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Operational definition of key concepts 

Education: 

.Don Berg defined Education as a process of cognitive cartography, mapping your experiences 

and finding a variety of reliable routes to optimal states when you find yourself in non-optimal 

states. However according Bose, (2010) Education is the process of 'stin1ulating' the 'person' 

with Experiences, Language and Ideology, beginning fro111 the ti1~1e of bi11h and continuing till 

the time of death. 

'-

Peace: 

This is a state of harmony characterized by the lack of violent conflict. Peace is com1nonly 

understoocl as the absence of hostility, the existence of healthy or newly healed inteqiersonal or 

international relationships, prosperity in 1natters of social <'r econo1nic welfare~ the 

establishment of equality, and a working political order that serves the true inter\!sts of all. In 

international relations, peacetime is not only the absence of war or conflict but also the 

presence of cultural and economic understanding and unity. 

According to Rum1nel Peace, however, is "een as concord, or hannony and tranq:ility. It is 

viewed as peace of mind or serenity, especially in the East. It is defined as a state of law or 

civil government, a state of justice or goodness, a balance or equilibriu1n of powers. 

Peace building: 

According to Mc~lkie, (2006), Peace building refers to activities that seek ""to establish the 

foundations of peace and provide the toots for building on those foundations-- in order to avoid 

a relapse into conflict. While according to Lederach, ( 1997), peace building refers to the long 

t~nn process which involves all activities to promote peace and overcome violence. 

Sustainable peace: 

According to Lederach, ( 1997), sustainable peace refers to the efforts that aitn at preventing 

violent ou~reak of conflict and a transformation of de&tructive conflict into a constructive 

conflict. 

. 
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ABS"fRACl'' 

Most countries in the world are always faced with issues of sustainable peace building after the 

end of conflicts. One area that can provide a good 1nediun1 for propagating sustainable peace 

building iQ a transitional post conflict area is the education syste1n. The values of sustainable 

peace that includes respect for human rights, holistic develop1nent, post-conflict recovery and 
.. 

poverty eradication initiatives, citizenship and p:itriotis1n can ull be en1bcdded in the policy, 

curriculum and content of the education syste1n. 

Thi$ study, carried out in the transitional post-c0nflict area of Kitgun1 To\vn CounciL sought to 

examine the interplay between education and sustainable peace building in a post conflict 

setting. Through a cross-sectional survey research design, the study findings idcnti tied 

indicators of sustainab~e peacebuilding evident in the education syste111, i.1c luding stralt!gics for 

embedding peacebuilding both in the fonnal and infonnal education n1cchanis1ns, and in 

service delivery and poverty action progra1ns Ho\vevcr, these initiatives arc lacking in focus, 

and are undennined by corruption, political •nachinations '-'nd governance challenges. 

The study rcco1nn1ends the use of a righ~s based approach to enhance good govc11u1ncc, 
~ 

promote transparency, and to focus on the ~ff cctivc use of the for:nal and infonnal education 

systems as vehicles for change, improving co1nnu•nity perceptions of peac~ as a puhlic good~ 

and for the attai1u11ent of sustainable peace as a r;ollcctive :·csponsihility. 

' 
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CHAPTER ONE: INTRODUCTION Al'TD BACKGROUND 

lntroductiop 
.t of the countries in the world are often faced with the probletn of sustainable peace by depending on 

itional diplomacy, Lederach ( 1997). This is n·ore in developing countries, especially in the Suh-

:ira Africa. Much as a number of studies havt-! been conducted in this area, few have focused on the 

e of sustainaule peace building. A case in point is Kitgum Town Council \vhich is slowly recovering 

1 the two decades L~~ rebellion The people are still experiencing spirals of co1nmunity centered . 
nicts such as land wrangles, domestic viohAnce, hu1nan rights abuse, high illiteracy, superstition 

nst each other, unhygienic living conditions and the 1noral degradation resulting hl poor health and 

r personal relationship, substance abuse and rising rate of cri1nes. This research \\1ill therefore 1nake a 

ribution to addressing the problem of sustainable peace in Kitgu1n Town Council. 

Background 
insurgency in the Northcn1 part of Uganda i~ traced ri~ht back fro111 the year 1987 during the Hl~oly 

if, rebel move1nent led hy Alice Lak,vcna, that later transfonned into the Lonr s Resistance 

vement/ Anny (LRM/ A) led by Joseph Kony in 198~, the insurgency by the LRA in Northern Uganda 

t from 1988 caused 1nuch human ~uffering especially in the sub regions of the greater No11hen1 

lnda. According to A VSI annual report of 2007, it i•1dicaterl that, the insurgency left an estimated two 

' ion people displaced in !he IDP camps where they experienced worst level of inhu1nan life situations 

,.acterized by starvation, human rights abuse, t<'rlure and death of both adults and children. Educatio11 

ch would helped in human transformation and cmpowennent was not only li1nitedly provided bu't was 

rayed completely as classrooms were abandoned, b0mbed. teachers who \Vere targets fled and the 

ling materials were all burnt, leaving completely no education at all for the children and to \vorsen the 

ter, the kind of lean1ing the children had in the can1p were co1npletely d~railing thcn1 and they have 

pted very unproductive mode of life ; of alcoholism, proxnis.;uity and violence. This is contrary to the 

1 



president Nelson Mandela said, ·"Education is the 1nost po\vcrful tool one can use 

\\'Orld. \\'ith all its challenges and struggles the tnost viable factor considered as a 

..:an foster genuine peace and rccnn~iliation is educatilHl Lcdcrach ( 1997). That is 

\!ducation \Vas looked at fron1 .. 1 holistic perspecti\'c. In Kitgun1 district. niorc 

f O\\'n CounciL ·"here lllOSt of the ropulation have returned to their original ho1nes 

~e in tenns of education is inadequately pro\'ided. This is \vorscncd \\'ith the fact 

\·c adopted dual residence \\·here part of the fan1ily still li\'cs in the forn1cr can1p 

ntrc and the elderly 111c1nbt.:rs li\·c in the original hon1cs to c111bark on culti\'ation to 

is has continued hJ cxrosl:. especially the children in trading centers to further 

)cricnces I ike chi Id abuse and dcvelopn1ent of dc\·iant heha\·ior Kitgu111 

iing Linit (2012). 

Jgrccn1ent yet to be signl:d ho\\'C\·er. tnuch of the population is still not con\'inccd 

~can conh: to northern Uganda. Tlh)ugh \\'ith a lot of loo1ning unccrtaint~ and lack 

urity plus capital re5ource~. the population of Acholi \\ho ,,·ere in can1ps ha,·e 

linal land and hon1csteads tliougl~ so111c of the elders. persons \\'ith disabilities and 

arc still living in the c'a1~1ps A \'SI annual report .(2007). 

of the str1d\· area . 

pulatcd rnostly by the Acholi people. There is the exi~h:nce of 'anous rcligiou~ . -

of Prott-!stant~/ .i\ngl icans. ("'a tho I ics. Pcntccosta ls. Ad \·ent i sts. and ~ 1 us) i1ns. The 

: hard working. Cash crops ~nnvn include cotton. and tobacco. The [)istrict is also 



wed with the availability of plenty of flat land, game reserves, and natural hills and there are tourists 

ces, such as restaur&nts, and lodges. 

~um District had a projected population of 23'J,J83 people in the year 2011. There arc 116, 918 tnales 

e district population 122,465 females constit·1ting 52% of the district population. The annual growth 

is estimated pt ~ 1 %. 

ILE 1: Kitgum District Administration Units. 

-
COUNTY Land • • Sq . p,\RISHES VILLAGES size ID 

KM • -- - --- ---
tgum Town Council 41 3 Alango,Guu,Pager, Town 28 

.Pandwong and 
Westland 

-
niya Anyima I 373.1 Palwo,Mclong,Akobi 75 

Panyutn Pella 

unokora 385.9 Pagwok.Pogoda 42 

El&st, Ka 1abung,Pogoda 
West I 

I -
·om 1,665.9 A:,uru1nor,Katwotwo 87 

.Kitcny.l .. olwa,Okuti, 
Lulio 

-- - -
tgum Matidi !65.4 lbakara.Lun1ule,Oryang. 56 

Paihony 

igoro 275.7 Laber,Pa\\'idi.Lakwo,r 55 

Lalano 
. . 

ucw1n1 482.4 Aka1 a,Bura, 55 

Okol, Pa~wl,Pubt.'C 
ibongo Layamo 413.5 Pagen,Pln1olo,Paibwor, 13 

Ocetoki 
-

1bongo Amida ' 358.4 Akworo, Koch,L!1111ola, L 34 

ukwor.Oktdi,Oryang A 
.abongo Akwang 126.0 La1nit .Lugwar,Paji1no 19 

-
OTAL 4287.6 Sq KM 46 Parishes 464 villages 

• I I rce: Kitgum D1str1ct Planning Unit 2012 

3 



le 2: The population distribution by sub-counties and gender iu year 2011. 

-
trict Sub-County Population 

House hold Male j Female Total 

gum Kit gum Town 28,426 3 1,511 59,937 .. 
Council 

Omiyaanyima 11,328 12,420 23,748 

Namokora 10,23 7 9,975 20,212 

Orom 15,603 16,599 32.102 

Kitgum Matidi 8,239 8,480 16, 719 

Lagoro 9,098 9,572 l 8~670 

I 10,843 
- - -

Mucwini I 'l, 740 21,583 

Labongo Layamo 6, 167 6.435 12,602 
-- --

Labongo Amida I 7,329 7,953 15,282 

Labongo akwang ! 9~648 I 8._780 16, 719 

I Sub-Total 116, 918 1122,465 239~383 
I ---

ource: Kitgum District Planning Unit 

Statement of the Problem 

;ocieties that hav~ experienced violent confli:ts such as No11hern Uganda, education plays an 

ortant role in longer-term, post-conflict dev,~lopn1cnt, leading to future sustainable peace building 

ch helps suc~essive !enerations understand the violent conflict that took place within their own 

ety Lederach ( 1997). 

pitc the fact lhat the role of education in sustainable pe~ce huilding is considered very significant~ 

being undermined by persistent lack of infcrn1ation and essential social services in Kitgun1 To\vn 

incil where many people are still illiterate, superstitious, powerless, and live in unhygienic conditions 

never take initiative to hold their goven1111cnts accountable to the standards of peace, pri1narily 

•ugh adversarial proc'!sses. ·rhere are few stru~tured activities that 1nakc students assu111c the role of 

4 



itizen that chooses, makes decisions, takes positions, argues positions and respects the opinions of 

.·sand skills that a multi-party democracy are ba~ed upon Rietbergen-McCracken (2005). 

curriculum does not embrace cultural and co1nn1unity contexts as welJ as peace studies in the 

;room with student centered pe'4ce activities like, Peace Dra1na, Co1nposition, Poetry, Debates, 

.entations and Monologues, Songs, Music and Dance, Spo11s and Gaines. Teachers, \\'ho should have 

1 wel~ equipped with the:! knowledge and skills, are stagnant in tenus of their capacity building and 

not therefore impart peace knowledge and skills to students. Because of these~ Peace building etTorts 

c not been s~stained and it is being taken as :i one of intervention. 

:refore this researcher was provoked and conducted on educational standard and its in1pact on 

tainable peace building in the tran~itional post conflict in Kitgutn Tnwn Council. 

·- Purpose of the study 

.e purpose of the study \Vas to exa1nine the 1 elationship between edJcation systen1 and sustainable 

ace building in a transitional Kitgu1n Town Council a~ a \\'ay to inculcate the culture of peace building 

a continuous process that can be achieved through both inforn1al and fonnal education systen1. 

' 4.1-Specific objectives of the study 

ne following specific objectives guided this study: 

I. To find out the indicators of education systcn1 and sustainable peace building according to 

community perspectives in Kitgum to~ 'n \i:ounci I. 

2. To inves~igate the relationship between education syste1n and sustainable peace building in 

Kitgum town council 

3. To identify the challenges to attaining ~ustainable peace building in Kitgu1n town council. 

5 
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lesearch Questions 

;tudy sough& answers to the following research questions; 

. What arc the indicators of education "yste1n and !)Ustainable peace building in the transitional post 

conflict Kitgum town council? 

~. What is the relationship between education systetn and sustainable peace building in a transitional 

post conflict Kitgum town council? 

3. ~:tat aro the challenges involved in attaining sustainablf; peace building in a transitional post 

conflict Kitgum town council? 

Scope of the study 

; research aims to investigate interplay between educ:1tion systc1n anc.; sustainable peace building of 

~um Town Council in Kitgu1n District no11he111 Uganda. The research covered 13 villages including; 

ncam, Alang0,Ginnery west, Ayul A, Pongdwongo, Leino east, Lerno south, Langlanga~ Apollo 

und, Bardeg~ .. Auch, Pand\\'ong and second Jcnge in the six parishes and they \Vere; ~o\vn .. Alango, 

u, Pager, Pandwong and \Vestland of Kitgun1 To\\'n Council, in Kitgun1 District. It \\'as undertaken to 

:er education and sustainable peace building h nkagcs in the period 2011-2013 and was planned to he 

:cuted within one year. 

' '-Significance of the study 

e study may he of benefit to stakeholders who · are involved in the education progran1111e to ascertain 

= statistical data from the study and es~ablish their helter un :icrstanding of con1111unity perception on 

ucation. 

te finding might be of henefit to all the parties 1nvolved in th~ return progra1n1ne in forn1ulation of the 

,ntextual actiort plan for the resettlen1ent proccs~. 
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1ere is possibility to rationalize from the study and co1ne up with rehabilitation programme for the 

frastructures ip the areas of education where the population have returned hence helping the1n in 

discovering their livelihood and protection in tenns of health and social security. 

ational and international h'Jmanitarian agenci~s wishing to provide assistance to the returned population 

in use tre information from this study to declare their interest and appropriate allocation of resources 

1ch as funding in the field of education for sustainable dcvclop1nent and peace building. 

fumanitarian agencies anight use the reco1n111endations given in the study to devise 111easures of 

tcilitating the returned population, by providing infrast1u,·tures, deploy111cnt of educational personnel 

ld social work~rs, protection and livelihoocl (food production, storage and valu~ addition). 

' 
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CHAPTER TWO: LITERATURE REVIEW 

J - Introduction 

1is Chapter cover5 the review of literature related to the interplay between education and sustainable 

:ace building. It examines various concepts en1bedded in the body of knowledge of sustainable peace 

iilding, the elements of and underlying philosophy of sustainable peace. and ho\v these can be 

arshaled into the education curriculu1n of the educal.ion syste1n, and best practice and policy options 

Lat can help to embed the concepts into the cducCltion system. 

1- Education 

\.ccording Bose (2010), equcation is the proc~ss of ""sti1nulating the 'person' with experiences. language 

ld ideology, beginning from the titne of hirth and continuir.g till the ti1nc of death ... Therefore any 

cnial of access to education can deprive the attain1nent of sustainable peace building . 

. 2- Civic Education and Citizenship 

\Ccording to Rietbergen-McCracken (2005), c1v1c education (also kno\vn as citizen education or 

.cmocracy educution) can be broadly defined as the provision of infonnation and lean1ing experiences to 

·quip and empower citizens to participate in dc1nocratic processes. That education can take 1nany 

' lifferent forms, including classroom-based learning. infonnal training, experiential learning, and 1nass 

nedia campaigns. Civic education can be tartictcd at childre'l or adults. in developed or developing 

ountries, and at the local, national or international levels. Civic education is therefore an approacli that 

'mploys a range of different methods, and is ofk'n used in co111bination with other pa11icipatory 

~ovemance tools with the overall goal to pro1notc civic c1agage1nent and support dcn1ocratic and 

,articipatory governance. The idea behind it is t0 protnot~ the demand for good governance by an 
I 

nformed and engaged public, as a necessary co1nplement to thl·ir efforts to i111prove the practice of good 
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mance. Civic education in this case has als'J been used to address a wide variety of political and 

·mance issues such as con"llption, civic apathy or post-conflict reconciliation as well as iinportant 

ii issues including domestic violence, drug abuse, and HIV/AIDS. 

c education is eoncemed with three diff~rent ele1nents: c1v1c knowledge, c1v1c skills and c1v1c 

osition. Civic knowledge refers to citizens~ understanding of the workings of the political system and 

1eir own political and civic rights and responsibilities (e.g. the rights to freedo1n of expression and to 

' 
! and run for public office, and the respo11sib1lities to respect the rule of la\v and the rights and 

rests of others). Civic skills refer to citizens' rbility to anal:r·.le, evaluate, take and defend positions on 

lie issues, and to use their knowledge to partic•patc in civi~ and political processes (e.g. to 1nonitor 

·eminent performance, pr 111obilize other citizens around pa11icular issues). Civic dispositions arc 

ined as the citizen traits necessary for a de1nocracy a case in point are tolerance, puhl ic spiritedness, 

ility, critical mindedness and willingness to listen, nt:goliate, lnd co1npron1isc ( Rietbergcn-McCracken 

)5). 

many societies civic or citizenship education is an explicit <lnd fonnal part of the school curriculun1. 

tlalp (2006) provides case studies !rorn Europe and the Middle East that address the question of 

izenship and ethnic conflict from the foundation of the nation-state, to the current challenges raised by 

' obalization. An examination of six countries (Gennany, Greece, Iraq, Isr~el. Lebanon and Turkey) 

ggests that ethnic or religious identity lies at the core of the national co1n111unity, ultitnately 

~tennining the state's definition and treatme1at of its citizens (Gulalp, 2006). 

Jnns of citizenship education may range fro1n traditional civics progranunes that often take a country 's 

onstitution or independence as the starting point to then explain the institutions of govern1ncnt and how 

iey operate. More recently there is also a trend towards enquir·,-based cu1Ticula that investigates what it 

9 



:o be a citizen and this approach may be more appropriate in pluralist and conflict-affected 

s since it frames cit~zenship in tenns of common rights and responsibilities rather than identity 

such as ethnicity, religion or culture. The centrality of citizenship erlucation to the fonnation of 

identity means that it is particularly important to consider how citizenship education is 

ling in conflict-affected and post-~onflict countries and whether it contributes to peace building 

:ler, Pinson. Y onah, ( 2010). 

nda, for example, an attempt is being n1actc to re1nove ethnicity fron1 the concept of citizenship. 

t and reconciliation in Rwanda are clos\!ly tied to the public discourse on citizenship. After 

ldence, the notion of citizenship was err1ployed to divide the polis b}' reducing citizenship to 

, 

iutu identity, entailing the eJ~clusion of all l'utsi. \Vhile today. after the genocide. citizenship is 

)fl ~Rwandanness' and all ethnic references arc eradicated in the public discourse Buckley-

Z006). 
' 

in post-CQnflict Northe1n Ireland where c!1ildrcn gro\v up in conununitics that define then1sclves 

er British or Irish, the citizenship curricu!u1n focuses less on the concept of one co1n1non 

.lity and more on questions about diversity, equality and human rights \Vithin a divided society 

11g from violent conflict. . + recent evaluation indicated that pupils developed 1norc positive 

~s towards inter-group relations, accon1panicd by a decline in trust in political institutions 

10r, (2008). 

gies also vary from didactic approa~hes, often through learning facts fi·o1n a tcxthook to more 

learning through community-based projects. Even where there is rio explicit civic or citizenship 

rune, other pans of the curriculum such as history and social studies n1ay carry strong 1nessagcs 

he nature of the state. Such messages socialize children about who 1nay be regarded as a citizen, 
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itudes to various groups and regions within the country and those 'Nho come fro1n elsewhere. In 

dition, the informal curriculum tnay also carry strong 111essages about the relationship between peoples 

thin the state and the relationship between the state and its citizens. For exa1nple, in 1nany countries 

ucation is one of the main ways that citizens arc encouraged to develcp loyalty to the state through the 

.ily routine of singing the national anthen1, raising the national flag, display of !eadcrs · po11raits or 

·lebration of national days. Such vractices 1nay contribute to a sense of national unity. hut can also be 

lrticularl~' problematic in conflict-affected cou11trie~, especially where the legiti1nacy of the state is 
' 

!ing challenged. In·esp~ctive of whether cit1zl!nship education is explicit or itnplicit school curricula 

so carry messages about the state and militaris111, for cxa1nple .. \Vhether conscription exists or if citizens 

·e expected to undertake military service or so1ne other fonn ot national service. A study of citizenship 

. 
lucation in Israel and the USA suggests that, at tin1es of '.var patriotic fonns of citizenship do1ninatc in 

·der to secure national unity, whilst de1110cracy tlnd critical debat\! in the pub I ic discourse are 

)nstraincd Ben-Porath, (2006). 

~nother study suggests that 1nore liberal teachers have th\! greate~t in1pact on the political socialization of 

'raeh and Palestinian youth through citizenship education Ichilov, (2004). 

n Uganda, the Uganda Human Rights Co1111nission (UHRC) wit.h suppo11 fron, the European Union (EU) 

' 5 currently undertaking Civic Education. Although the proje~~t docu111ent was sig:1ed in Septc1nbcr 2008~ 

111plementation of the project begun in January and \vas expect\!d to end in Dece1nber 2009. The project 

vas worth about Uganda Shilling 950 1nilli011. Its 1nain obje~tive is to build capacity of the already 

xisting institutions at the district and grass root l·.=vcls to act as agents of civic education and human 

ights work, and to also target the Political Co111111issars of the Uganda Peoples· Defence Forces (UPDF). 

fhe project involved a series of activities that range frotn 'f raining of Trainers (TOT) workshops for 

voluntary Action Groups (VAGS) and Political Co1nn1issars of the Uganda Pcople~s Defence Forces, 
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d at sustaining and enhancing the work of the t; ganda Hu1nan Rights Co1n1nission at grass root 

l in the communities of Uganda. It also involved carrying out of hu1nan rights trainings for District 

tan Rights Desks Offices and/or Committees and sensitization of Hu1nan Rights and Peace Clubs. 

project specifically embarked on the dissemination of the guidelines on freedotn of assen1bly and 

ic demonstr"tion which is intended to populari1_e the1n at the grass root level and e1npower the public 

i knowledge pn their rights and obligations regarding this right. 

.ording to Kifllbowa (2006), the good work and a1nount of effo11s put in the National Civic Education 

gramme (NCEP) pilot project can·ied out fro1n Dccc111ber 2005 to March 2006 calls for continuation 

ause Uganda needs citizens who take active and pJ11ic:pator:,; interest in the growth of their nation and 

), in the process, \vill b~ able to hold both the public and the r·rivate leadership accountable at both 

tonal and local levels. Just as in West Nile and Apac, the areas where MS Uganda \vas involved in the 

)t project, it was realized that there was 1non: political unity with people of different political vic\vs 

ely associating. The area also witnessed a reduction of electvral offences the 2006 electiion co1npared 

previous elections. The project was carried out het\v~en Decen1ber 2005 and March 2006. 

:cording to Khatai (20 I 0) often people, including political leaders and governn1cnt officials~ see civic 

ucation as voter education, yet civic educati0n is 1nore than voter education~ it involves knowing ones 

' ~hts as a citjzen and being aware of how to fully participate in bringing positive change in the 

mrnunities. It aims at narro\ving the gap between the leader~ and the people they arc leading. It is 

1portant that people do not just sit back and wait for developii icnt to co1ne to the1n. They 1nust demand 

r development through the provision of social services by govern1ncnt and the private sector. 

mpowering citizen is a task that requires co1n111it1nent to work with lin1ited resources and in 

>mmunities with a variety of literacy levels and prcconc\!ived ideas. 
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Jrding to K.hatai (2010), carrying out community development work has never been easy. So civil 
' 

ety organizations working on civic education should he ready to face the challenges of being labeled 

isan especially in the n~w multiparty dispensation where the topics covered in civic education nlay 

>Ive political, ethical, religious, cultural and e~onon1ic issues. Like sailing a ship, it is collective effort 

brings the sailors to their destination, civic education being an enonnous task also requires 

)lvement and participation of many st1keh0lders including the civil society organizations. the 

erent ~'lvemJTient in~titutions, the private ~el: tor and the donor com1nunity. It is not a one 1nan · s · 

w, it therefore requires many actors in ernpow\!ring as many Ugandans as possible. to kno\v their 

its and r\!sponsibilities so as to engage in building this country. 

Jorah Kabuye. director f9r education in the Uganda Hu1alan Rights Co111111ission says that although the 

nor Community has not yet pronounced its co1n111it111ent in facilitating civic education. those 

~anizations that are capable of ca~Tying it out can co11tinu~ provided they use the rcco111111cndcd civic 

Jcation material that does not contravene the Ugandan Law.< htt://www.actionaid.dk/sw4.l 282.asp> 

1e UHRC has a constitutional mandate to, among oth~rs things, provide civic education to enhance 

;pect of human rights and create a\vareness on the Constitution. During the Civic Education 

ogramme Launch held in Ka1npala on 13th Decemb"~r 2005 Rev. Prof. John Mary Waligo, 

' Jmmissioner UHRC who was also Chairperson for the NCEP progran1111e 1nanage1nent con1n1ittee. 

id, ~~on behalf of the National Civic Education Progru1nme, I appeal to you all to 1nake this program1ne 

regular feature of Uganda before, during and after the elections and civic education should be a 

:nnanent feature to create the minds of people ior (len1ocrac)'. rule of law, hu1nan rights rcspcct 11 non-

olent culture, ~nity and tolerance.·· < htt://w\vw.actionaid.dk/s·N4 l 282.asp> 
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Curriculum Content, Pedagogy and )"earning Rc~ources 

e are many aspects of curriculum that have bearing on conflict. When cun·iculum is conceived 

JWIY as the transmission of knowle<lge from one generation to the next, it 1nay be perceived as an 

!mely powerful tool to promote particular polhical ideologies, religious practices or cultural values 

traditions. The conte1nporary trend in 1nany countries is to 'moden1ize' the cun·iculu111 so that it is 

ned in terms of 'learning outcomes' where lc1rning outco1nes refer to skills, attitudes and values as 

l as fa~ tual knowledge. This may include the developtnent of 'generic ski I ls· such as co1n1nunication 

ls, the ability to draw on multiple sources of infor lnation and evaluate confliciing evidence, the 

elopment of media I iteracy, critical thinking and moral developtncnt (EF A, 2003 ). Within 

:mational development settings there is a particular e.nphasis on \life skills· as a 111eans of providing 

Id protection, social and health education and the argutnent !s that these arc the types of skills tlHlt are 

J helpful for peace-building (UNICEF, 2005). 

erf area of the ~urriculum carries values with the potential to con1111unicate i1nplicit and explicit 

litical tnessages. Language, literature, hist0ry, geography and the place of culture and religion are just 

rne of the areas that often get drav1n into controversy. Such areas are son1ctin1es referred to as ·national 

bjects·, in many instances tightly controlled by governn1ents and regarded as essential tools for nation 

' 1ilding. UNESCO International Bureau for Education (IBE) carried co111parative research on cu1Ticulu1n 

form processes in seven conflict-affected countries (Bo~nia-Hcrzegovina~ Guatc111ala, Lebanon. 

ozambique, Northern Ireland, Rwanda, Sn Lanka) and the findings illustrate a range of educational 

sues that can become implicated in conflict. In tern1s of basic education, curriculu1n is a crnnhination of 

>ecifying learning (curriculum), pedagogy (teach!ng tncthods) and resources. One of the reasons for 

Jncentrating on these three;: is that they are nonnally a central part of education rcforn1 processes for 

rhich member states of the World Bank request funding. Often three key ingredients of any education 
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1n proposal are to "'moden1ize" the curriculum, replace existing textbooks, and i111prove the quality 

aching through improved teaching methods and investtnent in teacher education. 

! Type of cqrriculum 

.;ation reforms that promote a change fro1n content-based syllabi to a ··learning outco1nes .. 111odel 

: significant implications for learning resources. Drawing on a variety of texts and incorporating the 

of different media and new technologies nlay contribu~e toward the dcvelopn1ent of 1nultiple 

;pecti~es. On the other hand, these particular refonns have an econo1nic cost, and this broader 

roach requires different skills from the teacher than simply teaching fron1 a textbook. The question is 

!ther learning is for compliance or to produce critical, questioning 1ninds Ta\vil, (2004 ). 

" 
.2How history is taught 

e t~aching of history is an important concern in relation to conflicts. Issues include episten1ological 

Jes about the impact on conflict of ~ingle narrative histories versus niultiple perspectives approaches. 

is is also bound up in issues of whether education systcans arc driven by content and syllabuses or by 

.lls and learning outco~nes. There is a considerabl'! literature on this, including initiatives such as 

cing History and Ourselves (http://www.facinghistory.org/) and frc1n the Council of Europ\! and 

iroclio with practical experience of project5 in co11flict-affectcd countries such as Cyprus, R\vanda and 

' isten1 European countries, (http://ww·N .euroc 1 io. eu/si te/index .php) 

2.3 Textbooks 

contested societies, arguments over textrock c0ntent can becon1c cultural and ideological 

>attlegrounds ... , For example, the critique that education reconstruction in Afghanistan is rebuilding 

:hools, hut doing little to address attitudes of intolerance in school textbooks that have heen reprinted 

sing international develop1nent assistance SpinL, (2005). Part of the education refonns in Bosnia has 

1volved the removal of "offensive material"" fro:n history textbooks. Such a process necessarily raises 
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.ive issues about the judgment of what might he considered offensive and by whorn, about who 

d be involved in such a process, and how it is implemented. Textbook review processes have a long 

ry. For example, there were joint initiatives on French-German textbooks during the 1920s; Gennan­

h cooperation following the Second World War~ a US-Soviet textbook project in the 1970s; n1ore 

itly China and Korea have raised conce111s about the treatn1ent of the second World \\i'ar in Japanese 

1ooks. 

I The' role of' peace education' 

nitions and forms of ·peace education· place djfTercnt e1nphascs on non-violent ·contl ict resolution· 

·conflict transfonnation" Salo1non and Ncvo. (2002). Many approaches to peace education dra\\' 

·i ly on social Psychology and the intergroup · :ontact hypothesis. Salo111on (2003) found that series of 

'i-experi1ncntal studies carried out with lsracli-Jc\vish a,1d Palestinian youngsters revealed that 

Jite the ougoing \'iolence. pa11icipation in various progra111s yield positive attitudinal, perceptual and 

.tional changes 111anifested in, for exa1nplc, 111ore positive views of peac~. better ability t~see the other 

.:'s perspective, and greater willingness for l:ontact depending on participants' initial political \·ie\\'S 

t play an attitude-reinforces function, but prevents the \Vorscning of percept ions of and attrihution to 

other side, thus serving in a preve!1tive capacity~ Salo111011, (2003 ). 

' 
•Wever. Beckennan (20 I 0) cautions again~t ( ,,·er-opti1nis1n about the i111pact of intergroup contact 

less it also engages with deeper issues of identity and historical inequalities in po\\'er relations perhaps 

: rnost influential ideas of relevance to f he contribution of l3 ducation to peace building con1c fro111 

ii tung ( 1990) who draws an i1nportant dist:nctinn between negative peace the cessation of \'iolcncc and 

1sitive peace structural changes to address soci:il injustices that may be a cause of violence. Lcderach 

997) has built on these ideas in tenns of i1nportancc of working si1nultaneously at policy, co111111unity 

1d grassroots levels to achieve sustainable peace. 
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:location and Identity 

·ecoming increasingly important to distinguish between 'state-building" and "nation-building". The 

.re often conflated yet can represent very <lifferent concepts. Nation-building often refers to the 

opment of p state where citizens share the sa1ne social, cultural, and religious background. In tnany 

the concept of tl!c nation transcends state boundaries and includes Diasporas v.'ho can have 

ficant influence on state development, for example, through rem!ttances that 111ay fund nationalistic 

icts c.:- peace-building efforts Demmers, (2002). However, increasing globalization and nioven1ent of 

le means that the concept of the homogeneous natjon ~tate is also being challenged .. partly through 

·mergence of regional and super- national cntitil.'S such as the European Union, and partly due to the 

:asing diversity of citizens within states. Modern state-building therefore places 111orc en1phasis on 

ll rights and responsibilities of all citizc ns irrespective of their ethnic, religious or cultural identity. 

:ation may become a key instrum~nt in tenns of which ideology is most dotninant (identity-based 

Jn-building or rights-based state-building). 

1tity factors are imp011ant for understanding conflict, partly because they tnay he 1nohi l ized to 

erate or escalate conflict, rather than being fundatnental causes. Ste,vart (200 I) refers to di fTcrences 

\Veen identity ... based groups as ·horizontal inequl1lities' to di~ tinguish them frotn "vertical inequalities" 

ed on economic status and access to power, although these often 111ap closely on each other and the 

' ential for conflict may be greater. This 1nea11s that it is difficult for education to he percei\'ed as 

:utral" in conflict-affected countries, parti~ularly where divisi0ns are organised around identity factors .. 

1nston, and Stewart, (2007). For example, in exploring the links bct\veen schooling and confli~t in 

kistan Durrani and Dunne (2009) found that, "the corr.plex nexus of education, religion. and national 

!ntity tends to construct 'essentialist' collective identities. To pron1ote national unity across the di\'erse 

1nic groups comprising Pakistan, the national curriculum u~cs religion (lsla1n) as the key boundary 

:tween the Muslim Pakistani 'self and the antagonist non· · ~Ausliln 'other". Ironically, this ctnphasis 
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:s social polarization and the normalization of 1nilitaristic and violent identities, with serious 

cations for social cohesion, tolerance for inten'al and external diversity, and gender relations~. 

role of education in identity formation n1a} be one reason why education and schooling beco1ne 

ts for attack in many conflicts. From J preventative perspective it also 1neans that careful 

ideration should be given to aspects of educati(1ll that are closely linked to identity development In 

lict-affected countries, four areas that n1Lrit part?cular attention relate to St'parate schooling~ 

uage, faith and citizenship, Durrani and Dunne (2009). 

arate schooling- cause or consequenc!! 

ecurring theme in conflict-affected countri\.!~ 1s t!1c relationship bet\\·ecn conflict and separate 

>oling based on identity factors such as language, ethnicity or religion. The evidence on the i1npact of 

irate schooling is contested and highly context-dependent. Gall:1ghcr (20 I 0) pro,·idcs son1e 

lparative examp!es of shared and separate schooling in divided societies and states that "1nany 1nass 

~ 

cation systems had assin1ilation as an overt ai1n. He suggests that 'The distinction bct\veen segregated 

terns, in which ininorities are obliged to us\! their own schools (such as apartheid South Africa~ or the 

ltht:m states of the U.S. prior to 1954), ar.d SLparate syste1ns, in which 111inoritics run their o\vn schools 

a 1natter of choice, is important', but gnes on to say that ~ wh~ther schooling systc111s arc segregated or 

>arate, there is evidence' that such systems can have a detrimental i1npact on social cohesion·, citing the 

trimental impact o~ Arab-Israelis of the decision in the 1950s to fonnally divide schools in Israel. 

a~·ing on the cases of Brazil, Britain, Canada, Israel, Malaysia, Ncthcdands. and the USA. he 

ncludes that the influence of schooling arrangc1nents tn:iy t1e better understood as a con1hination of· the 

11cture of schools, the content of the curriculutn, Jnd the routes and opportunities availahlc to young 

~ople". This is consistent with the view that the in1pact ~Jf ~eparatc schooling needs to be considered in 

>ntext and depends on whether such scho,Jls arc perceived t<• be reinforcing assilnilation, separate or 
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l develop1nent. Where mixing or integratiora takes place consideration needs also to be given to the 
. 

: of teaching and learning in the sense that identity factors are avoided, addressed or considered in 

of their impact on inequalities and social ju~;tice, Sniith,(2005). 

ugh few wpuld argue that separate schoo!i1ag is a fundan1ental cause of conflict, the prevalence of 

ate schoolipg based on identity factors in conflict-affected countries such as Bosnia and 

!govina, Gttatemala, Lebanon, Mozan1bique, No11hcrn Ireland, Rwanda and Sri Lanka suggests that 

tnkag~ is not just a coincidence. One possible reason for the prevalence of separate schooling in 

ict-affected countries is that the institutional structures reflect and r~plicate the politicaL social and 

ral divisions within the broader society. In Bosnia and Herzegovina, for exa111plc, 1nany 

11entators point to the greater integrati0n that cxish.:d \vithin schools before the \var. The i1npact of 

ic cleansing and displace1nents of populations has incant that parents arc \vary of the security of their 

lren returning to their forn1er schools. This is reflected in research by the ()rganisat ion for Security 

Cooperation in Europe (OSCE) that highlights how parents will avoid their nearest school and travel 
_. 

e distance to enroll their child in another school associated with their o\\ n ·national identity'. 

vever, in many other conflict-affected countries there are exampl~s of progra1111ncs that pro111otc 

·gration, often initiated by parents OVl:rco1ning co1nmunity divisions. The rationale for suc..h 

grammes is that, whilsf education may not have caused cm~tlict, it can make a positive contribution 

'ards peace building by educating children togct-ht;r. Such initiatives could he consiaered to fall within 

.:e broad types; efforts at the voluntary integration of scho0ls such as frorn Northcn1 Ireland where it 

· taken more than twenty years to achicv~ shared schooling for 6o/o of schoolchildren: the creation of 

vish-Arab schools such as Neve Shalom; nnd desegregation of education in South Afric~. 
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~r situations children fro1n different national backgrounds might attend the same school, but often 

erent times and being taught different Curricula. Children have separate breaks, teachers have 

te rooms and there may be little coopera,.ion between separate ad1ninistrations. UNICEF research 

that parents with children at 'two schools under one roof were the 1nost concerned for their safety, 

'EF Research Report, (2008.) 

overnance 

Jn a~d Vegas (2009) highlight two distjnctive aspects to definitions of governance. The first mostly 

:ms who has political control of a systt:tn and in this context, · govcn1ance is defined 111ainly in te1111s 

e process of policy-1naking (e.g. how the ndes of a polit~cal regi1ne provide the context in \vhich 

y-making is carried 0.ut)'. The second aspect refer~ 1norc.' to technical capacity and the ability to 

e1nent policies. It is the former that is n~ost likely to he contentious, particularly in conflict-atTected 

.tries since it can give rise to charge~ of bias and discrin1ination, although lack of technical expertise 

capacity can also lead to grievances over inequalities due to poor in1ple111cntati<"'1 and policy 

omes. In addition, governn1ent preoccupation \vith security responses to terrorist threats niay lead to 

cased, unchecked authoritariani!>m, particulai·ly \vhere ~special powers' arc introduced that li111it the 

t to freedo1n of expression or the suspensio1. of nonnal legal processes (Sec for exan1ple, Carrion, 

6), The Fujimori Lffacy; The Rise of Electoral Authoritarianis1n in Peru. In such situations 

·emments may feel even 1nore need to cortrol state institutions such as the education systen1 and 

cators may fet.!l constrained to engage in critical enquiry of state po :icies and actions. 

_)gan and Vegas(2006:9) state that the World Bank and other agencies use a nun1bcr of n1casures as 

1 of governance assess1nents that very frequently, governance assess1nents arc based on country scores 

particular dimensions of governance like voice a:1d accountability, political stability, govern1ncnt 

ectiveness, re~ulatory quality of government, nalc of law and control of co1Tuption. This explains need 
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nsider equity and poverty reduction policies; the fonnulation of policies containing clear goals; the 

lopment of political leadership; the need to consider education quality issues; and the need to 

ase national education budgets. Aragon ai1d Vegas (2009) provide a case study of education 

mance policies as part of democratic transition in Peru when the rural population suffered 

·oportionately during the period of pohtical violence ( 1980-2000). Refonns were based on 

tification of national priorities for education; ne\v en1phasis on professional developrncnt of teachers; 

!ased financing and an anti-corruption pJan. The Et;ropean Co1n1nission has also published a study on 

~ovemance ohallenges for education in a nu1nber of ~ountrics that have been affected by conflict. The 

lpean Comrpission, 2009: Study on Gflvernance Challc1,ges .for Education in Fragile Situations: 

~r Synthesis Report, Brussels). The report is based on case studies of Acch (Indonesia). Ca111bodia. 

1ocratic Republic of Congo, Haiti, Lebanon, Liberia, Son1alia and Southern Sudan. 

iJst governance matters in all countries, the following arc cxan1ples of gocd g0ve111ance strategies that 
~ 

y have particular significance in protecting educatic,n systc1n~ in conflict-affected countries. 

ce gaining independence fnnn the lJnited Kingdon~. LT ganda has experienced nearly four decades of 

itical instability. Coups, dictatorships, and enst.ing po\\·er struggles slid the country into econo111ic and 

ial decline, and human rights abuses abounded. In the past 20 years, the continued conflict in Northern 

.anda has displaced an ~stimated 1.7 million peoph~ from th~ir ho1nes. In 1995 nc\v constitution was 

icted referring to Uganda as a Republic. However, the country·s institutions of dcn1ocratic governance 

nain weak and neither participatory .. transparent, rh1r accountJhle to an infonned public. This situlltion 

;; resulted in poor service delivery, seve~e social sector issJes, and a decaying faith in den10Lratic 

stems. Despite these challenges, Uganda held its first 1nult1pa~1y general elections after twenty years of 

ovement rule in 2006 and has built a fra1ncwork for drcentralization that will encourage both political 

rti~ipation and institutionul accountability. 
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International, as a subcontractor to the 5tate University of New York Center for Inten1ational 

:lopment, works to connect good-govemar.ce chan1pions at every level of Ugandan society to 

lOte public participation in the political proctss, strengthen institutional transparency and 

untability, 11nd improve public service delivery. Under the U.S. Agency for Inten1ational 

!lopment funded activity, Strengthening Detnocratic Linkages in Uganda (LINKAGES. 2007-20 I 0), 

works at the local level to bolster the public· 3 ability to voice their needs and priorities, as well as to 

•Ort local governments in responding with r1:fonns. R'fl also assists civil society organizations 

)s) at local and national levels to eff~ctively engage with local govern1nents and Parliatnent, 

,cate for reform. and exercise their oversight function. 

Teachers and Teacher Education 

:hers are probably the single most itnportant factor in tncdiating the curriculun1 and the values it 

veys. Research has shown that teacher quality is the key resource that dctern1incs .. achicve1ncnt 

ling-Hamn1ond, ( 1999), but als0 a threatened resource in conflict-affected countries. Factors related 

;;!achers that riay have a bearing on the extcn~ to which cducatioc can be a positive f()rcc in conflict­

:cted countries include status of teaching \Vithin a society, diversity sensitive rccruit111cnt and 

1loyment policies, qualtty of initial teacher ~ducation and type of training and these needs not to he 

: sight of if the most intended goals of education arc to be achieved . 

. I Status of teaching within a society 

~ status of teachers may be related to factors such as t.:ntry qualifications, rates of pay, and ter111s and 

tdit:ons of employment. These factors will affect 1norale and motivation as \vell as the prospects of 

aining teachers in conflict-affected countries and in rebuilding capacity as part of post-conflict 

·onstruction. Unfortunately these are not what is happening in Kitgur,1 Town Council even after INEE 
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leveloped important 'Guidance Notes on ·reacher Con1pensation in Fragile States, Situations of 

lacement and Post-Crisis and this is the clear reason why there is poor perfonnances in education by 

the teachers and the learners in the area. 

Diversity-1ensitive recruitn1ent and deployment policies 

;e include ensuring an adequate recruit1nent of 1nale and fetnale teachers fro111 different ethnic groups 

adequate supply of teachers to provide education to different groups in their first languages. Often 

(. . . ' 
ntives encourage the deployment of teachers in rur<1 I areas, for exatnple, through the prov1s1011 of 

;;ing. This is indeed being done at very n1ini111al level that does not cater for the ideal situation which 

.Id require for t!le equal ratio of female and 111alc t~achers and 1nore teachers fro111 different areas 

ting and teaching in Kitgum Town Council. 

3 The quality of initial teacher education and type of training 

often-neglected aspect of overall develop111cnt within an education syste1n is whether it is helpful to 

vide teacher education through separate, faith-, or languag·~-based institutions. The extent to which 

chers are t1 ained in the basics of human rights education, and the extent to \Vhich personal values and 

·spectives are challenged •nay be itnportant. 

' her issues to consider include the role nf teachers in political socialization. In a research carried out 

1ong 866 high school students in the thre~ 1nain ·cities of Israel, students \Vere asked to identify those 

1chers \vho influenced their political attitudes. The 111ost influ~ntial teachers \Vere those \Vho hold rriorc 

ogressive, democratic, dovish and Zionist attitudes than the non-influential teachers, suppo11 1nore 

,Jitical education and tend to be more a\vare of and invnlved in politics Bar-T'al and Harcl, 

001).Teachers may be part of post-conflict peace building and there is need for professional 
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pment that sensitizes teachers to know their own values and strategies for the discussion of 

versial issues Montgomery and McGlyrn1,(~009). 

1ndamental Human Right 

ding to \\'eber t2009), rights are something that 1nost people take for granted. Few individuals are 

le of explaining what rights actually are, ,. nd even fewer can give you any coherent reasons for 

ng that w~ have them. In addition, fund:unental rights are so1newhat primary in our general 

ssion of rights. If we cannot get the co11cepl of funda1nental rights off the ground .. derivative rights 

oing to fall away as well. Fundam~ntal interests arc always necessary to hun1an flourishing, and 

unental rights seek to guarantee their protec~icn. For cxa111ple, n1ost people \Vould 1 ikely accept the 

t that freedotn of speech is a fundamental right. Wha~ this 111eans is that no n1atter ho\\' \VC conceive 

~good life for hutnans, that conception ahvays includes being able to freely say \vhat \Ve \\'ant \\'ith 

otable exception of threatening speech. ()ur funda111cntal interest in freedo111 of spccl:h leads to the 

:ction of freedom of speech as a funda1ncntal right. 

>rcvent abuses that threaten the entire civilization, to create happiness for all people. and to prevent 

t unjustified suffering, all funda1nental rights arc granted to all people in every civilized society. The 

·ndment grants all fun1a1nental rights not already granted in other parts of the Constitution. Moreover. 

l right is a liherty since it prevents ce11ain restnctions on one's state of body or environ1nent; liherty 

not be denied without "due process of law" (Fifth and Fou11eenth A111cndn1cnts of the constitution of 

Republic of Uganda); and there is no due (proper) process of la\v to deny funda111ental rights since 

ying such rights is inherently improper since f unda111ental rights arc those rights \\'hose protection is 

ential for tho society. Libe11y is the ability to do whatever one wants~ thus, all restrictions are 

>rivations of liberty. I-lowever, some restrictions arc proper and thus with due process of law. Freedom 
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trol other people is a liberty since the right to achieve what one wants (or even n1crely freedon1 

>odily restraint) is meaningless without so1n.: control over other people Taranovsky, (2003 ). 

L1man Development 

.n develop111ent in the scope of humanity, sreci fically inten1ational <ievclop111enc is an international 

conomic developn1ent paradig111 that is about n1uch niore than the rise or fall of national inco111es. 

e are the real wealth of nations. Develop1nent is thus about expanding the choices people have, to 

.ives that they value ar..d improving the hun1an co11dition so that people will get the chance to lead 

ves Streete11, ( 1994 ). 

amental to enlarging these choices is building hu1nan caiiabilitics that arc the range of things that 

le can do or be in life. Hu1nan developn1ent dispc 1·ses the conc<.'ntration of the distribution of goods 

)ervices that underprivileged peopJe need and center its id 1.:as 011 hu1nan decisions Srini\·asan, May 

4). The 111ost basic capabilities for ht'lllL'n de\'elopn1cnt ~~r\! to lead long and health~ lives, to be 

vledgeable, to have access to the resources ar~d social se1vices, needed for a decent standard of I i\'ing 

to be able to participate in the life of the co1nn1unity. vVithout these, 1nany choices arc si1nply not 

lable, and n1any oppo11unities in life rc1nain iraacccssihlc. UNDP-Hun1a11 Dcvelop111cnt - Hun1an 

elopment Reports at ~ <http:11hdr.undp.nrglcn/hun1and\.!v/>) 

re are four basic pillars of hutn'1n devclop1ne11t: equity, sustainability, production and e1npowennent. 

1ity is the idea off airness for every person; \Vt. each have the right to an education and health care. 

ondly, susta1nability is the view that \\'e all have the right to earn a living that cun sustain us and have 

c~~s to a more c\·en distribution of' goods a111ongst populations. Third:y, production is used to sho\\' 

v the govem111ent needs 1nore efficient s0cial progra1nrnc.:; for its people. Lastly, cn1po\vennent is an 

.:ct of general well-being, Srinivasan, ( 1994: 238-243 ). 
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verty Eradication 

~ the WQrld Education Forum held in Dakar in A1,ril 2000, the inte1national co1n1nunity 

.cored the need to eradicate extre1ne poverty and gave its collective co1n111it1nent to work towards 

1n through education. A con11nitment h.1 poverty eradication was also one of the n1ost i111portant 

nes of the World Su1nmit for Social Dcvelop!ncnt held in Cupenhagen in 1995, \Vhcrc abject 

ty was considered a severe injustice and Clll abuse of hu1nan rights. Its action progra111me proposes 

>port livelihood systems and survival skills to help poor people to co1nbat pove11y. Subsequently. 

nited Nations General Asse1nbly declared the period l ~)97 to 2006 as the First United Nations 

ie for the Eradication <.H. Poverty. 

ole of education in poverty eradication, in close co-operation with other social sectors. is crucial. No 

ry has succeeded if it has not educated its people. Not only is education i111porlant in reducing 

11y, it is also a key to wealth creation. Within this cn11text, one of the pledges of the Dakar 
.._ 

tcwork for Actiun - Education for All: Meeting our Collective Co1111nit1ncnts - \Vas "to pro111nte EFA 

ies within a sustainable and \Veil-integrated sector fran1e\vork clearly linked to poverty elin1ination 

1evelopment strategies". 

role of education in fhi~ process is par~icularly to achiev\! universal prin1ary education and adult 

3cy. The report 1nade by the Secretary-General nf the United Nations \vithin the context of the 

ade for the Eradication of Pove11y confi1n~s that ~11i ·1er~al pri 1nary edu1.:ation is central to the fight 

nst poverty UNICEF, (2005). Understandably so, b1:cause thi~; is the level of education through \vhich 

.t poor children pass and \\'ithin which their achievements should assist the1n to break the cycle of 

erty. In fact, education i~; the social institution that reaches the largest segn1cnt of the population \Vi th 

goal of guiding it through a systematic learning prol:css. 
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;, Uganda started a process of developing J comprehensive and sustainable dcveloptnent strategy, 

l overall objective of wiping out abject poverty in the country. This process cuhninated in the 

ation in 1997 of the draft Poverty Eradication Action Plan (PEAP) which was issued in tlu·ee 

es: Vol.I-Strategic Policy Framework, Vol. II-Public Investrnent Plan and Vol. III-Principles for 

1ed Partnerships. This plan aims at reducing tht! population living in absolute poverty to I 0% in 

In 2000 this was revised to incorporate new inforn1ation generated fro1n the \videncd consultations 

nalY,"is, particularly fron1 the pilot Participatory Poverty Assess1nents (PPAs) undertaken and 

ed over the past three years. The revised PEAP alsu refle,.;ts progress in various sectors in tenns of 

ating on their policies, invest1nent plans, outco1nes and perfonnance indicators. Besid~s Roads and 

.tion Sectors, the 1najor additions relate to the Health Sector, Moderni ·l'.ation of Agriculture \vhich 

; environment, Private Sector Competitivene~s, Wat~r and Sanitation and .Justice, Law and Order. 

'EAP, for that rnatter is a fairly Con1prehensivc Develop1nent Fran1e\vork (CDF) \\'hich is holistic 

)verarch!ng fra1nework \Vhich covers 1nacrc and 1nicroe-conomic, financial, structuraL social, 

~ 

utional, environmental and human resource c0nsidcrations. This will enahlc the country to transfonn 

ty and the econo1ny to effectively reduce poverty aud the PEAP sun1n1ary \Vas adopted in 2000 as 

ida ~ s Poverty Reduction Strategy Paper (PRSP). 

'd on the PEAP as fhe guiding polil·y framework, Ug~nda has pursued the development and 

ementation of sector-wide policies, investment plans and progra1n1ncs, \Vith the participation of 

~sentativcs of as many stakeholders as po.:;~~ ible, in a genuine partnership, \vhich involves 

l:mment at the centre and the Districts Developtnent Pa11ners; the Civil Society~ NGOs and the 

ate Sector. Uganda's strategic action plPn for n1ass poverty eradication is based on four interrelated 

irs for ensuring: sustainable economic growth and structural transforn1ation; good governance and 

Jrity; ability of the poor to raise incomes; and i1nprove their quality of Ii fc. 
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~rnment Policy 

•2 Government White Paper on Education is the basis of official policy on the purpose and 

ln1es of education .While some of the progra1n1n~s have been revised as a result of intervening 

the White Paper's articulation of the purpusl-s of Ugandan' s education syste1n continues to be the 

! guidance for the sector. Its ai1ns are to pr~1notc citizenship; moral, ethical and spiritual values; 

~ scientific. technical and cultural knowledge, skills and attitudes; eradicate illiteracy and equip 

Jal~ with basic skills and knowledge and with the ability to ""c0ntrihute to the building of an 

ted, self-sustaining and independent national cco1101ny ... 

~y policy thrust in the educational sector for both rural and urhan Uganda in( Judcs pro\'iding 

>le access to quality and affordable education to all LJgandans, propclJing the nation to\vards 

ing the goals of Poverty Eradication Action Plan (Pr AP), 111ecting con1111it11H.:11ts to achieve 

tion for AU (EFA) and the Millenniun1 Devcloptnent Goals (1\lfDGs) hy 2015, pnn·iding relevant 

~ 

.ion and enhanc;ng efficiency, and strengthening partner~~hips in the education sector. In LJ ganda, 

tion is a constitutional right enshrined in the constitution of the Republic of Uganda, Articles 30 

' education for children a hu1nan right, and Article J4 ensures that children arc entitled to basic 

ltion by the state and parents. The current educution pclicy focuses on expanding the functional 

:ity of educational sli'tictures and reducing on the inc'-lualities of access to education between gender~ 

·aphical areas, and social classes in Uganda. ll advocates for the redistribution of resources vis-a-vis 

1ning the educational sector. More resources have been allocated to lower educational public s~ctor 

tgh the UPE progra1n1ne in order to enhance equity of access at that level between boys and girls 

.&S, ( 1998 b). Higher education especially tertiary education is incrcasi1agly hccon1in~ liberalized~ 

:h in fact means privatized. l'he impact of this shift in policy on the gender equality is yet to be 
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ined. but for females from poor districts, their chances for higher education have become . 

ingly small. 

tion to the MDGs, Uganda is also co1nn1itted to n1eeting the Education for all (EFA) goals (set in 

n in 1990 and reaffinned in Dakar in 2000). Th~ current Govenunent effo11s in education sector. 

ally the launching of the Universal Pri1nary Education (UPE) policy arc, by and large, pre1nised on 

~o~'llendation of the Government White Paper on Education of 1 ~92, but also focus towards 

ng the Millennium Development Goals (MDGs) and Education for All (EFA) goals. 

' 

.-
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CHAPTER 1'HREE: METHODOLOGY 

ritroduction 

hapter presents the methodology that was etnployed in the study. The area of foci were research 

l , area of study, population and sample, sa1npling techniques and san1ple size, research procedure, 

.nents, data collection techniques, data analysi3 and 1nanage1nent, and assun1ption and li111itation. 

R.esearch Design 

study was carried out through a cross- sectional survey design .l'hc research integrated both 

itative and qualitative paradig1ns/techniques but \Vith 1nore inclination lo\vards the quantitative 

n. The cross- sectional design was most suiiable for the research because it took into consideration 

i1nited a111ount of resources; it enabled rJpid data collection and the ability to unck·rstand a 

lation frotn a pa11 of it. The design was also .;uitablc for this extensive research. The survey research 

~n generally entailed investigation on population by selecting the san1plcs to analyze _.and discover 

rrences. For the purposes of this study, the s~rvey design enabled easy data collection \Vi thin a t\vo-

< period of tin1e, which \Vas relevant as fqr the li111ited resources available. It also provided sonic 

ltitative and numeric description of so1ne parts of the population and described and explained the 

. 
1ngs. ' 
- Study Population 

target population consisted of 150 respondents. The respondents consisted of ten fonncr abducted 

1ulation, t\velve the parish elc!ers, six opinion leaders, two Kitgu1n To\vn Council officials, two CBOs, 

!e NGOs, two FBO Jnd the selected I lead teachers, teachers and pupils/students in the 

mary/secondary schools in the four chosen parishes. The researcher used randotn sa111pling to select 

study population. 
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.1pling Procedures 

1pling techniques that were used for this study included stratified sa1npling, si1nple rando1n 

~ and purposive sampling techniques. Si111ple random sampling \Vas used to select sa1nple 

bias from the target population. A sample fra1ne or !ist of the entire respondent was obtained 

e Households Registration Book for Birth and Death Registration (BDR) in the Town council 
. 

ed sampling was used to select the villages, households, schools and the categories of respondents 

~re included in the sample. Non probability sa111pling 'Vas also necessary for ensuring that the 

population was divided into different ho1nogcnous strata and each stratu111 \\'as represented in the 

proportion equivalent to its size in the population. This \Vas to ensure that each sub group 

teristics was represented in the sample henc~ raisinb the external validity of the study. 

1sive sampling was used to select sotne respondents \\'ho \\'ere ~clieved to have relcvmt inf<.1nnation 

1e subject understudy. l'his was applicable to the categories of n:spondcnts such as the Head 

ers, teachers, students, pupils, Distnct Education Offi..:er, the Senior Educatio11 Officer. the 

:ctor of Schools, the District Planner and the Secretary for Education in the District council. 

' 2.1 - SRn1ple Size 

researcher opted to use the forn1ula he low which was ad\'anccd hy Ya111ane ( 197 3) 

edis. if as. utl .edu/PD006 ). 

\l / 1 +Ne2 

ere, N is the target population which is 240, n is a sa1nplc size nnd e is the level of statistical significance 

e confidence l~vel in this study will be 5%. Hence the le"el of statistical signi ficancc is 0.05. 
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case, n =240/l +240(0.05)2 

'.40 

?40(0.0025) 

) 

'J.6 

) 

} 

)rmula approach was adopted yielded less h1as. 

~ 3. Category of respondents 

ndents Cate or of respo 
Fonner! Abducted persons 
Parish leaders 

--
0 inion leaders 

-

ncil Otlicials 

-

Kitgu1n Town Cou 
NGo·s Staff 

--- -

-cso·s Staff 

pils Pri1nar schools Pu 
_____ ___.__P_ri_1nary school teac hers 

Secondar schools Pupils 
eachers 

rce: Primary data 

nstruments of study 

-

-

! 

Male Female Total 
-

5 5 10 
6 6 12 
3 3 6 

_,. 

I I 2 .___ ---- -

12 1 3 
T 

1 1 ,., ... 
1 1 2 
20 20 40 
05 05 10 
16 16 32 
12 12 24 
5 2 7 

·-
77 73 150 

e the research was centered on ide..is, fact".i and opinions of co1n1nunity leaders, household n1c1nhers, 

1cilors, teachers, students and other categoric" of responde1.ts on the education and its consequences 

he sustainable peace building on the vi\,;ti111s, questionnaires with standardized validity and reliability 
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were used. Interviews were also used for tapping information from the respondents. Observation 

lily of clearly visible aspects, use of past records and data on education \vas relied on. 

ata Coll~tion: Methods and ln!itruments 

search involved the use of questionnaires, interviews and document analysis as the n1ain tools for 

)llection. These tools have been selected becau3e of the nature of data to be collected, the tin1c 

Jle and the objectives of the study. The research focused un the vie\vs, opinions and perceptions of 

spondents and such information wa~ c0llected through the use of questionnaires~ interview 

ques and <tocu1nent analysis technique. 

:andardized questionnaire was developed, p:·e-tested with thi11y respondents and corn:ctcd the gaps 

~d in the tools and the researcher used the correl:tcd version to collect data. The study \\'as 

med \Vith variables that could not be directly ohsc1vl·d . .;uch as vie\vs, opinions perceptions and 

iences. The satnple size was also quite large and given the tin1e constraints~ the use of 

ionnaires as the tool for data collection \vas the best. 

Data Analysis 

qualitative and quantitative data were analyzed and coded by the use of SPSS. Descriptive 

' ,ories of data, percenta6es and frequency distribution using SPSS version I 6 \Vere used to exhaust 

•rch question one about the indicators of Education and sustainable peace huilding in a transitional 

conflict area. Pearson·s· correlation coefficients were used to establish the degree of relationships 

ngst variables in research question three. 

Assumptions and Limitations 

researcher assun1ed that there would be a(!equate ti1ne for data collection and enough financial 

1urccs and available transport means. The r..:scarcher further assu111ed that respondents \\/ould be 
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to give their views in general and there w:11 be genuine enthusiasn1 for the project, leading to 

' 

Jation by the local people and leadersh•p structures in data collections. l'he researcher also 

!d that so111e District and parish official~ 111ight be reluctant to give the relevant infonnation for 

at it would expose the weak points of their ao1ninistratio11s. 

:searcher faced challenges of acql1iring literature related to the study subject due to inadequately 

d libraries, 

' 
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CHAPTER FOUR: PRESENT A TI ON OF FINDING 

.troductiop 
:hapter contains the presentation, analysis and discussion of the study findings. The presentations 

made capturing the detnographic characteristics in terms of age groups, educational l~vels and 

... 
r of the respondents. The findings were then presented on the basis of the research questions earlier 

mulated in chapter one. 

1 emo~raphlc Characteristics of respondents 

The Age Qistribution of the respondents 

·espondents interview" r\ were of variou~ age categorie~ as stipulated on the table belo\v. This age 

ct was stretched from 14 to 39 years of age, dt•c to the ~ tudy cutting across pri1nary schools to a 

:r institute of learning . 

. e 4: Age Distribution of the respondents 

Frequency I Percent 
-

18 78 52 

24 52 34.7 
--- - - -- - - ----

29 10 6.7 

.34 7 4.7 
-

.39 

' 
1 1.0 

-
t 2 1.3 

tal 150 100 
I 

rce: Primary Data 

•tal of 150 questionnaires \Vere distributed to different age category \Vas as follo\vs: the n1ajority of 

Jgc category interviewed \.\'ere those aged 14- 18 y~ars (52°/o ), those in between 20-24 '"ith (34. 7°1~), 

category 25.29 produced (6.7o/o), 30-34 scored only (4.7%). Age group 35-39 has only ( }l~(1) and 

lly 40 years and above were ( 1.3%). This co.1c:·ctely rc·veals that all categories of age brackets were 

:red for and their opinions, responses and suggestions were attained in this study. 
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e gender distribution of the res~onden•·s. 

der distribution as tabled below was to show out how rnany male 

ale wero interviewed during the study 

: Gender distribution of the respondents 

Valid 

Frequency Percent Percent Cu1nulativf. Percent 

-
Male 63 42.0 42.0 42.0 

Female 87 58.0 58.0 l 00.0 

Total 150 100.0 100.0 
-

: Primary Data 

cated in the Frequency table above, 58°/o {N-87} of the respondents \\'ere fe1nalcs \\'hile 42o/o 

} were males implying that the responses were do1ninated by the fe1nalc category. This could be 

.ed by the fact that 1nost of the respondents ~~an1plcd \Vere female. Ho\vevcr the percentage belo\\· 

)t significantly bias the results obtained fron1 the field research. 

Educational distribution of respondents 

6: Indicating the level of education of respondents 

Frequency Percent V(llid Percent Cumulative Percent 

university level ' 18 12.0 i 2.0 12.0 

tertiary institution 2 1.3 1.3 1.'\.J 

secondary level 81 54.0 ~4.0 67 .1 

primary level 49 32.7 32.7 100.0 

Total 150 100.0 1 Q(l .0 

:e: Primary Data. 

m of the level of education, the study found that 1i1ore than half of the respondents had attained 

1dary level of education wjth 54% (N-81 ), Pri1nary level constituting 32. 7 °/o (N-49) while holders of 

~rsity degree attained 12% ( 18), and finally holders <•f tcrtiJry institution level scored only 1.3°/0 (N-
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study revealed that most respondents have not attained high level \)f education. The responses 

:d \Vere based on informed knowledge, views and \.!xpericnces. 

1at are tlae indicators of education and sustainable peace building in the transitional post 

t. 

ing to re,earch question one, the below are the 1indings Jf indicators 01 education and sustainable 

>uilding iq the transitional post conflict area. 

:ivic education and citizenship 

are the pro"'esses involved in preparing the people !0 take up roles and responsibilities go\·c1111ng 

wn country, dc1nand tot essential servic~~ and attain citizen trait for their O\vn dc1nocracy. The 

table handled responses on the providers of civic 1:ducation, voting participation. civic education 

1nn1es available and citizen· s dctiveness nn spcakin~ out their issues. 

7: Level llf civic education and citizenship 
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ectiveness of Curriculum co.ntent, Pedagogy and Learning resources 

strongly dis<:grcc Disagree not sure agree strongly agree 

Table N Table N Tahle 

Count c~1~ • Count O/o Count Tahle N °/o Count N o/o Count 

l is conc0ived as the transmission of knt.l'Vlcdgc 
6 4.0°/o 9 6.0o/o 12 X.Oo/o 75 50.0°10 48 

ration to she next. 

.vhere you.· child is studying • the curriculum i" 

1ing outcomes- where lc<lming outcomes refer h> () .0°/o 14 9.3°/o 21 14.0°/o 76 50.7°/o 39 

s : '1d val.,es as well as factu<AI knowledge? 

n can dev~lop stuJent~ • generic skills. () .o·~~ 22 14. 7'Yo 33 12.0'}~ 71 47.3°10 24 

rriculum carry values with the potential to 
12 X.O'' 'n I~ 12.0~~ 42 ., s ()"1 65 4 .~.JO/o I 3 -t • 0 

implicit and explicit political messages? 

\vhere you:· child is studying well equipped "ith 
I ~ .. 

aboratories? 
8 7° ' , . lo 34 .,2 70 I ._ • t O 21 14.0'~o .\2 21 .. \ 0

0 ~() 

nJlly teach students or pupi~s from text books. 2 1.)01
11 ') C\ -- 16. 7'~'o 10 6. 7'~'o 49 32. 7°10 64 

•rimarv Data • 

. table 8 indicates that 50% of respondents agree and 32°/o strongly agree that tht! curriculu1n is .. 
ed as the transmission of knowledge frl•m one generation lo the next: 50. 7~1C> strongly agree and 

~ree that in the schools where their children arc studying, the curriculutn is hascd on lea111ing 

ies- where lean1ing outco1nes refer to skills, attitudes and values as \\·cl I as factual knowledge. In 

~ards 47.3% agree and 16% strongly agree that the cun·i~nlu1n can develop students· generic skills. 

' s that 43.3% agree and 8. 7°/t, strongly agree that the curriculu1n carry values with the potential to 

1nicate i1nplicit and explicit political messages; 33.3% of the respondents who strongly agree and 

. 
\\'ho agree that the schools where their chi ldrcn are studying are well equipped \Vi th libraries and 

tories; and finally 42. 7% strongly agr~e and 32. 7% agret: that teachers nonnally teach students or 

from text books. 
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Education and Identity 

:ation here 1neans the process by which one lean1s fron1 tirr1c of birth to the tin1c one dies~ and 

.ity simply refers to the ones' feeling of belongingness. 

~:Education and identity 

strongly disagree Disagree not ~ure A"H.'\.: e- strongly agree 

·1 ahk N l.1hk 

Count Tal1lc N ° (, Count Tahl · N °ic> Count Cl Count N " Count ·1 ahk N ° .. II ' II 

-
idl'ally play i"· jcy role in crc<'ting a 

3 2.0°10 11 7J'~,. 9 ().( )" " 7) 4X 7" o 54 -~h . 0° o 

national identity 

our school or whcr\.! your child IS 
6 . /11" 40 26. 7o/o 70 46. 7°/o 15 I 0 .0° o 15 I 0.0° n 10 

! has a fundame11tal hasc nn cthn icity 

our ~chool or where your chil<l IS 

22 14 7~'0 41 ~7 .. , 0 o IJ x 7"" 40 2(l . 7 °11 '4 11 ' " -- fl 

~ has a fundamental hHsc on religion 

re programmes mitiated hy parents to 

integration order I.' 8.7°0 ~I 14 .0° ~ 24 lh .0°11 (,(, 44 ()"ti 26 I~ 'O ' 10 to n \'Crct unc I • ' 11 -

nitv division 

mpact of ethnic clcarising and 

cm en ts of population has meant that , ~ ,0 .... 26 I 7.] 0 'n I l) 12. 7°1
0 51 _,4 .011

0 3) I 9 I .. """ - . . 0 • I II 

arc worry of the security of their 

n returning to thear former sd1ools 

ts adaptation to schools arc mediated 

ari~ty of intra-cultural and intcrculturnl 12 S.()0/o 22 1-l. 7o,;, 46 -~{) 711 II 56 'l 7. V1
11 14 lJ . -~n o 

' 
• 

urce: Primary Data ' 
ble 9 show that 48. 7°10 of respondents agret'd and 3t/Yo ~trongly agreed that schools ideally play a key 

e in creating a sense of national identit); 4<>. ""Yo di~agreed and 26. 7°1<, strongly disagreed on the . 

tc1nent that, the schools \\·here their children arc studying arc ethnicity based; 26. 7°10 agreed and 22. 7~/o 

ongly agreed that the schools where thei1 child is studying l·.as a funda111ental base on religion; up to 

o/o of the respondents agreed and I 7.3o/o strongly agrccrl tha: ihcre arc progran1n1cs initiated by parents 

promote integration in order to overconu,, co111111unity division; 34% of the respondents were not sure 
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nly 12. 7°/o agreed that the impact of ethnic cleansing and displacetnents of population has meant that 

1ts are worried about the security of their children returning to their fonner schools; and finally 

~~ ~f respondents were no1 sure and 37.3% agreed that students adaptation to schools are inediated 

variety of intra-cultural and intercultural factors. 

; is the mechpnism/process and institutions. th1·ough \vhich the people articulate their interest, exercise 

• 
r rights, meet their obligations and mediate their difference. 

le 10: The level of governance 

-
SD Di"agrcc not sure Agree SA 

Table Table Tahk 1 able N 

fount No Count N II Count N n · l Oll ll l n. Count TahlcN °11 / fl . ,, j II • II 

is increased bu~iricss competence x 
5 '" ' 

•• • Cl 25 16. 7°1., 4~ .12. ()". ;, )<) 2<dl11
11 >O 20.(1°11 

· 1s presence of fi11ancial probity and transparency for th1.: 
I 7 I I .J~~, 20 13 .3~~ 44 29.J'~lo 51 "4 0° . I X I 2.011 

n • • II 

it of all stakcholcl~rs of 0rgani/.ations. ,. 
: I', increased c~'1nonfr.: growth and greater trade and 

15 I O.O'Yo ") "l 14. 7 11 ~1 11 ~I .3°1 11 56 :. 7 :v!" 25 I<). 7° o 
tment in cast Africa and central t\ fric.1 regions. 

..... . -

t\·ailahihty of mqrc jobs and Ii\ ing ~tandard~ arc rcing 
LX Ix ""'" 55 36. 7'~;, 2J I 5. ·' ·~ ;, 2'J 11) • ·'II II 15 10.()" .. 

.:~l\Cd 
l o I " 

c 1s increased enhancement on environmental sustainahihty I:\ X.7~ .. 3J 22 . o~r, 24 16.0";, 47 11 .. 1111'0 .1J 2 2 •()"II 

I society members arc trained on the structure, functions. 
9 6. ()o/o 33 22.0'!~. 36 '4 ()•" 53 15.V~o 19 12.7o II 

operations of lol:al governments lid parliamrnt. 
... • 1 0 

go\'emment chain of linking vi II age councils to n~tio11al 

;laturc from parish 
I.\ X.7'% 22 14. 7o,~, 35 23 .. 111

·;, 66 44.0~{, 14 9 .Jn o 

·c 1s improved hygil.1le and ~amtary t~1l·ilities within 
5 .t~o/i, ') ') 14 .7'~o I<> I 1 711

' 77 <\I ~o . 27 I ~.:. 0° II 
munity 

...... - , I ll • •· / O 

re 1s good treatment obtamcd from health ct.-nh.'1'~ or 

·mats 
11 7.J~·o 41 27.3'~o 10 "· 7°·o 7() 4(l .711 o IX I ' 0"1 -· .. 

·re is easy accc~sibility from one locallo'l to the <'thcr items 

oads 
12 X.0°1n 48 32.'l~o I 711 • II 66 44.()1110 :u I - 111 

~ •· II 

:re is sccunty around wlu.-rc you live <) 6.0'}o 
1
1 I 7 3° ' • i"o 9 6.0°10 76 50. 7°111 45 30.0° o 

• • Jurce. Pnmary Data 
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e above shows that a significantly higher percentage of respondents 32% were not sure and 26% . 

espondents agreed that there is increased business competence. Up to 34% of the respondents 

ind 29.3% were not sure that there is presence of financial probity and transparency for the 

of all stakeholders of organizations. 3 7 .4°/o agreed and 16. 7% strongly agreed that there is 

:d economic growth and greater trade and inve~t1nent in East Africa and Central African regions; 

:lisagreed and 18 7°/o strongly disagreed v. ith the statement that the availability of 1nore jobs and 

;tan1ards are being witnessed. 31.3°/o ag.-ccd and 22% strongly agreed that there is increased 

ement on environtnental sustainability. l.Jp to 35.3o/o of the respondents agreed and 12. 7% strongly 

that civil society members arc trained on the structure, functions, and operations of Local 

t1nents and Parlian1ent; 44% of the respondents agreed with the state1ncnt and 9.3°/o of the 

. 
jents strongly agreed that the government has a c:1ain of linking national legislature fro111 parish to 

councils. Over an average of 5 l .3o/o rt greed and l ~~o/o strongly agreed \Vith the staten1ent that there 

roved hygiene and sanitary facilities within the <..onununity. 46. 7% of the respondents agreed and .. 
trongly agreed that there is good treatment obtained fro1n health cente1 s or hospitals; while 44<>;<> of 

;pondents agreed and 15.3% of the respondents strongly agreed that there is easy accessibility fro1n 

>cation to the other in tenns of roads; and finally an average of 50. 7~"1 a11 reed and 30% strongly 

i with the statement that there is security around they live. 

' reachers and Teacher Education 

eachers and teacher education contribute to sustainable peace buildia1g? A teacher is a person who 

des education for pupils (children) and students (Ac~ults) in both fo1mal and non fonnal in and out of 

>I. Teacher \!ducation is a programme that is re~ated to the development of teacher proficiency and 

>etence that would ~nablc and empower the teacher to meet the requiren1ents of the profession. In 

of the above, the table below show no\v tc ·1cher and teacher education has been found out to 

·ibute to sustainable peace building. 
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1: Teachers and Teacher Education 

strongly disagree Disagree not sure Agree strongly agree 

Table N Table N Table N Table N 

Count % Col.4nt Table N <>; .. Count 01o Count (Yo Count % ,_ -re qual i tied teac~ers 
. 

your tn 

r where your child is studying 6 4.0o/o 6 4.0% 16 4.0~~ 57 38.0°/o 75 50.0o/o 

; a fair rate of pay, and terms 

nditions of employment of 10 6.7% 37 24.7°;~ 38 25.3% 39 26.01% 26 17.3%, 

• . 

.; adequate recruitment of male 

male teachers from di ffer("nt 9 6.0°/o 47 31.3%1 13 8. 7'Y«1 h4 42 . 7°10 17 1 I 1 11 ' • • Cl 

.roup 

·s education should be provided 

separate, faith , language based 
40 26. 7°10 .:,7 31.JO/o 24 16.0~ ;, JI "0 701 8 5 J<>/ ... 1 0 • • (1 

ons 

>st influential teachers in politics 

iore progress1 vc . demo~ratic, 
9 6.0°,~ JC) 26.0°/o 47 31 .3°1;. 44 2Q .3o/c1 I 1 7.3°0 

igious attitudes .. 
·rs are equipped with 

;ion al development that 

zes them to their own valu~s and 8 5.3o/o 15 10.0°1.. 45 30.0°1 11 45 .~().()I~ 11 37 "4 711
• - • 0 

!CS for discussion of 

ven~ial issues 

' 
cc: Primary Data 

able above indic<ltes that an average of 5Q~(, of the respondents strongly agreed and 38% agreed that 

are qualified teachers in the school where th\!ir child are ~tudying. 25.J~'~, of the respondents were 

ure and 26% of the respondents agreed that there is a fair rate of pay, and terms and conditions of 

oymt:nt of teachers. Up to 42. 7o/o of the respondents agreed and 1 l .J% strongly agreed that there is 

uate recruitment of male and female teachers fro1~1 different ethnic groups. 3 l.3o/o disagreed and 
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of the respondents strongly disagreed that teacher" s education should be provided through 

:, faith and language based institutions. Up to 31.3% of the respondents were not sure and 29.3% 

espondepts agreed that most influential teachers in politics hold n1orc progressi vc .. de1nocratic,. 

lgious attitudes; and finally 30% of the cespondcnts were not sure and those who agreed that 

s are equipped \Vith professional develcp1nent that sensitizes then1 in their o\vn values and 

es for tho discussion of controversial issue.; arc 30% and 24. 7% strongly agreed. 

' 
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• Fundamental Human Right 

:fers to the entitlements to freedcm that are con~en1ed universal to hu111anity, regardless of leadership, 

icy, status, ethnicity, gender or other con!ti<lerations. 

12· Fundaiq~ntal Human Right • 
TT 

' 

~tro11gly 

disagree L)isagrcc not sure Agree strongly agree 

Table N Tai' le N Ta hie N Ta hie N Table N 
Count o/" Count 'Yo Count '% Count 'Yo Count 0 

I C) . 
1 capable of explainin!' what rights actually 

5 3.3°.to 6 4.0°10 16 10. 7'% 61 40. 7'~o 62 41 3°11 

rnvc freedom of speech 

3 2.0° ll 14 9 1'· , I. .1i II 0 X4 S<d )" o 47 Jl .. 'l. 0
11 . . ,, -

have the ability 10 <lo '' hatcver : ·ou want 

9 6.0'!o 35 23.J~o I .7°o 72 4X.0 11 
o 33 , ., ()" 

-.. . n 

lie arc fundanH .• "flta'ly equal. and thus welfare 
pcr·mn is of equal importance to the socict~ 

4 2. 7o I 16 10. 7'% 13 X.7 11
11 57 .1x.0 11 11 Ml 40.0°11 

.,. 

uncntal right is denied if a person is puni"hcd 
rcising the right 

() .0' Cl 1 I ""' .3°-o I 1 7.Y1 11 7X ~ 2. 0° 0 50 Y~ .. 1°o 

ht to control one's body an<l not to have the 
amaged is fundamental 

8 5.3 11
11 x 5.3~o 3 :! • ()II II 79 ~:!.7 11 11 52 34 .711

11 

lCictics arc able to pre' cnt ' great human 
ng and the right to have all ha sic needs 

e<l 
7 t7 11

11 I I 7.3n/n 1 1 7 . ."\ 11
11 6X 45 .. '\"n 5] 35 .J" fl 

. 
J\c to cat well. sleep \a.ell and lun e a gou<l I 

3 2.0° fl <) 16.0o/n 6 4.011 
II 49 J2. 7°-n X3 55.3°(, 

I 
>urce: Primary Source 

he aspect of funda1nental rights has significant irnpuct on sustainable peace as indicated by the 

sponses got from the research. \\'hen respondents were asked about capability in explaining what rights 
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1 are 41.3% strongly agreed and 40. 7% agreed with the statement that they arc capable of 

ing their rights. Over 56% of the respondents agreed and 3 !.3% of the respondents strongly 

with the statement that they have freedotn of speech. 48% of the respondents agreed and 22% of 

ipondents strongly agreed that they have the abiJity to do whatever they want. 38~~ of the 

dents agroed and 40% strongly agreed that al: people are fundan1entally equal, and thus welfare of 

•erson is of equal importance to the society. 51~o of the respondents agreed and 33.3o/o of the 

tdents strongly agreed that a fundamental right is denied if a person is punished t<Jr exercising the 

52.7% of the respondents agreed and 34.io/o of the respondents su-ongly agreed that the right to 

•I one's body and not to have the body da1naged is a funda1nental right. 45.3°/o of the respondents 

.I and 35.3% strongly agreed that the societi~s are abl\! to prevent great hu1nan suffering and the 

.o have all basic needs satisfied. Finally 55.3o/o strongly agreed and 32. 7o/o of the respondents agreed 

ley do eat well, sleep well and have a good health. 

' 
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luman Development 
' 

s the process by which human beings in their everyday life enlarge their choices which are 

nic, social, political and cultural in nature. These are all backed by endeavors. It is thus about 

:ling the choices people have to lead lives that the)' value and iinproving the hu1nan consideration 

c people have the chance to lead full lives. 

J: Human development 

strong!y di:iagree Disagree not sure Agree strongly agree 

Table N 

Count Table N o/o Count Table N c% Count Table N °;~, Count Table N °;;, Count () ' 
n 

living a health life 5 3.3% 7 4. 7cx, 10 6. 7t~~ 70 46. 7°:~, 58 18 7° ' - . () 

~no\\·ledgeable 3 2.0% 13 R 1° ' • Cl IO 6. 7°;., 76 -o ""Cl ) ./ 0 48 ~2.()" II 

have acct!ss to the 

s and social 1 . 7°1o 2J 1 " 1«'· - . - , () 10 6. 7°/o X7 5X.0°·o 29 ) <> .JI) CJ 

know that you each .. . 
.he right to an 3 2.0~la 21 14.0°/i, 1 1 7.3% XI 54.0"n 34 "l1 70 1 

...... ' 0 

)n and health care 

J able to participate 
0 001 12 x 001 0 .o·~. 97 64.7" ;, 41 17 10 • / 0 • / Cl - ·- () 

f e of the community 

j have the idea of 

• for every person- 4 

' 
2. 7°/., 4 ") '70 I -· / () 13 8. 7'Yr, 6X 45 .3° ~I 61 40. 711 ~ 

u know that you each 
I 

the right 0 to an .0% 3 ") 001. 20 13 .Jo/., 41 J7 3° , 86 57.3 1 ~ Cl .._ , I fl ...... / () . 
on and health care 

--• rce: Primary Pata 

•le 13 indicates that 46. 7% agreed and 38. 7% strong!y agreed that they arc living a healthy life. 50. 7~·0 

he respondents agreed and 32o/o strongly agreed that they are knowledgeable. Up to 58o/o agreed and 

3% strongly agreed that they have access to the resources and social services. 54~o agreed and 22. 7~/o 
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y agreed that they do know that !hey each have the right to an education and health care. 64. 7o/o 

7.3% of the respondents strongly agreed that they are able to pa11icipate in the life of the 

Jnity. 45.3% agreed and 40.7% strongly a&;reed and agreed that they have the idea of fairness for 

person-equity and finally 57.35% strongly agreed and 27.3% agreed that they kno\v that they all 

1e right to an education and health can.!. 

Poverty Eradication 

s a pr0cess which seeks to reduce the level uf poverty in a communi~y or a111ongst a group of people 

unties. 1·his is done through education as a popular !nethod; other 1ncthods include eco1101nic 

)pment and inco1ne redistribution. Where as in t!1e developed \\·orld~ increase in poverty rights 

to increase poverty reduction. Goven11nent corruption affects pove11y reduction in the developing 

l. 

~; Showing povercy· eradication 

strongly disa~cc Disagree not ~urc Agree ~trongly a~rrcc 

Tahlc N Ta hie N Table 
~ 

Count Table N °10 C'llUllt rahk ~ 0/o Count I) Count fl , Count N 11
11 / II 0 

... proper &.ct ion 

; propo'\cd to support 7 4 7°/ • I 0 16 I 0. 7'l ,, 70 ·+< .,fl ' l . I II 36 2 4. ()II II 21 14 . 0° ~ 

sy~tems 

survival skills that 

people to combat 10 6. 7o/o ~x IX ..,0, , ' /o 41 27.~ 0 11 5<> JlJ.JO n 12 x. 0° n 

' <.:h1ldren undergoing 
48 32.0°/o 42 2x.0°10 x 5.3° 0 41 27.J~o I 1 7.Y'o 

presence of adult 
14 9 . ~~lo 53 J5.J 0

10 26 
"our communih 

17 V1
' •. II 47 31 .. ~ 0{1 I 0 6. 711

0 

. . 
n111n1fy arc prac&i<.:ing 

44 29.:' °111 ."3 .~5 .. ~ 0' n 10 6 711 
fl 21 14. 0° fl ' ., 14 '"7ll 

c<l agriculfurc ·-...... ' " 

29 19.3°/o 54 36.011'0 14 9. ~ 11 'o 49 ~., 7" . ..... '0 4 .., 711 
-· 0 

• 1rce: Primary Data 
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·ds to table 14, it is revealed that 46.7 % of th\! respondents were not sure and 24°/o agreed that 

proper action programme proposed tc support livelihood systems. 39.3% of the respondents 

though 27.3% of them were n0t sure ab0ut the sarvival skills; 12% strongly disagree and 28% 

ed that all children undergoing education. 35.3°!o disagree and 17.3% \\ere not sure that there is 

iteracy iq their community. 35.3% disagree and 29.3 strongly disagreed that the co1nmunity 

:rs are practising 1nodemized agriculture; and finally 36o/o disagreed and 19.3% strongly disagreed 

e statemept that there is easy access to fina:1cial support from microfinance. 

;overnment Policy 

~fers to any course 01 action by governn1ent \vhich intends to change a certain situation. The 

ament uses policy to tackle a wide range c,f i~;sucs. Govenunent dcparttncnts such as education, 

es and councils, all make policies that affect our lines. They can be influenced hy decision 1naking 

ernment, voluntary agencies, comn1u11ity groups. 1nediun1 and public opinions. 

5: Government policy 

~trongly disagree D1sagr1.:c not sure /\gn .. ·l· 'trnngly agn:c 
-

1 ahlc N ·1 ahlc 

Count Table N ·~n Count Ta!.,lc N °/o Count Tahlc N °11 Count II Count N °o fl 

~mment of Uganda IS w1pmg 
Vl.""rty through pov'-=rtY eradication !7 11.3°~ 5<J 39.3'Yo 37 J4 711 .35 23.VVn ") 1.3° 0 .... . n -
Ill 

·I of c1tizenship is promote! a~ 
10 6.7°/o 2'> 19.3°;(, 53 35 .. , 11· o 50 ,,·cmmcnt policy 

.33 .. VY., ~ '\ ,0 
• • . 0 

re moral. ethical and spiritual 
C) h.0°/o 14 '>.3~1 53 35 . .3 1~11 60 

nong the community members 
40.0~n 14 9 . .3° 0 

•\'cmmcnt promotes scientific. 
and cultural knowledge. skills 3 2.0°/o I 9 12. 7°10 32 , I '11, - . , " RO 53.3°/o I fl I 0. 7~~, 

ides 

,·cmmcnt throui?h its ""·ducat1c,n 
II 7.3°/o 16 I 0. 7%1 3~ 2:!.01}0 77 51 .. V~I, I .3 ~.7° 'o 

th.nk goV\.TnmCllt officials <.:an be 
:ountablc to the people who voted ) 2.0°/o 16 10.7'% 29 19.3~;, (l() 40.0°.1, 42 2X .0° n 

power 

rce: primary data 
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.nent policy is an essential indicator on th~ sustainable peace building as indicated by findings in 

e l 5. 39.35% disagreed and 11.3% strong!y disagreed that the govern1nent of Uganda is reducing 

>overty through poverty eradication action plan. 35.3% of the respondents were not sure and 

, agreed that the level of citizenship is pro1noted as part of government policy. Up to 40o/o of the 

tents agreed and 35.3% were not sure that there are 1noral, ethical and spiritual values a1nong the 

lnity men1bers. 53.3% of the respondents agreed and 10. 7% strongly agreed that the government 

:es scientific, technical and cultural knowledge ~kills and attitudes. 51.3% of the respondents 

and 8.7o/Q strongly agreed that the governn1ent, through its education policies is giving support to 

Jnity members and finally 40% of the respondents agreed and 28% strongly agreed that they do 

hat political leaders can be held accountable to the people \Vho voted the111 in power. 

/hat are the challenges to attaining ~ustainahle peace building in the cransitional post conflict 

.:rence to research question two, the foilov.·ing arc the challenges involved in attaining sustainable 

in transitional post conflict; 

The extreme polarization held by PoliticaJ/Go\'crnment Jeaders to \\1in support fron1 the 
es 

has always taken the shape of dehu1naniziitg and <lemonizing the opponent and their supporters 

: over glorifying thernselves. Such extremity has led to th<' creation of cnctny i111age arnong leaders 

h have negatively af fec!ed the pursuit for sustainable peace 

The use of stereotype is limiting interactiPn bet\vcen neighbours and also leaders 

scenario has made negotiation for peaceftd co-existence very difficult ha1npering the quest for 

tinable peac\!. This stereotypical tendency has affected service delivery, appoint111ent into public 

;es and ev~n building the capacities of the people to analyze and de1nand for services they deserve. 

pied with this is the continuous human rights .1buse. 
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~sence of political misinformation and ~istrust at polith:al levels has resulted in lack of dialogue 

litical clarity leading to wrong beliefs and attitudes on each other. Such misunderstanding being 

iore da~gerous than extreme stereotype ha~ negatively affected the process of attaining sustainable 

isuse of historical information and interpretation that produces controversies has further produced 

1 iral and cultural violence instead of cstabli~ hing the culture of peace. History is supposed to shape 

1 .y and pron:i'lte peaceful co-existence but the \Vrong application in this context is leading to 

.ce and div1sionism which is very detri1nental lo the search for sustuinablc peace in the transitional 

\' ~ . 

The language of the victims has not ah,·ays been heard in every struggle for peace 

quite unfortunate that wo1nen and children vv-ho have ~,uffered the 111ost fro111 the brunt of the 

:gency have n1ostly been ignured leading to sclf-victi:nization and inferiority con1plex because of 

inuous stigmatization frotn the con1n1unity 1~1e111bers a1nong \\'hon1 they live. Worse still. .4heir 

hts have not been addressed and son1e of tl·cn1 continue lo disappear and nobody can account for 

re they are. This alone har. caused su:lpi~ion in the vict11n ~ s 111inds that they arc being taken as 

I 1inals but not victiins of \vhat happened to then1 hence they have no confidence in any peace 

t 1npts and this is very detrin1e11f al to the attainn1ent of sustainable peace. 

l Limited involvement and engagement in thr policy .formulation at the national le\'el of the 
' I community 

ording to the intervic\\'S conducted with the opu11on leaders, it \Vas found out that there are 

!alistic decisions based on policies which are not relevant in the context of the areas that have 

cred from the. two decade's insurgency. To this effect no questions of the affected societies have been 

\Vered making it diffict;lt to realize sustainable peace in the areas. For sustainable peace to be 
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:d it is in1portant to involve those who ;•re fro1n the areas of conflict to put for\vard the real 

•n for proper analysis before policy decisio'1s are arrived at. 

rherc i's lligh illiteracy levels translated into leadership and businesses n1aking the 
1 >eople more vulnerable to outsiders 

ituation hos produced leadership of 0wnersh;p leaving cornpletely the application of intellectual 

.ch to leadership. Such a circumstance has made the intrusion of outside ideas of leadership and 

ss to domin"te the operation of the District busint:sses perpetuating exploitation and 1nanipulation 

local community h~n~e increasing the depcndenl:y syndro1ne which has negatively been affecting 

stence and attaintnent of sustainable peace. 

Low motivation of teachers making chem not to like their job and yet they are n1eant to shape 
·ciety's destiny and nation building. 

the demolition of the camps where the schools \Vere n1erged together as learning centers. the 

,Js retun1ed to their original locations which arc far a\V<lY fron1 the teachers· fa1nilies and they have 
,. 

Juses in addition to low payn1ent. Wc1rsc s1 ill, th~ govern1nents' lack of con1111itn1ent to\vanls 

)vcment of teachers' t::ondition of ~ervicc apart f101n unfavorable policy on teacher in-scr\'i'-=c 

ng, is leading to high rate of teachers' stagnation at tile san1e level for rnany years. Stagnation at one 

has always deprived progress in any effo11 to achieve a goal and this situation has tu111ed into an 

' .!1nic in the life of teachers 1naking their lobbying etT011~' frustrated. This alone has lo\vcred the 

1ty of the education provided in schools, and de- tnotivateci those in their johs, 1naki1;g creativity on 

ea~hers side an illusion and less contmitmcnt to teach. 

What are the relation~hip between education systen1 and sustainable peace buildin~ in 
1sitional post conflict era? 

; therefore addressed research question three on the relationship between education and sustainable 
;e building in transitional post conflict. 
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L6:Pearson Correlation 
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. J • 
Correlation 

Sig. (2-t.1ill'd) .000 .OCJO .000 .000 .000 .000 ()()() .000 .000 

development Pearson 
.R3 J°" .933" .905°

0 843 .. .841 •• .M47'' .97 J .. I .852 .. .848 .. 
Correlation 

Sig. (2-tailcd) .000 .000 .or.o .OOCJ 
I 

.000 000 000 .000 .000 

eradication Pearson 
.93~f. .884°· .922°

0 
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rrelation is signific•nt at the 0.0 I level ( 2-
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16 above, show that there was significant relationship between sustainable peace building and 

ion at 1 %: Sig. (2-tailed) <0.01 ). 

this output Pearson r = 0.852 for sustainable peace building and civic education and citizenship. 

Jrrelation is positive, meaning that high scores on the civi~ education and citizenship test tend to be 
' 

I with relatively high scores on the sustainability peace building test. For sustainable peace building 

:urriculum content, pedagogy and learning resources the result is 0.887. The cotTelation is positive, 

ing that !;, :gh scores on the Curriculun1 content, pedagogy and learning resources test tend to be 

d with relatively high scores on the sustainability peace building test. For education and identity and 

inable peace building Pear~cn r =0.944. The correlation is positive, 1ncan1ng that high ~;cores on the 

ation and identity test tend to be paired \Vith r1-:lativcly high scores on the sustainability peace 

.ing test. Governance and peace building produce Pearso~1 r = 0.921. The correlation is positive, 

1ing that high scores OJl the Governance test tend to be paired \Vi th relati vcly high scores on the 

iinability peace building test. The output r'.!vealed tha~ Pearson r = 0.939 for sustainable peace 

jing and Teachers and teacher education. The cotTclatir,n is positive, 1neaning that high scores on the 

.;hers and teacher education test tend to be paired \Vith re:atively high scores on the sustainability 

,;e building test. The test showed that Pcan•on r -= 0.830 for sustainable peace huilding and 

damental right. The correlation is positive, tneaning that high scores on the Fundan1cntal right test 

' 1 to be paired with relatively high scores on ·he su~tainahility peace building test. Fro1n this output . 

. rson r = 0.831 for sustainable peace buildin~ and Hun1an Jevcloptnent. The correlation is positive, 

aning that high scores on the Human devclop111l .. nt test tend to be paired with relatively high scores on · 

sustainability peace buiJding test. The output sho\ved Pearson r = 0.938 for sustainable peace building 

J Poverty eradication. The correlation is positive, 111caning that high scores on Poverty eradication test 

1d to be paired with relatively high scores on the sustainability peace building test. Fro111 this output 

u can read Pectrson r = 0.908 for sustainable peace building and Govem1ncnt policy. The correlation is 
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:e, meaning that high scores on Gov~mment policy test tend to be paired ~·ith relatively high scores 

sustainabiiity peace building test. 

' 
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CHAPTER FIVE: 

DISCUSSION OF FINDINGS 

roductioti 

!Ction presents th~ fir.dings of the research in resp 1.!~t to the three different research questions. The 

sion is pref;ented based on the researcr quest\on fo1mulated in chapter one and findings that are 

~ted in chapter four. 

1e Indicators of Education system and Sustainable Peace Building in Transitional Post 

ict Era. 

! \Vith research question one, findings were preserted in chapter four above and the discussion is 

it ed. 

Civic Education and Citizenship 

education and citizen~hip is " significJnt tool to apply in realizing sustainable peace building jn a ... 
itional society and provide answers to the qucslions of .\yna1nic societies as revealed hy 43 .3~'o 

!d about the present of the civic education provider;; and 56o/o do take part in con1111unity prohlen1 

ng initiatives, Rietbergen McCracken (2005). This definitely address research question one~ as one 

1e indicators of Education and sustainahlc peace building in transitional post conflict. However, the 

' level of involve1nent is not adequate given in an area that is recovering fron1 \var and is witnessing 

tis in co1nmunity level conflicts, such as land disputes and dornestic violence. Ideally, n1ore and 1nore 

1c citizenry should get involved in con1munity level efforts lO resolve these conflicts. 

2 Curriculum Content, Pedagogy and Learning Resources 

:ording to the findings, it is indicated that curriculu111 is understood to he the passing of kno\vlcdge 

n one generation to the next based on lcan1ing outco1nes where skills~ attitudes and values are 
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d onto the learners alongside wi~h fact11al kt:owledgc. It was also found out that the cu1Ticulum 

:lp in the child's general skill develop1nent; it has values and potentials to communicate ilnplicit 

>licit civic messages and the schools in the study areas have well stocked libraries and laboratories 

~tbooks ~d apparatus \\'here teachers can adequately prepare then1selves for facilitating learning, 

~F, (2005). 

1ove f1ndipgs show that the curriculu1n is ~ffcctive \Vith the 1nethodology and learning n1aterials. 

·all, \vith the inception of the Universal Prin1ary Education started in 1997 in order to increase 

to educaaion by children in the absence of adequate resources, fe\v \veil trained personnel to 

nent the curriculun1, th~ quality of the curriculu1n in1plen1entation \vas drastically reduced. This 

on is currently worst with the fact that there is con11nonly low staff head count in 1nany pri111ary 

condary schools con1pared to the high nu1nber of learners \vho con1e to school. 

Education and Identity .. 

indings portray that, education creates a sense of nationhood and tnes to break the ethnic and 

ous blocks which often cause divisionistn and hostiliLy, A!exandar Et.al, (2010). Findings revealed 

here is a lot of fear attached to the re1nains of those who unfo11uPately \Vere killed during the peak of 

1surgency since they a19e being found in tlie rctu111 s;tes. This is a point of concern because it has a 

1ous connotation where there are fears of being possessed by the spirits of the departed ones and 

·al children have experienced hallucina1 ions. 

~lear that informal education is very i1nportant in providing kno\vledge of indigenous faith and 

1ral practices of a co111munity and significantly the identity of a pa11irular people. This indigenous 

NledgP. is the building block of social fabrics weaving the believe syste1ns and philosophy which 

•ody the purpose and the goal of life. The other value to take into account is that infonnal education 

Jld provide the knowledge and respect for other cultur\!s and belief systen1s. This helps to instill in the 
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, the knowledge of pluralism and di\iersity which is a global need and this is better taught to the 

1 at the ebrly age. This finding is in agreement with that of Saffigna et al (20 I 1) who established 

Idren achieve better outcomes \\'hen their diverse strengths, abilities, literate and cultural practices 

lerstood and supported, valuing and respecting diversity is vital for ~hildren to develop a strong 

f identity. 

;oveman~e 

tudy found out that, there is growing business co1npeten~e, integrity and transparency in financial 

.!S to the people. There is rise in econo1nic gro'.vth and invest1ncnts; availability of e111ployn1cnt 

unities and proper environmental protection as \veil a~· 1nassive education on the govcrn1nent 

1res from the grassroots to the top; go0d health St'tYicc~· Jnd transport and con1111unication. This 

!S that the general life situation of the reople should bt: excellent bu1 as the findings is 1nini1naL its 

:ation is limited for a society such as l(jtgun1 1,(1'.\'n council. In regards to governance, the study 

l evidence of unaccountable leadership which engages irsc~f in handling party conflict other th~1 the 

·n·s need; poor sc.::rvicc delivery, rising rate of institutional corruption, hureaucracy and incfficicnl:y 

·vem1nent institutions and \Veak judicial systen1s. 

finding confim1s the study done by Kwai~ yclJ (2012) on sustainable peace building in the Great 

=s Regions, 'Nho established tiat political ant! ccono111ic stt.bility is an illusion and if peace building 

be sustained, it should be enshrined in a long t~nn approach to address structural causes of conflict 

ensure these core institutions that will pron1ntc the kinds of distrihut;on and procedural justice that 

\\'holly reduce violent conflict. 

5 Teachers '"d Teacher Education 

~ study found out that there are mainly qualiticd teacher~; in schools with good tenns and conditions of 

vice, fair ratio of n1ale and female teachers, anodes of se1 ~' ice is based on universality acceptable 

\ . .. 
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rds other than faith, language and gender. Teachers who are influential politically hold de1nocratic 

rhis response show an ideal school situation but practically most schools have teachers in the 

al level required but no continuous devclo~ment as should be. However, the balance between male 

:male teachers is still far from ideal, witi1 1nalc teachers outstripping f en1ale teachers in most 

ls. This gap presents challenges 1nore especially \Vhere teachers are required to deal with different 

ng and gender needs in the school. 

FundameQtal Right 

indings show that due to good level of education in the town counciL the level of a\\'arcncss of their 

. is high co1nparcd to the lowty educa1ed con1inunitics. 'fhe people also. to a large ex lent exercise 

rights. This means that the co1n1nunity 111.:n1bcrs do ca~ily access other social scr\'iccs such as 

nation fro1n the 111edia; they can also atte11d 11011-fonnal education organized hy CSOs, gover11111ent 

als and participate in international events Jike the Hu111an 1"{ights Day, Day of the African Child, 16 

. of Activism against Gender Based Violence. Fron1 participatin~ in se\'cral of such activitiei and 

lions, one g~ts to kno\V more about rights and responsibilities that is \vhy the indicator is high 

pared to others. This also explains why there i~ relatively reduced violence in n1ost hon1es of the 

·ated. There is correlation between education and achieving sustainable peace building. This situation 

1ly challenged by systematic,discrimination on political and religious ground, access to school of 

!rent quality, weak law cnforcernent by govcn1111cnt institutions \vhich is able to pose dangers on 

ainable peace building and perpetu~ting structural violence. 

7 Human Development 

1as found that, there is a good level of educati\lll of the C<•1nmunity. People seek and receive good 

ntion and health services, good level of respect for individual differences due to fair level of pluralis1n 

diversity of knowledge. 



nerefore shows that education offers a level of as<;ertion that people apply in response to their daily 

on unlike in the absence of education were peoplt! tend to accept their situation the \\'ay it is even if 

nf".'vorable this agreed to the work by Streeten, 1964. Scch appreciation of diversity is very useful 

quest for sustainable peace building. 

Poverty Eradication 

s found tha& some knowledgl! of govcm1nent dcvelop111ent progran1n1cs exist \Vi thin the co1111nunities 

1e number of people involved in such programn1~s is low in tern1s of sci f-help projects. This low 

of inYolvement can adversely affect poverty cradi~ation efforts by li1niting the opportunities for 

jevelopment. An infcrenv;! can be drawn that 1nnst of the poverty eradication initiatives such as 

AF and NAADS have .been largely ubusl.d. due in part, to the lo\v level of involven1ent by 

nunity members. This finding can explain the growi11g rate of pove11y. despite the huge in\'cstlncnts 

\'! in these progra1ns. 

) Government Policy .. 

ording to the study. there is strong disagrccn1cnt on the govcn1111ents· efforts and con1111it1ncnt in 

ting poverty and pro1noting citizenship which \vould addre~s conflict fron1 its roots. This situation is 

sened with the moral decay and unethicJI approaches to the 1nJnagc1ncnt of public affairs \Vith low 

·ituality. This situation i~' i1npo11ant because in struggling to achieve sustainable peace building, it is 

>ortant to bear strong 1noral integrity, eth:cal values and one has to be charis1natic enough to educate 

public on \vhy everybody· s participation in peace building i:-.: paran1ount. On th\! other hand, the study 

•\vs that the govern1ncnt effort ir promoting science, technical and cultural knowledge is good since it 

ievcd to be upholding the values of the con1111un;ty. Govern1ncnt white paper, I 992. l lo\vcver the 

·thods being applied should depict a positiv~ intention instc·td of creating kno\\·lcdgc gap \Vhich can 

;ily affect human develop1nc11t in the current trcnJ \\'here globalization hds taken a pace that everybody 
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struggle to catch up with and stilJ wherl· the knowledge of pluralis1n and diversity is highly 

able for peaceful co-existence. 

means that any peaceful and developt·ci co1nn1unity 1nust have very good and relevant education 

n1s that support hu1111n growth and dcvclop1ncnt in all aspect~: cco1101nically, socially and 
' 

ically. Thet;e aspects of life ar~ indicated in fonn of good healthcare, excellent education 

Jrmances with continuous quality an<l relc,; :int rcsearclie~, growing businesses and standard of living, 

ect and upb.Q.~ Jing of funda1nental human rights, frccdo1n of expression, good 1norals and integrity of 

lie servants "11d the citizens. 

The relatior.ship between Education sy~tl·tu and Sustainable Peace Buildin~ in Transitional 

t Conflict Era. 

1 Civic education and sustainable peace buildinJ,! 

~ording to the test in chapter four, it sho\\ cd that there is strong relationship hct\\·ccn civic cd~ation 

l sustainable peace building which is represented by Pearson r = 0.852 for sustainable peace huilding 

I civic education and citizenship. The correlation i :~ positive, n1cnning that high scores on the civic 

1cation and citizenship test tend to be paired \Vi th ~·elati vcly high scores on the sustainahility peace 

dding test, and vice versa. Tllfi therefort: 1ncans high score on the civic education test \vould predict 

1t there is relatively high score on the sustainable pence building test, and \\'hen civic education has lo\v 

>re then we can predict lo\\' sustainable peace building. 

?.2 Curriculum content, pedagogy and learnin~ resources ttnd sustainable peace buildin~ 

relation to the an,dysis done in chapter four. it revealed that Pearson r = 0.887 for sustainable peace 

1ilding and Curriculu1n content, pedagogy and !earning resources. The co1Tclation is positive, 111caning 

at high scores on the Curriculum content, pcdaJngy anrl lca111ing resources test tend to be paired with 
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latively high scores on the sustainability peace build111~ test, and vice versa. In other words. if there is 

gh score on the cun·iculum content, pedagogy and learning resources test, would predict that there i:> 

latively high s~ore on the sustainable peace huilding test. and 'W·hen curriculu1n content, pedagogy and 

~ lllling resources has low score then we can predict lo\v sustainahle peace building . 

• 2.3 Education and identity and sustainr.ble peace buildiug 

he output read Pearson r = 0.944 for ~ustainablc peacL~ bt:ilding and Education and identity. The 

1 urelation is positive. 1neaning that high scores on the Education and icientity test tend to be paired \\·ith 

latively high scores on the sustainability p.~acc huilding test. and vice versa. l'his signifies that high 

1 4)re on the education and identity test. \\'ould predict relati\ cly high score on the sustainable peace 

iilding test, and \Vhen education and i<lentit~ ' has lo\\' S(orc then \Ve can predict low sustainable pcac\! 

1ilding . 

. 2.4 Governance and sust;iinahle peace buihling 

rom this output you can read Pearson r = 0.92 l for sustaina!1le peace building and Cio\'ernance. The 

orrelation is positive. 111caning that high score~ on the C.overnan•.:l test tend to he paired \\'ith relatively 

igh scores on the su~-;tainahility peace building te"t. and vicl: \'l'L-\a. In other \vords. if there is high score 

•n the governance test. \vould pr~dict that th:rL· is relative:y high score on the sustainahle peace huilding 

est, and when governance has lo\v score then '' c can predict In,,: sustainable peace building. 

;,2.S Teachers and teacher educat~on and sustainahlc peace building 

l'he output revealed that Pearson r = O.<JJ·-) for ~ustainablc :;..:ace building and ·rcachers and h:acher 

xlucation. The correlation is positive. 1ncanin~~ that high scon.·s on the T eachcrs and teacher education 

est tend to be paired with relatively high scores on thl~ sustain~hility peace huilding test. and vice versa. 
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tively high scores on the sustainability peace buildtn!; test, and vice versa. In other words. if there is 

r i score on the curriculum content, pedagogy and lean1ing resources test, would predict that there is 

· tively high s~ore on the sustainable peace building Lest. and when cu1Ticulu111 content, pedagogy and 

ning resources has low score then \VC can predict l<)\V sustainable peace building. 

1 3 Educatioq and identity aud sustain&ble peace building 

: output rea<J Pearson r = 0.944 for ~ustainable peace bt:ilding and Education and identity. The 

1 ·elation is positive, meaning that high scores on the Education and identity test tend to be paired \vith 

1 tively high scores on the sustainability p ·.~acc huilding test. and vice versa. This signifies that high 

1 re on the education and identity test, \vould predict relati' cly high score on the sustainable peace 

lding test, and \Vhen education and identity has lo\V SLOrc then \Ve can predict lo\V sustainable peace 

I lding . 

. 4 Governance and sushiinable peace building 

•m this output you can read Pearson r = 0.921 for susta!na!1lc peace building and Governance. The 

Telation is positive. ineaning that high sc,Jre~ on the C.overna1v~c. test tend to he paired \\'ith relatively 

~scores on the su~;tainability pcac~ building te,t. and vice ve..-.:;a. In other \vords, if there is high score 

the governance test, \vould pr~dict that th~rc is relative!y high score on the sustainable peace building 

t, and when governance has lo\\' score tht'Jl \Ve can predict lo"' sustainable peace hui Id ing. 

!.5 Teachers and teacher educat~on and sustainable peace building 

ie output revealed that Pearson r = 0. 93'-J for sustainable :~~ace building and T'eachers and teacher 

ucation. The correlation is positive, meaning that laigh scon:s on the Teachers and teacher education 

>t tend to be paired with relatively high scores on the sustainl!hility peace building test. and vice versa. 

\I .. 
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1 neans high sc'-1re on the teachers and teacher education test, \Vould predict that there is relatively 

. ;core on the sustainable peace building test., arid \\'hen teachers and teacher education has lo\v score 

Ne can predict low sustainable peace building. 

Fundamental right and sustainable peace huildin~ 

test showed that Pearson r = 0.830 for sustainable peace building and FundanH:ntal right. The 

:lation is positive, 111eaning that high scores on !he fundan1ental right test tend to he paired \vith 

· ively high scores on the sustainabilit) peace building test, a11d Yice versa. Therefore high score on the 

.amental right test, \\·oulci predict that there is ri.:lativcly high score on the sustainahle peace building 

and when ft1nda111cntal right has !O\\' scon: then \\'e can pn:(!ict lo\v sustainable peace building. 

• 7 Human devclop1nent and sustainable peace building 

n this output, Pearson r = 0.831 for sustainable peace building and Hu1nan develop1nent. The 
..._ 

·elation is positive. 1neaning ti1at high ~cores on the I lu111an develop1nent t~st tend to he paired \\'ith 

· 1tively high scores on the sustainability peace hui lding test. and vice versa. This put it clearly that high 

1 re on the hu1nan dc\'elop111ent test. \\'ould predict that then; is relatively high score on the sustainahle 

I 1 •ce building test, and \vhen hun1an develop111cnt has lo\v score then \\'e can predict lo\\' sustainable 

' ice building. 

· ~.8 Poverty Eradication and sustainable peace nuilding 

le output showed Pearson r == O. 938 for ~ustainahle peact. building and Po\ crty eradication. The 

•rrelation is positive. 1neaning that high ~cort.s on Puvcrty eradication test tend to he paired \vith 

latively high scores 011 the sustainability pcai::c buildi11g t~st, and vice versa. In other \vords. if there is 

gh score on the poverty eradication test. \\'ould prcuict that there is relatively high score on the 
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airable peace building test, and when poverty eradication has Jow score then we can predict low 

1 ainable peace building. 

' 9 Government policy and sustainable peace building 

m this output you can read Pearson r = 0. 908 tor sustainabl\! peace building and Govcrn1nent policy. 

1 : correlation js positive, n1eaning that high scor'.:s on GllVern1nent policy test tend to be paired with 

1 ltively high scores on the sustainability peace building test, .tnd vice versa. This point it out that high 

t re on the government policy test, we \'~·ould predict that there is relatively high score on the 

1 tainable peace building test, and when ~ovcr111ncnt policy has low score then we can predict tow 

tainable peace building. 

1 Summary 

•m the study, education dnd sustainable peace building are indivisible. They n1ake an ideal society 

ere the culture of peace and the capacity to rc~pnnd tc1 a:1y conflict situation arc adequately inculcated 
.... 

1 the mind of e\'ery 1ne1nber of thl: society. It should he realized that peace building is not just a once off 

.:urrence or utility but a continuou~ function that should effecti\'ely and efficiently he carried on fr)r 

I .bility in any society. 
I 

I 
' ie fact that conflict is found everywhere and anyti111c in tht: life of the people~ one achieve1ncnt should 

1 •t be over celebrated but fu11her analysis should continue to identify any future danger and preparation 

ade to prevent it on tin1e. This is only pnssinlc through a very JOOd and strong systen1 or education with 

.itable curriculun1 addressing the national needs and preparing the citizens for a corporate rcsponsihility 

·shape the destiny of their own nation. Education is i1nportant here in vie\V of the fact that it plays roles 

t transforming the peoples' thinking and attitude to peaceful behaviors, thus influencing the individuars 

:tions. 

\ I , 
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I 

;ver, on the ot!1er hane\ education \vhcn 1nisu~cd cnn cause and peri->ctuatc conflict and negatively 

t the peace building process and sustainahility. Fur inslan~c. \vhen applied to over glorify ce11ain 

res and religions abo\'c others it can breed \\·ars. just lik1~ C1altung (2002:5) - (.l.Claltung. Carl G. 

;,sen and Kai Frithjof-Jacobscn ( 2002:5). pointed out that strict reading sacred Books such as the 

,bamic traditions facilitates \var culture since in this tradition conflict is considered a separation 

.een God and Satan. 

' 

\ . ,,. 
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CHAPTER SIX: SUMMARY, CONCLUSION AND RECOI\1MENDATIONS 

ntroductioo 

1 chapter presents the su1nP1ary, concJusion of th~ findings, recon1111en\.tations and suggestion for 

er research. 

~ummary of research findings 

study used l>oth secondary and pri111ary Jata The analysis '.Vas done using statistical presentations. 

requency correlations. 

study findings revealed that education i"' a very i1nportant tool and has \'~ry good ~ntluence on every 

oach to achieving sustuinablc peace building. It \\·as true that so 1nan~ 1ncans ha,·c hc~n used in 

~ging and resolving conflicts in an atte1npt to build peace ('J1Cl e\·en keep peace but unfortunately all 

~approaches ha\· ~ not been able to sustain peace hn\\·e,·cr it \\·as also found out that, education can he 

,sed and never helps to rcsoh·c conflict 111ore e~pecially at a latent le\'el. 

uly the study ,·e\·ealed that there arc nu111erous challenges \\'hich affect the i1nplc111cntation of 

ation in a 1nanncr that should pro1note ~ · ustai1~ahle peace building. These challenges arc syste1natic. 

ronmentai. econo1nic and social in nature. The suggestion is to readdress the education systen1s and 

·ove on the i1nple1nentation and 'nonitoring of education progra1111ncs. 

:onclusions 

clear fro1n rhc research findings that cdt!c~~tinn (an provide a reliable n1eans for inculcating the 

es of peace in post conflict areas \\'here pot.:n•ial for con1111unity conflicts rc1nain~ high. To attain 

ainable peacebuilding. using the education s)sten1 as a building block pre~ents a huge potential for 

ess. This is possible because if the children a;·c e:xpo~ed to a culture of peace right fi·on1 an early age. 

p-oomed through the said systcrn to beconll pi.~ac~ loving citizens, then chances arc that they \Viii 

.. 

\ . , 
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T)' the values of peace into their adult lives, in their hotnes and in the co111munities, and actively 

1tribute to community life. Through education one is able tc, look at peace huilding as a continuous 

>eess that should shape the socio dynamics of the society. the respect for 1noral justice \vhcre people 

th the skills of problcn1 solving take a stand for one another· s needs and the good of the country. It is 

portant to not~ that with a concrete education ~ysten1. relevant curriculun1 and rich 111cthodology, it is 

.ssible that the civic disposition shal! becon1c inclined tl) .vards interdependence and hannonious 

latio11ships. 

J Recommendations 

regards to the above study fin<.:ings. the study rccn1n;ncnds that the ~overnn1cnt of Uganda through the 

inistry of Edu~ation and Sports and the l\tinistr:; of f'inanct~. Planning and Econon1ic Developn1ent. the 

!gislators, th~ National Curriculum Dcvclopn1ent C ct 1t 1 e. the Ci \·ii Society Organizations. dcvcloptncnt 

lrtners, the local councils other stakeholders take part to\\·ards sustainable peace building in the 

•llowing ways: 

here should be CUITiculun1 revision by the Nationa: c·urriculu1n Dc\'clopn1ent Center. Th~ purpose of 

tis exercise shall be to clitrainatc clcn1ents of the curriculun1 that crcat~ and peq1ctuatc negative 

erceptions, attitudes and bchivior such a~; over glori fyin:.; resistant personalities in History subjects. 

Dese elements should be replaced \Vith the introduction of lifeskilJs that lead to less hostilities and 

·bjective inforn1ation on histo1 y. culture and aspir~'tions. It i~; also in1portant to introduce hu1nan rights 

nd democracy education \vhich shall ans,vcr the pc(lplcs · desperate nct:d to kno\V their rights and roles 

n the governance of their own country. 

fhe teachers should create the cuiture of non-violence and peace through their practical involvc1ncnt in 

Jon-violent activities and behaviours change such as participntory and rights based learning, chi!drcn 

\• 
I' 
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:ting involved dra\ving class rules and regulations. This should be supported by organ1z1ng 1nany 

>blem solving activities like dialogue, experien~e sharing, in~piration, action planning and counselling 

rich \\'ill in turn motivate the children to deal with iheir O\vn problems and that of others. On this 

:ommendation, the civil society organizations should abo <.·rganize problen1 solving \vorkshops and 

ninars targeting young people and teachers. This \\'i II provide the basis upon \vhich the teacher is able 

exemplify the curriculu1n i1nple1ncntation. 1 he: adv<1nt,,ge is that it shall help to reduce on the 

:idences of physical and verbal violence :n schools anJ all the educational settings. Besides this, the 

:thods used in the class situation should be 1norc d~nH•cratic than authoritative in order to enforce on 

tive listening ski II and dia loguc. 

:ace and contlict infonnation should be included in the tcacl1c1 education curriculu111 so that by the tin1c 

teacher qualifies~ one is ahle tu credibly convey peace 1ncs"ages to learners fro1n the beginning. It is 

~ry useful for a teacher to believe in hislhe1 k1llnvlcdgc and ho\v it is going to hear fruit in the life of the 

~ 

amer. The transfo1111ation a learner achieves fi«Hn the rc\·a1nped ,:urriculun1 cdu~ation \viii increase the 

amers· invoh·crneat in conflict prevention and soh·ing tilt: existing one. So the tcachcr·s participation 

~ peace education. rncetings and se111inar" prepares '' fcrti le gr<'und for culth·ating the seed of peace and 

I lstainable peace building i11 a tran~: itional society. 

' 
~other important reco1n1ncndation is that school" and ci\'il so·.:;ety organizations should engage children 

nd teachers in active peace discussions thrnu!;h organizati")ns of debates. niectings. essay \vritings and 

\ns for Peace activities. Th:s \viii cnahlc the cx~hang,· of in ftntnation. peace and their involvcn1cnt in it 

hernselves and their situations. It shoul<l h\! noted that open d~scussions and inh:ractions with di ffercnt 

'COple, makes children and adults begin to critically and thoroughly think and re-think about their own 
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in relation to others perspecti\'es, hence torn1ation of an original op1n1on based on realistic 

nation. 

govemme11t should, in collaboratinn \\'ith the civil society organizations progran11ne the 

cmentation of revised civic and citizenship education base~l on hun1an rights. This curriculu111 should 

son four key areas: Equality and Justice. Di\'crsity and Pluralisn1. Hu1nan Rights and Social 

JOnsibilities and Dcn1ocracy and acti\'e pa11icipation. This should also be included in the teachers· 

.ing curriculun1 to enable thcn1 in1ph.:111ent the cducntion progran1n1c ohjcctively and fro1n an 

rmed point of vie\\'. Th~s is bcl1cvcd to culti,·atc the culture of peaceful co-existence and coq1orate 

onsibility in the citizens. 

ticdlly neutral n1cctings and discus~~ion should h~ 01Tani1.ed a111ong young people across cultures. 

s IS important to en1po\ver the young people to spread values like tolerance. respect of cultural 

ersity, transparency and asse11ion that enhances frc 1..:dlHll and creation of personal friendship heyond 

itical and religious boundaric~. This can he done through f(l:·1nal and infonnal educational settings in 

lOols, Universities. Conferences, \vorkshop" and sc1nin,~rs aud con1111unity 1ncetings. This is believed 

peacefully wcavt.: people's action together h• sustain for place for sustainable peace building. 

' 
IC civil society organizations and educational institutions target!ng young people and adults should 

ntinuously organize conflict resolution \Vorkshops an1J sc1nir,ars to educate particip,111ts on altcrnati\'e 

ols to violence. This should further be strengthened \\·ith the introduclion of conflict resolution 

1echanisms which should be practiced daily hy ~hildrcn and adults as part of the practical life situations. 

he inter-religious dialogue and prayers shotdd be held to help participants and the co1nn1unity at large to 

nite in the course of building sustainable pcac~: and co-exi~t instead of taking divergent opinion. This 

\ , 



I also help participants to understand the in1portance and values of each other and the places they 

ne from for instance the different co1nn1unities living in Kitgu1n To\vn Council and Uganda as a 

ole. The work of the religious leaders and the con11nunity Ie,.ders re1nains very i1nportant to n1ake this 

!ality. 

e use of internet as an edl!cational tool is good 1'or sharing pe,tcc infonnation and 1nobilizing people for 

rtainable peace building. The use of this fr1~ility allo\\'" free interactions a1nong people and access to 

ferent people \Vith different experience~ about peace. The govcrn1nent and the civil societies should 

rure the safety and quality control of the use of this to avoid further ahusc to c.:ause conflict and 1noral 

rruption of the people \Vho 1night focus on phonography instead of peaceful use of the intc111et 

1e Govem1nent. through the Ministry of [dul'.atio11 and Sporh and the rv1inistry of Finance. planning 

d Economic De\·ek1pn1ent should ensure the :·ecruitn1cnt or qualified teachers and planned properly f~H' 

... 
eir wellbeing in tcrn1s of their payn1ents. tlrn1s and conditions of scr\'ic.:e. These should he frn ·orahlc to 

otivate the1n to render the quality servic~: . l·or the education of the sc.:hools leading to the sustainable 

:ace develop111ent. such is cousidcrcd to en~blc the retention of teachers in conflict affected areas. give 

so the opportunities for teachers· in-ser\'icc dc,·clnp1ncnt in tcnns of training. increase on the 111oralc of 

:achers and pron1ote sustaina'nle peace buiidi11g in suc.:h ~on1·~1unity as Kitgu111 'fo\vn ('ouncil that has 

een in a conflict situation for decades. //Ht/'.' ,, inccsitcs. 01 g/11ploads1doc11111c11tslstoreldoc I IN EE 

;uidance Notes 011 T c.:achers Co111pc11sa t ion I 'i I< Jf i 11g1>df I. 

fhe govemrnent should focu~ on the Education ~cctor ret<. .nn through the political cconon1ic analysis of 

xlucation sector. Here cn1phasis should also he on quality !;er\·ice delivery, planning and procurc1ncnt. 

:>nee these have been affected in the education sector. the output and outco1ne shall ahly addr(!ss th(! need 
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the citizen in terms of quality. This is very i1nportant in sustaining the quests for a lasting peace. 

ontgomery,A and i\1cg/y11n. C. (2009) Ne"' peace. 11eH' teachers: students teachers· perspcctil·es <?f' 

ersity and con1n1u11ity relations in Northern Ireland. Teaching and Teacher ed11catio11. 15: 391-399}. 

' 
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/ August/2012 · 

Dear Sir/ Madam, 

RE: TO WHOM IT l\'11\ Y CONCERN 

This is to introduce Mr.Kiblvota Richard OkidL registration number 09/lJ/2202/l\11\C \vho is 
our Masters student in Conflict Trans formation Studies at the Institute of Peace and Strategic 

Studies. Oulu Uni versi tv. 
"' 

His research is; "Education and Sustainahlc Peace !mildin~ in a Transitional Society: A 

Case study of Kitgum l"o\\'D Council"~. 

Please. we request that you accord h11n the necessary assistance that he nec<ls as he does his 

research. 

Yours Sincerely, ,,,-- - -- -- . -

ff:~ . ..._ . . • ~t 
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nstitute of Peace and Strategic t1~' 1t:s 
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,endix II:Sho,,·ing the Research instrn1nents 

r Sir/Madam, 

n Kibwota Richard Okidi. a student 0f f\1asters of ;\rts anJ Cnn flict Transforn1ation. at Gulu 

versity. As a part of 1ny course, I an1 u,1dertaking a study ~n the roles or education and sustainable 

;e building i11 Kitgu1n District. I kindly request you to contribute to this study }-, y cornplcting this 

stionnaire. The infonnation you \\'ill pro\·ide \\·ill he treated \\'ith utrnost confidentiality and be used 

academic purposes only. I thank you for yuur cuntrihutio.1 tt)\\'ards ,, · id~ning kno\\·lcdge and 

eavor for in1,rovc1ncnt. 

.,TIO!\ A 810-D.l\ TA 

~QUESTl~N_. ~_s___ Ti.c~ ~r \\Til e \'Olli" ans\\'Cr in t~is_ct~umn l 
! Narnc (optional) ____ --~ ___ __ _ _____ --~ 
I Age gro-up ___________________ - -- ~---- ____ _ __________ _J 
I 1Q-") 1 
I .,. -.a.t 

I 25-29 
~1 3-0.-34 _______ 1 _____ ---- ---- -

-1-35-_39______ - - ----- - -

-
.... [_ 4_o_a_n __ d ab,n·c _ l-_ --- --- ----------------- --

- -- I 

--- -- -- --- -- - -----..-

Sex 
---

Male 
---------------~-- -- - - - ---- -- - --- - - -- -

Female 
-+------------+------ ----- - ----

Level of education ' --t--------- ---l------ - - - ----
University le\'l: 1 

-----

I Tertiary institution 
I ------ - --
1 Secondary level 

---r 
I 

- - - - ------
~1--------------

1 Pri111ary level 

-, None 
- - - -- -- - - -- -

_.._ ____________ -A-------- - - - -- - - - - - ---·----- - --

SECTIO~ 8: 

ey: 

A - s I NS N S . . f) =- Dis ·i11rcc ~-)() _-:. Strongly f)isagrcc "' - trong y Agree A = Agree ~ ot ... Lll t: ·' ~ 
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QUESTIONS ------,----r---,----~-- -~-·-

NS I I> SA A SD 
_J..------:~----=~-=------- - ---------- ---r-----t--·-+-----4-----'--~ ) Civic Education and Citizenship 

-------- I Are there civic education providers in the LJ ~''~nd~~ -- _____ , __ _..__ ____ _ 
I u 
I 

~ Do you actively participate in any election (voting)'? 

----------
Do you take part in con1111unity problc1n-sol\'ing 

initiatives'? 

Do you attPnd local govcnunent n1eetings or sct1nol 

------~--+----

- - ------+--- --

I meetings'? 
----- - -------------+- ---~f.---~ I Can you pn11icipatc in any protest. 

I 
I 

: You nonnally contrib~te to election carnpaign~ - -- - -----+--I --- ---r----- ·------
, Do you contact any elected officials'? -- --- ~ --~---- -- -1-- -
! There is greater political kno\vlcdgc of your count1~ - - __ _._./ - - --t-- - ,... ___ - --- - - ----

1 Uganda 
-+-------------------- ----- ____ _... ___ ----

Civic education progran1n1cs ts being i111plc1ncnted rn a j 

I democratic tnanncr. [ 

). I The citizens of Uganda arc \·cry r 1:l~cta;2e- ll~li~~1s~ <~r---:- -

speak out on issues of cot~eern. as this may he percei,·ed as I 

too risky. j 

3:-)~C-u_r_r-ic_u_I u-m--C-0_1_1 t_c_n_t_, __ P_c_d_a_g_o_~_Y _'~ul- -l-.~,-:u--n-i n g-, __._l --1--
Resources t _ ________ _ _ l ___ _ 
The curriculu111 1s 1:onccivcd as the tran~n11ss1d11 of 1 

knowle~gc fron1~111c ~~tll'~a-t~~t~~o the. ncx t. . 

· the school 1\vhcre your child 1~~ stud~' tng. 1s the 
I 

I . I 
I cuniculutn is hascd on learning outconH.·s- \\'here learntnf. 1 

· outcon1cs refer to skills~ attitudes and \alu~~ as \\~II as ; 

_ j factual knowicdgc'? _ _ ___ _j __ 

'· I .:::e:~c~~:~ll~'.1~::·,:i ::b~~11~1:~:u1~i~~~::~:~ ::Li;::~:
1

:~~ 1~1~:~::;~. ::: 

1 

___ J ___ _ 
------·----------- -
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- - - '"-- - - - - ------·-
1 draw on multiple sources of infrlr111ation · and~\·~i~ ate 

, cy. 
I 

I fl. . . d ' th d 1 ,. l' con 1ct1ng ev1 en~c, c eve op1nent o 1 1net 1a litera 

I critical thinking and 1noral dcvelop1nent !-tf-Does the curriculu1n ca:Ty values \vith the pntcnt!a 

communicate i1nplicit and explicit politir,.l 1ncssag~' 

Does the school \vher( your child goes has a \\·cll-cq11ip 
I 

pcd I 
I 
I 

I 
l ·s. 

library and laboratory'? _._ _______________ ----

Teachers nonnally teach s~udents · ipupi is frn111 tcx t b'lok 

) Educatior and Identity I 
-~ 

... of , 
I 
I 

Schools ideal!y play a key role 111 cn:at111g a ~cn~c 

1 national identity 

I 

T 

I 

----------------- -- --- ----- - ,__ -
Does the school \\·here . '"'Ur child 1s stuch i11!.! ha\ . .... 

I 

i fundan1ental ba~c on ethnicity? 
------ ---

'.Does the school \\'hc1e your child is stu 1 l)ing ha\ 

fundamental base on r,:ligion'.' 
I 

'l' a 

- -

c i. l 

I Does the school \\'here your child is stth.h 1ng htt\ e :1 
I 

I fundamentril ba:,e on n:ligion·: 
- --- ----

I There arc prosra111111es initiated hy par~nt:-. t" j1l'dll1otc 

I 

I 
I 
I 

I integration in order to O\ ~n.:ome co11~11u~1i1 ~ d~' 1~ tPll. -~--

i The irnpaLt of ethnic cleansing and d1· pldcc111cnh ot 
I 

1 populations has incant that parents arc \\·ar: cl' the ~ccunty I 
I 

I 

-~-

~ 

-

--I 

. -- · i 
I 
I 

-------- ----r----

· -- - --

- -· 

-- -- -
I 

- - -- - _ ._ 

-~ I 
- >--- -

--~1 

---1 
l of their children returning to thLir fonncr ~t:hools. 

I Students" ·pupil•: a<laptat1tm to schoo!;:-arc 11;~di.1tcd -l;v a i­
variety of intra-cultural and intcn.:1dtural f~H.:tors. 

I 
I 

__ J_ j __ --

~------------------- -

)) Governance 
-----

1 There is increased business efficiency. 

- - - - - -- .. -
· 1 There is present of financial probity ~,~t transpa1\:nc~ for · 

I 

- J __ -
I 

the benefit of all stakeholders of organi1.ation~. ~ _ _ 

J There is incre.ised economic grnwth.1;1d gn:;~lc1~~adc -ai~I I - I 

_ J investment in East and Central A frirn Regii~L- _ _u ___ ___ I ___ _ 
----

76 

' 

l 
- -r- - -- -­

i 
- - _ L. 

1 
I 



' 

------1 The availability of n1ore jobs and higher Ii vit~g stand;t-:-c1~ ;-- ---r-- - , - - --
1 I 
~ are bein~ witi~essecl. -+----4----

, There 1s increased enhance1nent on en \ ' I rontncnt ,----~-

! sustainability. 
I 

: Civil society n1e1nbcrs arc trained on the structurL;. 

I functions. and operations of local gowrnmcnts and j 

1 Parliament. / 
l 

national legislature ti·o111 parish: sub-county. counly, then 

district councils. is transfonning the liYinl! cnr,ditions anci I ~ 

j improving lives of ord1nary people. 
- ---- - __ _j -

~ There is i111p10\·ed hygiene and san1t,1ry t~1cilit;cs in the 1 
I community. 
I 

: There 1s good 
~ 

t rca t 111cn t obtained 
I 

: centers/hospitals. 
I 

----------------- - -- - -- --

), j There is easy accessihility fron1 one loc~:tion to tl,c other in ; 

! tenns of roads. 
I 

- I -- ~ -- --

I. There is security around \\·here yr.u li\·c 

--- t --

--- - - -i--- -
l 

---- - -- --

f) ! Teachers and Teacher Education ~ =-~- --~ =-= -~- J_ __ j ___ l ___ _j ____ J ___ j 
' There are qualified tcachl'rs in the school \\ hc··c ynur child I : / ' J 1 

I is studying. I ! I ! 

!. I There is a fair rate of pay. and l<:nns ~111J ~~ ~~.clTti~ns ~l --- -, - ---;-----;---- 1----I 
~)'mcnt of teachers. t ; _ J __ : _j (j __ 

l / There i~ .~dequatc rccruit1ncnt~f~1;fc ~md ll:malc l·:ach~rs_- [ [ ! I ! 

, from ddterent l'thn1c groups and an alb~u;itc suppl)> of f j j [ 

I h 1· . . . ti I I I : teac crs to provide education to c tf ft.:rcnt ~h nips 111 1c11 I 
I ; first language~. 

--- __ )__ l - - __ .__ -- - --

4· i Teacher education should h~ pro\ · idcl~ th1ough separate. , 
l 

I faith-. or languagc-bllscd institutions -- -------
S. The most !ntlucntial~achl:r;- in pulttiLs 

I 
- - - - - - ·- - - - -· _..._ - - - - i 

-l~<Jd 111or~ ! j I I 

I i ' I 
j progressive, de1nocratic. and attitudes '.) _____________ L __ 1 ____ L ___ J_ 

6. '. Teachers arc cquippe(: "·ith professional dc\'elopincnt that I ' I j 
_J__ --._...__ _____________________ --- - -
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sensitizes then1 to their O\\'n values and str;t-cgi~s t(~1~ tl1 e , 
I 

--i I - --- -------~ - -- - 1 

-_ ___l--4-i -- -4--1 ~ ' discussion of controversial issues. 

: fundameutal Right 

~- ---1-
~ Are you c:tpable of cxplai ning \\'hat ri g1~t~ a1:1 u; II y-; 1~ '.' -- -t --
: Do vou ha\·e frecdotn of speech'! - - --- --

" 

I - - --

I 

I -r -------------- _ _ J 
I 

: All people are funda111entally equal. and ll1l,:-\ \\ · clf~irc of 
I 

: each persop is of equal i1nportancc tn the ~th: icty I 

tA fundam•'ntal right is denied if a person is 1~u11ishcd 1(-r 
1 

I 

exercising the right. 
........... _______________ ----- - ---- - -

The right 10 control one's hodv and not tt) h;1\ L' the hod\ 

dan1aged is funda111cn ta!. 

existence and 1'111.' for prl'sernlf ion of u .' h t 1· 1 t'.:./lf' J 

The societies arc able tn prc\·cnt ~rL'llt ln1111 d 11 .... u!'l·_·1·i1F! 1 

and the right to ha\ i: all ?1asic need~ sat1~;il·tl. 
------- -- - - -

You ha\'~ to cat \\·ell. sleep \\·ell a11d h ~ I\ cl' ·~ p,)d h~:; dth. 

---- - - ----

Human Dc,·elop1ncnt 
---- ----- --

I 
1-

1 
I 

Are you li\·ing a healthy Ii\'<~·.> 

Are you kno\\'h:dgeahlc'? 
-- ...___ 

I 

I I 

- -L- - - - -~- - -

' 
i ---~--

---+----

I __ ____. 

- i _ _ __. 

I 
I 
I 

~-J 
I 
j 

-L--- 1 
I I 

I 
I 

I 

- .li' 
I 

I 
•- - -1 
I 

- --4-- -- - · 

1 I ----------~-----~-----
! D . I . ' I 
1 

o you ha\·c acccs~ to rcs~urccs and s(Jc1a ~en ice~ 

! Do you ha,·c a decent standard o-fTi\ · in ~.!. .. '-
I --· ------ ------ ----- - -- - - -

'. Are you ab]e to participat~ in the Ii ti: nf thL' cn11111 1 un1t~ ' 
- - ~ 

Do you have the idea o-f fairne~s fo~ c\ -~~y pL-rsnn-L' l ~ llity'.' 
- - - - L --- -- --

Do you knO\\' that \OU \\·call h1..nc the right h 1 an ~ducat1·' l 
"' 

and health ,arc? 
- -- - _ .,. - -- - - - - -

) 

Povert)· Eradication 

I 
- --- -- --------

1 
There is proper a~tion progran11nc \\ hich propo~c" to 

--- ---- -

lX 

\ , 

I 

I 

- - 1 -

-~--- t 
I 

-- ---+-

I 

I . - - . - -- ·-
I 

- - - -.- - - -

I - . --- - i 
I 

t-
: I 
: - ___ ] 



I 

--------=-:::--- ------- - - ·----1 support livelihood syste1ns. 

--- ---

There are survival skills tha~ help poor pc0plc to co1nbat 

I 

--- -- -· -----l-- I ---+--
! I 

__ _j_~ - l_ - - 4--

poverty. 

Are all children undergoing education'? 

There is adult literacy program in your community. I I 

------------------------+-~~ -1-- -i 
The comn1unity 111c1nhcrs are practicing 111ndc,.nilcd I 

I 

I l 1---·--

I agriculture. 1 -r-1-; ___ J -+--------------- ---- --·-

There is e'lSY accessibility to financial suppo1t fro111 
1 

microfinance. I I I 

/ Government Policy 
·------·-- _j ____ -L- _____ '.. --i 

I 
---~-------- - - - j 

I The govcnunent of Uganda is reducing ah_jcct pt)\·crty 

I through Povc11y Eradication Action Plan I PF:\ P 1 

I --- -- -- - - -- - - • --

. Citizenship is being pro1notcd as part nf ~< 1 \ LTtln1c1~t 

I 1 · 

I ! 

I 1 

: I 
-----t-
i I 

I 

l 

I I 

I I 
f -

J 

I 
I 

-- _ _j -- ! 
I 

I I 

- l-- ----1 --1 

po icy. 
-- ~- --1--

There are rnoral. ethical and spiritual \ · aluL·~ a1n<"ng the 1 1 

J ____ j 
I 1 I 

I 

I 
I I 

community 111c1nbcrs. _ l•'··l·.iii-l· l~11 _~1_1_1 _ 1 _
1 

jj ____ ! _____ ... 
1

:, _ _ -~,- --~i 
! The govenuncnt is prornoting scic11tific. ...... ~ , I 

! cultural knowledge, ski I ls and a ttit udcs. __ _ _ _ ___ __ _ ----~ ____ ~ ___ L_ J ___ _j 

The go_vemm~nt. ~hro~gh its education pol iuc~ nf LI PE anIT I I I 
U~E, ts . crad1_cat mg 1 I It tL1acy and cqu 1pp111~ 111d1 ~ 1du~i ls / ! I 
wnh basic skills and kno\\·Jcdgc an<.! \\ ·1tl1 t.1~ ability. to 

1 

/ 

cont~ibutc to the building of an integrated. scll-su~ta1111ng j 

and independent national ccono111y. 

HANK \'OU \ /ER\'. I\IUCl-1. 

\ , 

7l) 
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I 
I 
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tndix lll:lntervie\\' Guide 

\s a citizen. an: you a\van; of your civic rights anJ duties? if yes, ho\\' did you bcconic 

1ware? 

\re there agencies that p:trticularly pro\ id in~ ci\ ic educatil)l1 in \'our area'.' Ho\\' do the\· !.!O . "' ..... 

about it? 

1ow often to you participah~ in co1nn1unily in!tiat1\·es ( 111ecting~. functions. discussions)'? Do 

.·ou find this parLicipation useful? If yes, 110\' '? 

)o the schools \\'here your ch~ldren study in1pi.trl k1hl\i..·lcdge that i:-: relc\ ant to peace 

Juilding'? HO\\' is it packaged and deli\ e1\:d .. ' 

How do the schools instill\ alucs in your children tl1at can h1· useful l{)r peace building'.' 

How is the issue of identitv. ~uch as cthnicit\ · .in I n:l1gio:L dealt \vi th through the sclH)ols'.' . . 

Do the schools pron1ote ~uch identity'? If ~n. 11 ~ )\\ ' "locs the identity al'fcct cu1111nunity 

integrati\111'? As parents. doc:.; this issue present i.l co1H:crn tu you'? 

f How efficient is the rcgul<1tnry environment li•r husine~s in Kitgum T1l\rn Council'! 

' 
What govcrnnnce issues cto you ~cc that ha\·c iinpa(tcd on the business Lli111atc in Kitgu111 

Town council. both positi\'cly and ncgati,·cly'.' 

How cfficien~ is the level of scr\·icc deli ·. cry in Kitbu·11 Tc_n\ n ( \ntnL·il'! \\'hat 1~ your opinin11 

on the availability and acccssihi!ity of thl' different ~cl"\ ice~ .. ~uch a~ hl'alth. " 'ah:r. h) gil·nc. 

education, roods. sccuri t y? 

H . ,~ · · tl · t \\'11 Council·> · ow transparent and acccssih)c arc the rclt=\·ant o I 11ccs 111 H.: 0 · 
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.ppendb IV: Showing the work plan I time srhedulcs 

N ACTIVITY DURATION 
---------------- ----

Probletn ldenti fication Oct-Nov 2011 

Writing proposal Dec 2 0 1 -1 Feb 2 0 12 
-----+-~~-~-------------+-----~ -~----~ 

Develppment of Research tools and March- lulv 2012 ., 

pre-teating 
---+---~-----------__._ __________ --i 

Data oollection July 2() 12- January 2013 
______ , ____ _._ -----------1 

Data ~horting, Coding ,analysis 

Writing research reports 

February- March 2013 

April 2013 

Binding final copy, presentation and May ~O 13 

submission of final copy _J 
-

I • . ... ~· 

' -

' 
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