibi (\:ntral 

' . \ ~; l!, I\~~ 
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1·0 \\,·HOIVI IT !\IA Y CO CE 

l)ear Sir/Madam, 

l 'his is to introduce Ms Amongi Margaret Adimola (REG. o. 03/U/003/ME), a 
student at Gulu University pursuing a post graduate programme leading to the award of a 
degree of Master of Educatio11 in Educational Planning, Management and Administration 
(M.Ed-PMA). She is currently undertaking the research component in preparation for 
\\'riting her Masters Thesis. 

T'he Facultv of Science Education ,,·ill he very grateful for any fonn of assistance 
rendered that \viii enahle her access the information she needs in her research endeavour. 
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